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FOREWORD 



Today in An^ca imm than 65% of nuchas with presctool diildren, tockilers, and 
infimts are in the woricfoice. By die year 2000 this pooentage is jmijected to irorease to 80% 
(Bureau <tf Lato Statistics, 1^). Although the numbers of woniei wmldi^ outsiite the home 
is imca^, the avaihdiiUty ami quality of diild care &lls way shc»t of *he donand (League of 
W(mi«i Voters of die Texas Educatii» FumI, 1990). Recent researdi (AT&T, 198^ indicates 
that 7:/%(tfwimien and 57% of nun surveyed found it difficult to find diiklcai^ AdiUtionally, 
child care resource and referral agencies report long waiting lists for many child care programs. 

Inoea^ the number of diUd care Bidlities is not a scdution in itself. Child care 
programs need to be of high quaUty and high qioUty inograms itemand wdl traii^ 
to work with children in diild care and edwadon s^tii^. The eariy years are a critically 
inqxntant tin» of learning, and the quality of care a child recdves tiefore age 5 greatly 
influei^es learning. The training a teadi» receives is a m^orcteterminant of how wdlchildr»i 
fore in child care inpgrams. A nationwkle stiMiy on chUdrm in child care concluded that one 
of die most important ingredients of quality child care was die on-going training of the 
teadier/caregiver. In programs whoe tl» tea^wr/car^ver had early childhood training, the 
children bdiaved more poativdy, were more coopoative, and woe more involved in the 
inogram. The diildren m d»se programs also m^ greater gains on standardized tests of 
learning (AT&T, 1988). The purpose of tl» 2 + 2 Tech Prq) Early (Hiildhood Professions 
program is to educate and train competeit car^vers who will provide quality care and 
educaticm for young children. 

The Early childhood Professions I curriculum guide is designed for students altering the 
first year of the 2 H- 2 Tet^ Prep program. It is the first in a series of course which 
sy^ematicaUy expand students' knowledge, skills plication, and fi^ expmoices. This 
modd project omiculum was devdqsed over an 11 mondi p^od umier die Carl Pokins 
Education Act In comjdiance with the recomnwndations of 2 -f 2 Tech Prep Vocatiotial 
Education, die Eariy Childhood Profesaons I course is based on die following principle: 

• A mastering of «)mpetaicies employers have 
identified. 

• A structured and coordinated curriculum that begins 
in die 1 Idi grade and is developed dirough die 
postsecondary level. 

• A high school d^ree plan that emphasizes a nmstery 
of communications, math, and science skills. 

• One entry point, multi|He exit points to die 
workforce. 



• Elimination of course dui^cailoii and a head slait on 
postseconcbuy training. 



Tte 2 + 2 Early OiiMliood Ftt^Bssimis omieiaum taigets tte 
in any nimto €i carm in diild devdqpimnt: chiki care/educati(m teac^ or director, 
pediattic nurse, nanny, and diiU^ydH^^ area few. In ad(fition, ti» ^ogram taig^ tiiose 
stiitetsUtentifiedasn%eN^to^Msjot^\(Pan^ FaneU d^ines the n^lected 
majority as those students m tl» geonal track high school d^ree program. General track 
students coimitute 50% of tl» high sdiod peculation who emuge from high schod with no 
mailE^able ikflb because of ti» unfoo^ nature 6i the d^ree pbn. 2 + 2 Tech Pi^ 
programs bring structure, sidistance, and nmricetable skills to the ordinary student 

Competei^tn in the Early Childhood Profisssions curriculum were generated several 
S(Hirees(seeri^(erences). Tteoomp^encies woe ranked by surv^paitidpants who rqnesoited 
dire^ors (tf child care centers, and tellers child develqmiait in Texas high schools and 
colleges. The 2(^ reqxmdents ranked tiw con^^ei^es as i^cessary fcff the position of child 
care assistant, i»esdiool teachtf, and adrainistralDr. Data analyasindiKled the ranking of each 
competency, derm^rqihic information, and aided comments. The ranked competencies 
woe reviewed by tte 2 + 2 Child Developmoit Steeing Committee, and placed on the 
ai^ropriate levels for grades U, 12, and postsecondary. 

The [Hirpose of this curriculum guide is to: 

• Assist seccmdary 2 -f 2 Early Childhood Professions 
instn^tors in ^ selection and use of instructional 
contoit, references, and materials for an effective 
instruction^ jnogram. 

• Improve die marketable skills of ^ud&its through the 
use of occupational competencies stated in objective 
terms. 

• Provide intnested individuals, educational groups, 
and occupational groups with information on the scope, 
sequence, and educational concepts needed for gainful 
employment in the field of Early Childhood 
Professions. 



ft 



vi 



• To firovide a basis ^ ii^s^'*^^ ^ 

impressively build a fu^cmal course of i^y in 

accofdaiiGe widi fltt peiAuuiaiice ^aiKlanls recoininendod 

by child care/eduw^on professionals and as 

established by the Child Dcwiapamt Assodate (CDA) 

Oedentialing Pnpiaiii, and ihe National Association 

for The Education of Young Oiildren (NAEYC). 



Assi^am in ini]dm»ting tl» curriculum is available by contacting the 2 + 2 Early 
ChibilKXNl Project Office (1-^792-3348 cxt 1690) or tl» Central Texas C<d^ ChUd 
Devdqmient Dqaitment (817-S26-190Q), the Texas Educatimi Agaicy*s Dq»rtment of 
Voeadcmal Home Eccmomi^ EdiKatimi (S12463-94S4) or the Texas Higher Education 
Coordinating Board, Dividon of Community Colleges (S 12-483-6250). 
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PHILOSOPHY 



The 2-1-2 oonpetdiioy-lsas^ Early Qiildhood Curriculum vas developed 
to reflect the views of the major national organizations for the 
education of youi^r children. These organizations promote the 
belief that all children are entitlwl to quality care and 
education. To this mOL, the students vho participate in the 2-1-2 
Barly Childhood Curriculum will be coDpetent to provide young 
children with a devel^entally appropriate curriculum and 
environment that integrates all areas of young children's 
development; social , emotional, cognitive and physical. 

The Early Oiildhood professional must not only be a warm, nurturing 
and positive person who likes children, but also be knowledgeable 
of the principles and theories that form the foundation of the 
education and guidance practices advocated for young children. The 
2 + 2 Early Childhood Curriculum provides students with a balance 
of cognitive challenges in conjunction with application of 
knowledge in a setting with young children. 

Upon completion of two, three, or four years in the 2 + 2 
continuum, the student will be a professional with a knowledge and 
experience base that will enable her/him to enter the child 
care/education industry well qualified to work with young children 
as a Teaching Assistant, Assistant Teacher, or Associate Teacher. 
The advantages to this training eure four-fold; 



• Children have better care and education. 



• Working parents in the community are more productive 

in the workplace knowing that their children are receiving 
quality care and education. 



• The 2+2 studencs are on a career ladder path that can 
take them in many directions with regard to working with 
young children. 



• A better trained workforce in the child care and 
education field will enable the profession to gain 
recognition and status, and subsequently, improve the 
salaries of this underpaid group of dedicated 
professionals. 



1 
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CONCEPTUAL FRAMEWORK 



• 

The 2*2 Early Childhood Curriculim is cos^tency based and is 
organized around the seven areas nationally recognized as basic to 
aj^opriate care and education for young children. The 
ooB^tencies vere developed with the assistance of the child 
care/mlucation industry in Texas by seans of a survey. Also 
imbedded in the curriculum are the essential elements for the Child 
Care and Guidance, Hanagement and Services Course as prescribed by 
the Texas State Board of Education. The seven core areas of 
knowl^lge are professionalism; child growth, development and ' 
learning; gi.-aan«:e and group management; curriculum development, 
content and implementation; family and community relations; safety, 
health and nutrition; and program management. They are included at 
each level of the 2 + 2 curriculum, systematically expanding the 
student's Icnowledge and skills. 

The first year student will be introduced to a basic understanding 
of the components of quality care and education for young children. 
They will gain knowledge through classroom instruction, and through 
guided observation of young children. Upon successful completion 
of 2 -I- 2 Early childhood professions I, the student will earn six 
hours of college credit (in escrow) for Introduction to Early 
Childhood Education. In the second year, the students will 
continue to expand their knowl^ge base in the classroom while 
beginning to apply their skills working directly with young 
children. Upon completion of 2 •(> 2 Early Childhood Professions II, 
the student will earn six hours of college credit in Curriculvim 
Resources or its equivalent, ^e 12 hours of earned college credit 
will be validated upon completion of 12 hours of course work in an 
articulated 2+2 Early childhood Education program at a Texas 
Community College. At the junior college level, students will 
critically examine theories and practices for specific age groups, 
and demonstrate the ability to plan for and implement appropriate 
learning environments, teaching strategies, and guidance practices 
with young childrei.. 



Student Field Experience 



Grade 11 Early Childhood Professions I (ECPI) students will 

have five or six field placements throughout the 
school year. This will provide them with a broad 
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3cnovXedge and experience base in early childhood 
care and education. 

Grade 12 Early Childhood Professions zi (ECPZI) students will 

have two field placements during the school year, 
one each seaester. This will provide them with 
in-depth of Imowledge and experience in specific 
areas of early childhood care and education. 



Grades 13 Junior college students will have required 

and 14 observation/teaching assignments in the laboratory 

school on campus. They will also have additional 
exi^eriences in community programs for young 
children. 



SeleotioB of a Traiaiag site for Field Eq^erienoe: 

Placements for students should be carefully selected and based 
on pre-determined criteria to include: 

a. developmental ly appropriate curriculum 

b. children served 

c. type of program 

d. pleasant atmosphere for children and staff 

e. training of the staff 

f. licensed 

g. health and safety factors 
h« location 



suggested Training sites: 

1. On-site (high school /col lege) Child Care Center 

2. Pre-Kindergaurten, Kindergarten Classrooms 

3. Pre-School Special Education Classrooms 

4. Speech Therapy Classroom 

5. Head Start, REACH Progreuns 

6. Licensed Private Child Care Centers 

7. Hospital Pediatric (Child Life) program 

8. Department of Human Services Social Worker 

3 

If; 



9. After School Care (Latch Key) 



10. Rehabilitatio'^ Center for Children 

11. Elementary Counselor 

12. Licensed Infant Care Center 



The teacher responsible for 2 + 2 ECP should clarify the role of 
the student to the site supervisor. X>uring the first year of 
2 ^ 2 ECP training, the role of the student is primarily 
observational to provide opportunities to develop case studies on 
individual children, and to observe the 

application of strategies and practices learned about in class. 
The student will be esq^ot^ to participate in and teach specific 
assigned activities and lessons. 

The second year 2-1-2 ECP student, under the close supervision of 
the Lead Teacher, vill be applying luiovledge and therefore will be 
much more involved in supervising and teaching children. 

The teacher and site supervisor should clearly delineate the level 
of student participation with children as well as other duties and 
responsibilities. The teacher and site supervisor should cooper- 
atively develop a training plan that identifies the competencies 
the student-trainee is to acquire while on the job. This agree- 
ment should be signed by the student, ECP teacher and site 
supervisor. 

The ECP teacher should clarify the responsibilities of the 
site supervisor. These should include: 



• Provide the student with experiences to develop 
skills for their career goals. 

• Build positive student-supervisor relationships 
through the student's job training. 

• Reinforce the student's development of a mature 
attitude toward working with young children. 

• Evaluate the student's competencies and progress 
cooperatively with the teacher and student. 

The Student Competency Profile (see appendix) should be printed as 
a three part carbonless form to be used by the Early Childhood 
Professions teacher and the site supervisor, with the third copy 
given to the student. 

Before placement, every student must have a TB test. 
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FIELD EXPERIENCE MODELS 

1*2 Eflriv ChHfflioad ftnafesdnns I and n 



1. In Uth grade, 2 -f 2 stutots wUl be enn^ in a two hour a^ed d>servation 
laboiatoiy dass. Students wiU siwod ^ Ikwis a wedc in the dasao(»n and iiror ho 
a vnck in a stqwrvised field ei^ertence to include pre-idndasarten and Idmtergarten 
classes in dementaiy sdtools, lionised child caie centers and, if pos^le, a community 
adlcge diild dcvelq)meat center. The stuUents will rotate their assignment every six 
weeks in cnda to have a wide range of experioices in di£feient settings with different 
pqmlations of young children. 

In 12di grade, 2 + 2 stiKtents will be enrolled in a two hour laboratory class. Students 
wiU spend four hours a week in the dassroom and six hours a wedc in a stqiervised field 
experience. The stud^ will be asagned to a requested site each semester. This 
assignnwnt will be based cm student interest in a particular age level or career interest 
(elemoitary education, child care, child li^ etc.). 



2. In 11th grade, 2+2 niKlaits will be strolled in a two hour aj^lied observation 
labomoty dass. Studoits will spend ax tunirs a week in the classroom and four hours 
a wedc in a si^ervised field «cperience to include an on-site jmblic school district child 
care center, pre-kindergarten and kinctogartoi classes in demoitary schools, licensed 
child care centers and, if possible, a community college child devd(qmi«it center. The 
students will rotate their assignmoit every six weeks in order to have a wide range of 
experiences in different setting with diffemi po|mlati<ms of young children. 

In 12th grade, 2 + 2 studoits will be enrolted in a two hour laboratory class. Students 
will spead four houn a ««ek in the classroom and six hours a week in a sup^sed field 
experience. Tl» stiuient wiU be assigi»d to a requested site for each semeaer. This 
assignment will be based on student intoest in a particular age level or career interest 
(elemoitary education, child care, diild life, etc.). 
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Occupational Objectives 



Tefldilny Asstetent ! Assist in the implententation itf prognun activities under the direct 
superv^on of teadiers or assMant teachers. The modd 2+2 Teadi ?iep articulated 
mciciilum fis- Tn^ili^ Assistant is de^ffied to produce an indivldiial w!io, up(m ocmti^etif^ 
competencies in Eaily Childhood Fro&^ns I and H widi a satisfe^my or high« evaluation, 
will liave sidlls mc^acy to pofonn d» (hitics of a teacfaii^ assistant Students who have 
atcoessfiilly con^^ Bady Childhood Pn^s^oas I and H are teady to begin woric on the 
Oiild Dev^ment Associate (CDA) oedential. 

Assistant Teacfagr : Unftonents program activities as part of a teaching team and shares 
respeioaillityforthecareandediieathmofagroivofdifldfen. Asdstsintheidannbigand 
bnploneotation of the curriculum, worics with parents, and asesses the ne^ of individual 
chOdTMi. The nuxiel 2+2 Tedi Prep curriculum fiv As^taitf Te^iier is deagned to produce 
an individual who, upon complying competoicies in grades 11, 12, ami 13 in The Child 
Devdopn^t Associate Program, with a satisiiKtoiy or higher evaluation, will have the skills 
and expoioice necessuy to obtahi the Child Devdcpmoit Associate (CDA) credential, and 
p«f(mn effectively es an asastant teacho'. The currioilum includes prq»ration necessary to 
complete CDA requiremoits by the compl^on of the freshman year in coll^. 

Assocfate TMcher: Respott^ie for tin careand eAicatSoa i^a group of ehildren. Flans 
and fanplonaits the cuntohun, snporises otiier mmabmes of the teaching staflT ass^ed 
to the group, worics wiA parrats, and assesses the needs of hidlvidual children for 
incorporation into currfcuhun phinnii^. The model 2+2 Tedi Prep curriculum fur Associate 
Teacher is desigiwd to produce an individual who, upon completing competencies in grades 
11,12, IS and 14 with a sati^ictiny or hitter evaluation, will earn an Associate of Applied 
Science ( AAS) degree in Child Development and have the sidlls necessary to perform effectively 
as a teacher. 

losber. Has demon^rated experience in early childhood Imowledge and practice. 
Respons&le for the care and education of a group of chlkfaini, and superv to and mentors 
otlier teaehhig ^aff. Educational qualifications for Teadier include a minimum of three years 
experioice as a teacher of young childmi, and a bachelor's degree. The Associate of Arts 
D^ree opdon in the 2+2 Tech Prq> model psepas^ the midmit to continue at a four year 
institution in a Child Developmeit or Early CMdhood program working toward a bachdor's 
degree in this field. 
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Director . Re^pon^le for overaD admlnbtiu^ve dottes of an early childhood care and 
edocatioii prosram irhich includes: serving as a lUdson among the board of dlre^ors, staffs 
and parents, and as a profesdonal advisor to the board; poUcym^^ 
financial managrment; record keeling; staff supervision and devetopment; parent 
invoivaMnt; community relation and publicity; and progmn evaluation. The model 2+2 
te^ Pnp curriculum iodudes a ^wdal option for ^ student who is intere^ in taking covist 
woric in diild care managenwnt as part of his/her poaseoondary education. Upra completion 
of tlie Child Developmoit AAS d^iee pix^ram wiA an Admini^xator's Certificate, the ^ud^^t 
would be qimiifi^ to nanage a small day care home. It is highly recommended tot a person 
interested in child care management be counseled to pursue additional training, ejq)crioicc, and 
educaticm towards a baccalaureate or master's degree, befbre considering a position in program 
management. 

TIm Oc«up«!io&al Objtctives were adsf^ from tfa« National Aoociation for ths Education of Young Children (NA£ YC> 
'Saggesced Educatiooal Rolet in a Differentiaied Staff Stmcture' (Wilier, 1990). 
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DEFINmON OF TERMS 



Ay A pprttpriflte Practice: The ^amdi^ and imidoiKnting of activities aiid teacher be^ 
in the young child's leaning environment that are hased on the knowled^ of univmd and 
predictaMg sgqiicrtcw of growth anil dmnge *q ag« ft-Q, and Aat pragtam activities and 

behaviois will be diffiaeat in eadi age qan seived. 

Artieutotion : b a {banned piDcess linking techidcal/vocational pfogfams and ser^ 

students in making a anoc^ tiandtion firom secondary to postseccmdary in^tutiims without 

experlendng c^ys or diqdication of learning. 

Comp^Micy-Based Edncatlim: An instn»ti(»ial psosoM deagned to ptepatt ^udents for 
spedficjote or caxeers ami iiKludes^Kdfics terminal obje^ives. Comp^ency-hased programs 
are characterized by: 

1. Invv - /em«it of business and imhistry in tl» determination of the job competencies 
and the ejqwcted poficmnance lev^ required for niccessfiil employment within 
a defined job or duster of jobs. 

2. Course sequem whidi aUows the mastery of competendes leading to the 
satis£ictory performance of all idoitified jd> comp^des. 

Competaicv ! A grou{nng of tasks, knowledge, and attitudes needed for the performance of a 
job or function. The perfcmnai^ of a job iuncticm may require the use of one or more 
competendes. 

Course : (^gamzed subject matter in which instruction is offered within a givoi period of time, 
and fc» which credit toward graduation or cotification is upon mast»y of learning objectives. 

Currigulum : (1) A systematic group of courses or sequmes of subjects required for 
graduation or certification in a na^or fidd or study, for example, social studies curriculum, 
I^yscal education curriculum; (2) a general ovoall pliJi of the content or spedRc materials 
of instruction tiiat the school offers die student by way of qualifying him for graduation or 
certification or for entxance into a profos^onal or a vocational field. 

Pevelopmentallv Appropriate Practice : The planning and implemoiting of teaching Strategies 
and activities in a young chiki*s envircmment that are both age appropriate and individually 
appropriate; Uiat is, die program is deigned for the age groiq) sieved and implemented with 
attention to the needs and differences of the individual children enrolled. 

Eariv Childhood : Birth tiuough dght. 



Eai^ ChttdhmMi Care and EAicfltion! tlib tm is used timn^toitt d» <tociin»iU to lefl^ 
tbe jASosqdiy ti»t devdc^mitaliy 9fptopiias» envinmiiients fu youQg chikto go beyond 
"Day Can*, "Qiild Care*, m VBssdy aUkQiood Bdioticm.' Tliat is, care md edi^atkm are 
liidoed. ThereiBre, eaily childhood professimls mutt inovide a safe, iiealthy, and mmuring 
envinmmrat diat also immiotes ot^nltive, emotioiial, fhyskal, and sodal devdoi»nent in 
infiats, toddlos, and preschool^. 

Enabilny Qbj gcHvg: A disdiKt ami klentifi^ activity tiiat is n»a»tiable and constitutes 
togical and necessary stqn in the perfimnam of i^nk. It is compel of one more process- 
type actions ami aids ^udents* progress towaids achieventtnt of a terminal otjeoive. 

Fhs^^^ Rlflnttrt- As us6d in diis vepmt an essential etemoit is intopreted to mean; (1) 
lundanKntai ddlls/kmswle^ whidi are central (one) to the olijectives of the instruction or 
cunkailum being pursued; (2) a course of study; or 0) a unit of instn^on if the course is 
of mm than (me sonester in length. 

Eidt Points: Spedfiedpcrints in the sequence of courses for a technical or occiq»tk>nalpr^ 
at whidi a stiulent may exit tfce program, receive a cotiiicate, and possess the competencies 
xeqwred for employment in an ictentified occupation. 

FicM Expcriengg: Learning activities and ^lls ai^lication which occur away from the 
clasaoom and in a child care and/or educational setting, to include business and industries in 
the community. 

Fkinctioiial Area or Job! The nuyor dividons of an occupation. Examples of the jobs or - 
fifflctions of a teacher are instruction, student guidance, pro£Ksi(mal dev^c^ment, etc. A job 
or function may be composed of one or more competencies necessary to complete a job or 
funcdon. 

TmflTitfliallY Appropriate! The planning and imj^sntingoflcachingstrat^ies and activities 
which are based on the knowledge that children in a specific age group have differing needs 
based on individual children's growth pattnns, strengths, intoests, and experioices. 

Knowledge Test! A t^ used to assess mastery of knowledge (cognitive) tasks including both 
writtm and oral testing. 

Learning Actixte' The required and/or optional learning stqis that a ^udent tak» to complete 
an enabling objective 

hiaslStX- A level of performance or achievemoit that meets a specified occupaticmal standard. 

Occnpatigp: A spcoific occupation in an occupational divisim. A vocational instructor 
(teacher) is a sptdfic occupation in the occupational division of education. 
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Qccupatlonfll Field! A cat^orlcal dusteiing of occupati<»is such as jm>fesdonaI occuintions, 
dgricultunl occupiticn^ i^. 

Perfomtflnia Obf cetlvg ! A ^alonoit wiuc^ describes what the learoer must do to demonstn 
mastery of a task. A perfonsam staimait omtauis a comiitkm behavior, and a y^andard. 

Performance Tc^ A test used to assess a imidenfs mastay of a psydiomotor sldll. 

Stgeriny Conantetgc! A gSGUp €i icfneseiitatives of indu^ and educatkm who can provide 
useftil information about an occiq»tbnal area or functhm, matters related to the requirements 
of the omipation, or die local job mario^ 

Twnminal Performanga Obfective ! An intemtod outcome of in^iuction that is stated in general 
terms and is fimher ddii»d by a s^ of qiedfic enatding objecdves. 

Vocfltioiial Hmne EeoimiHigs! In^ru^cmal pn^rams timt prqjare individuals for paid 
«npIoyment in recognized occiq»tions invi^ving knowledge and sidlls based on one or more 
subject area(s) of home economics. 

*2->-2" Pingrams: Articulated . comp^ency-based technical and vocational programs which link 
die last two years of secomlary education widi die firtt two years of postsecondary education to 
create a ^rong four-year currinilum whidi prcxims graduates with advanced skills. This type 
of articulation streamlines occupational program fundamentals in ordtf to make room in the two- 
year postsecondary cuni^um to teadi more advanced technical skills diat students would 
normally rxdve in a traditional or time-shoitened program. 
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2'¥t OiM Okn Occapathms 
Proposed Hi^ School Course Sefeetions 
GENERAL TRACK EXITING TO CENTRAL TEXAS COIXEGE 



Englidil or 

Cofifil^d Lngttage Arts 



fiOdfiJfi 
EngiiA II or 

CoiTslated Ijinginge Arts 



English UlOT 
Confuted Language Arts 



English rv or 
CombtBd Ln^gnagB Aitt 



Algdmi I fx 
Pre-AIgcbni 



Algdm II or 
Oeometfy or 
Algebra I 



OeooKtiy or 
MOCE or 
Algebra II 



OecoK&rv or 
Elective 



Hijwical Science or 
Intooduciion to Biokigy 



Biology 

Phyocal SciaH» or 
Astrooomy or 
Meteorology or 
MSCI 



+ Elective 



■fElectivs 



World Oet^rqrfiy or 
World History 



•t-ElecUve 



U.S. History 



U.S. GoviMiiiDent/EcoiKNnics 



PSmeslth 



Compn^ensive H.E. 



-f Elective 

Food, Science, NulriUoo/ 
Pamitittg and Child 
Development 



Early ChiMbood 
Profesaims I 



Early Childhood 
^fessimsll 



+ A ctmiputer ItterKy ctwrse is recommended as part of students* course work. 
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2 -¥% QdH Cm Oecttgia^iiis 

Awy^A^,^^ ft"WwlHWbSdioirfC«tti»Selectteiis 

ADVANCED TIUCK EXITING TO CENTRAL 



Hooon* (H) Eagm 1 
(H) Algetml 



Phyncal Scieiice or 
-t- Oilier Scioice 
Elective 



(H) EiigUiAO 
(H) Algebnin 



(H) Biologylor 

niyikal Science or 
-f-OAer SMoe EtectivB 
or 

+Otlia> subject Eteoive 



(H) English HI 



(H) EngliahlV 

-I- Elective 



(H) ClKiiiutiy nor 
+Olher Science Elective (H) Pbyticsor 

-t-OOier Elective 



(H) WorMHistofyor 



+ Elective 



(H) U.S. Htstoiy 



(H) U.S. Govenuneat/EoowMmce 



PEmealth 



Food, Science/NMrition/ 
l^uenting end Child 
Developmrat 



EutyOuldbood 



Early Childhood 
Profewioiis n 



Fomgn Lengiuge 



Foreign Language 



♦ <H, 0. ^ ^ ^ ^ ,^ ^ ^ ^^^^ ^ ^ 

* Two of U«. ..««v« «™« cm. fmm nne .rt. «d c«np«.„ i„ ^^^^^ 
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EARLY CBILDHOOD PROFESSIONS 

Sequence of Competracies 
By Learning Unit 



Learning units covml at each tevd of 
tiie 2+2 Eaiiy Oiildhood PnifiBssions 
Program iiKliide: 

1 Profesaonalism 

2 Child Growth, Devdc^ment, and Learning 

3 Guidance and Group Management 

4 Curriculum Developmoit, Contoit, and 
Implemoitation 

5 Family and Community Relations 

6 Sajfiety, Health, and Nutrition 

7 Program Managon^t 
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Unit 1 
PROFESSIONALISM 



1.1 DmKHistiale an 
mulerstaiKiing of the 
characterises of an eariy 
childhood education pio- 



i2 Demonstrate an 
understanding of employment 
q)pcmumties and require- 
nwnts in eariy childhood 
care and education. 



1.3 Explain the types and 
modds of child care/educa- 
tion programs. 



1.4 Demonstrate an 
undostanding of the 
history of eariy child- 
hood care and education. 



BKTXy childliooA 
PsefuBieaa XZs 



1.1 Prance the diaract^- 
istics of an eariy childhood 
educaticm prolessional. 



U Demonstrate the skills 
needed to locate and obtain 
employmoit. 



1.3 Demonstrate a knowledge 
of eariy childlKxxi pro- 
fessional organizations. 



1.4 Identify current issues 
and legislation rdating to 
eariy childhu)d care and 
education. 



9osts«ooBdary t 



1.1 Mbdd titt professional 
characteristics of an early 
duldhood educator. 



U Demonstrate the pro- 
fessional skills needed for 
entry into the eariy child- 
hood care profession as an 
associate teacha*. 



1.3 Reco^iize the need 
fcMT participation in pro- 
fessional organizations for 
young children. 



1.4 Recognize current 
leaders and forces shaping 
eariy childhood care and 
education. 




2.9 



O 

ERIC 



16 



Unit 2 



HUMAN GROWTH, DEVELOPMENT, AND LEARNING 



Barly Childlioo4 
PvofMsioais It 



smxly eid.l4liood 

9COfMSiOIIS ZZ8 




2.1 Summarize ti» n^jor 2.1 Describe miyor child 2.1 Andyzethe msgor 

stages of development devdiqmietit theories. child develq)ment theories, 
in diiUben through 
age 8. 



2^ P^t out common 
influences in the 
growth and develq[>ment 
of the whole child. 



2 J, Piaoice behaviors that 
promote healthy dev^op- 
m&A in children. 



2.2 D«nonstrate teacher 
behaviors that promote 
healthy development in 
children. 



2.3 Idaitifyage 
^I^opriate learning 
environments for 
duldrai. 



2.3 Plan age appropriate 
learning oivironments for 
children. 



2.3 Implement age 
i^qnopriate learning 
cnvironmoits for 
children. 



2.4 Identify m^or 
handicapping conditions 
in spedal needs 
children. 



2.4 Exjdain interveitions 
to use whm woridng with 
special needs children. 



2.4 Utilize interventions 
while working with special 
needs childmi. 
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Units 



GUIDANCE AND GROUP MANAG] 



NT 






3.1 Esqilain components 
of ttSec6yt conununica- 
tkm b^ween caregiver 
aiKi diUdren. 



3.1 Pretcto oon^onoits 
of Elective dHnmunica- 
turn with childfen. 



3.1 Dmm^tate effective 
communicatkm skills when 
woridng with children. 



3.2 Denumstxaie an 
undostanding of 
guidance approaches to 
use when woridng 
with chiMien. 



3.2a Idoitify nu^or guidance 
ai^Hoadtes in early childhood 
education. 



3.2a Develop and imptemoit 
a guidance plan for a 
^>ecified age group. 



3.^ Practice guidance 
q)proaches when working 
with children. 



3Jb Perform skiUfitUy 
af^mopriate guidance 
tediniques when working 
with children. 



33 Explain teacher 
behaviors which 
focilitate learning 
activities. 



3 J Practice teacher 
behaviors whidi 
fadlitate leaning 
^vities. 



3 J Demonstrate teacher 
behaviors which facilitate 
leamuig activities. 



3.4 Idoitify character- 
istics of children who 
have problems resolving 
thdr difficulties and 
devdoptng self control. 



3.4 Practice guidance 
ayyproachn wten working 
with childrm who have 
persistttt social and/or 
emotioiml problems. 



3.4 Develop and implement 
an age-appropriate guidance 
plan for a child who has 
persistoit social and/ur 
emotional problems. 
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Unit 4 



CURRICULUM DEVELOPMENT, CONTENT, AND 

IMPLEMENTATION 



EmxlY Chlldliood 



MrXy Childhood 
Vrofoioioaa XZt 




4«1 Esqplain the 
imndples of a devdop- 
imntally appropriate 
cumotlum. 



4.1 Evaluate the use of a 
devdq}inaitally appropriate 
ouriculum with young 
childira. 



4.1 Implement a develop- 
mentally appropriate 
curriculum for a selected 
age group. 



4 J. Identify the 
principles of planning 
for young childroi. 



4.2 Plan and teach a 
developmentally appro- 
priate unit study for 
for young children. 



4.2 Plan and teach a 
devdopmentally 
approi»riate curriculum 
for young children. 



43 Explain the purpose 
of each of the m^r 
content areas in an eariy 
childhood setting. 



4 J Plan imfdmentaticm of 
m^or content anas in an 
early duldlwod siting. 



4.3 Design interest centers 
tor a specific age group in 
all the m^or cont^it areas. 



4.4 Discuss ways to adapt 
the curriculum for special 
needs children. 



4.4 Plan ways to adapt the 
curriculum for special needs 
childr»i. 



4.4 Plan and implement an 
individualized program for 
a special needs child. 
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Units 

FAMILY AND COMMUNITY RELATIONS 



II 



FRir 



Prof •••ions It 



SrefMsieiis ZZi 




5*1 Denumstme an 
luulermnding of the 
diversity in &mily 
units and rotes. 



5.1 Evaluate an eariy 
childhood education 
piogiam Ua muiti-cultimd 
and non-sexist themes. 



5.1 Plan and imi^ement 
jHOgnun activities which 
i ittot p wa te multi-cultural, 
non-sexist themes and 
matoials. 



5.2 Explain the 
relationship between 
patents and child care 
pcDviders. 



5.2 Plan communicaticm 
^xat^es to strengths 
parent/diild care provider 
rdatiimships. 



5.2 Implement communica- 
tion mtegies which 
strengthen parent/child 
care provider relationships. 



5.3 Identify community 
resources available to 
diildrenand their 
toilies. 



5 J Dnnonstrate an 
understamiing of the role 
of the Dqjaitment of Human 
Services in child care 
settings. 



5J Inform parents of 
services available to 
families. 



5.4 Explain the concept 
of child advocacy. 



5.4 Plan advocacy activities 
to strengthen devdopmmtally 
appropriate diild care 
programs in the community. 



5.4 Implement advocacy 
activities which strengthen 
devdc^msitaily 
appropriate child care 
inograms in the 
community. 



20 



33 



Unit 6 

SAFETY, HEALTH, AND NUTRITION 



VffofMsieas xt 



BurXy CbiXdhoo4 
9ref«ssioBfl XX i 



VostBMOiidary t 



(.1 Dnmmstiate an 
undsstaiidiiiE of ssSttv 
rules and jnocedures in 
a child care setting. 



^ Mentify health and 
nutrition principles and 
practices in a child care 
setting. 



d.1 Apply saii^ rules 
and imicedures in a diild 
care siting. 



6J, Utilize health and 
nutrition practices in a 
child care siting. 



6.1 Perform by means of 
mfmitning, teadiing, 
siqwrvising, and applying 
»fety i^indples in a 
diild care ^ting. 

6.2 Perform by means of 
monitoring, teeing, 
supervi^g, and flying 
health/nutrition prin- 
ciples and regulations in 

a child care setting. 
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Unit? 

PROGRAM MANAGEMENT 





VestsaeoBdAryi 



7.1 Identify caieer ladder 
titles and duties of eariy 
childhood professionals. 



7.1 Identify tto «iminislrative 7.1 Idoitify die administni' 
duties of an entry level tive duties of an early 

eariy diildhood professional. dukitod education director. 



7.2 Describe child care 7 J Assist with managemoit 7 J Aj^ly n»nagement 

center management procedures procedures and pdictes. procedures and policies in 

and policies. a child care setting. 



7.3 Demon^rate an under- 
handing of the Texas 
D^aitment of Human Services 

Minlmmn Stanitenb For Day 



73 Comply with the 
Tbcas Dqiamnent of Human 
Semoes MoioiifflLSttSiaals 
Fw Day Care Q 



22 



35 



Course Description 



Course Titles Eariy Childhood Profiessions I 



ClSdilSI 2.00 (high school) 
PtareOTfeltct None 



Recommended Prgrequisitg ConrsgK Compidiensive Home Economics; Food, Science, and 
Nidritbn; Faiendng and Child Devdopment 



Cimrse P^scr^i^ong This is the first year of the 2-h2 Eariy Childhood Pxofesaons Prognun. 
This one year course will provide an introduction to themies and pr^tices in eariy childhood 
care and education, and oi^itunities to obsove duldrm in a vaiiky of sitings. 

Students will spend ax hours a week in the classroom and four hours a week in the field. 
Field experioice will consist of m wedc nMations to inducte pre-kindeigartai and kindergarten 
classes in elementary schools, licensed diild care fedlities, and child develq>m«)t centers at the 
high sdiool or community ctilk^e campus. Held expenses require students to travel 
iiKlependently to their assignments. Studoi^ who mastor Early Childhood Professions I 
competencies at a sati^actory or highor level will earn six coll^ credit hours, applicable upon 
com'^letion of a semester of work in a 2+2 Tech Pr^ Child Devdopment Program at a Texas 
community college. 



Course OMagtivci At the comfdetion of this course, the stuctent will demonstrate mastery at 
a b^inning level of tte comp^mies in the functional areas of professionalism; child growth, 
devdopmoit, and learning; guidame and group management; curriculum developmoit, content 
and imi^ementation; &mily and community relations; safety, health, and nutrition; and program 
management. 
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Suggested Time AUocation 
Earfy Childhood Professions I 



First Semester 

Satt Oliailation 1 ^mk 

I Ptofts^onalism 3 weeks 

n ChUd Growth, Devdopm^t 7 weeks 

and Learning 

m Guidance and Group Management 6 weeks 

Review and Exams 



18 weeks 



Second Semester 

IV Curriculum Development, 11 weeks 

Content and Implementation 

V Family and Conununity Rdatiims 3 weeks 

VI Safety and Health 2 weeks 
vn Program Managemem 1 week 

Review and Exams 1 wpek 

18 weeks 



End of Smester 36 weeks 
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UNIT 1 

PROFESSIONALISM 




SESTCOPYAVJUUILE 



COURSE: Eariy CMUhood Pnfessioiis I 



Unit 



Cmnpetaicy 1.1: 

Deimmstiaie an uiKter^amting of the chaiaderi^cs of an eariy chUdhood education 
professicnal. 



Terminal Performance Objective: 

Given text, supi^oital material, guest speakers, and field expoiences, the learner will 
demonmte an umferstanding of the chaiacteii^^ of an eaAy childhood education 
professional, acJueving 80% mastoy on the knowledge test and a sati$t3u:tory or higher 
evaluation on the p^nnance te^. 



Enabling Objectives 



Cognitive: 

The Learner Will: 

1. Identify the personal qualiti^ and abilities needed to be effective with children. 

2. Describe interpersonal skills needed to be successful in an early childhood setting. 



Application: 

1. Develop a checklist of the personal qualities a successful early childhood 
pTofessiOTal needs to posses. 

2. Using a (tevelc^ checklist, observe an early childhood professional and record 
qualities observed. 



Competmcy 1.1: 

Demm^iale an understanding of the diaracteristics of an eariy childhood education 
j^ofes^onai. 



Sugg^ted Activities: 

1. iUde i^y cas^ver behaviors inmi 
"Eariy Childhood Teacher Sdf-Evaluation 
OwckUst* (Ajipendix). Evahiate amula- 
tions for positive and negative diaracter- 
istics. 1^.9-12. 



RdfSerences: 

Breddcanq>, Si^ Devdopmentally 
A|yfnpriate Practice In Eariv 
Chilifliood Proytams Serving 
CMldfien fmm »rth Throufh e 8. 



Padf^dc, Karen Menke, et al. 
Annual RfitioiiS! Eariv Childhood 
Education 91/92. "NAEYC Code of Ethical 
CcKHii^', pp. 7-11. 



Seeiddt, Carol. Eariy Childhood 
Education , pp. 16-20. 



2. Invite successftd early childhood 
cav^ivers and educators to dass to 
discuss skills they developed which 
hdped them become successful with 
diildren. 



3. interviews with persons involved 
in child care occupations in which they 
give suggestions for persons interested in 
the early childhood professions. 

4. Using the 'Early Chiklhood Tfcadm Self- 
Evaluation* checklist, self-evaluate personal 
skills and charaderistics that will be help- 
ful in working with children; record areas 
for growth and improvement. 



U.S. Departmoit of Labor, 
Emi^oyment and Tnuning 
Association, Pjctionary of 

QccmatiwiaiTlte. 

Brisl»ne» Holly. Develgring Child: 

yrKteaairiing Children and Parenting pp. 

480488. 



Exchange Press, "Early Childhood 
Teadia Sdf-Evaluation," pp. 20- 
21, Child Care Tnfonnation Exchange. 

April 1989. 
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COURSE: Eariy CbiUhood Professions I 



Unit 1: Frpfessiaialisin 



Competracy 1.2: 

Dmion^iate an uiuteistaiiding of employnient o{q)ortiimties and requirements in eariy 
childhcxxl cait and education. 



Terminal Perfonnance Objective: 

Given text, supplemental material, guest ^Makers, and field experiences, the learner will 
doRonstrate an undo^^ding of Mnploymeit q^xntunities and requirements in early 
childhood care and education, achieving 80% mastery on the knowledge test. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Describe the current need for eariy childhood care givers and educators. 

2. careen and related profies^ons in eariy childhood care and education. 

3. List academic preparation requir^nents for a variety of careers in the fteld of 
eariy childhood care and education. 

4. Explain equal opportunity laws in hiring practices. 

5. Explain appropriate dr^ and grooming needed when working with young 
children. 

6. Describe the woric habits of an effective employee. 
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Cmnpetracy 1.2: 



Denumstrate an iii»lers&iidiiig of employment qjpoitunities and lequiiements in early 
childhood care and education. 



Suggested Activities: 



1. Identify a newsp£^ or magaai» artide 
that desoibes the need for early childhood care 
and education. 



2. Invite a representative from the Equal 
Employment Opportunity Commission to 
sptak on laws r^anUng hiring practices. 



3. View s Almstrip or video on impropriate 
dress and grooming whoi working with young 
children. 



4. Create a poster or bull^ board 
Ulu^ting aipropriate dress and grooming 
when woridng with young cMldrsi. 

5. Research and report on the preparation 
requirements for one of the early childhood 
profiesaons. 



6. Work in small groups to prqnre a bulletin 
board di^lay of specific carens in the child 
care/edt^<m field; include various levels of 
academic prq»ration in the di^lay. 



References: 



Naticmal Association For The 
Educati{m of Young Quldren, 

Sateriw, Wpriong Cmiditions. and The 

Teacher Shc»tag e. video. (#811). 

Daily newsp^, Ear^m Magaanfif 

TCTas Child Care Quarterly. Voung 
Children . 



Occttpatifwal OttflpQk Hi 

video/filmstrip. 



Draper, Waunda, and Henry Draper, 
Caring For Children, pp 310.317. 
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Competency 1.2: 



Demonstia^ an lutder^anding of onployment qppoitumties and reqiiiieinents in early 
childhood care and education. 



Si^ested Activities: 



7. View and discuss films on duld 



8. Invite resource posons to discuss 
discuss careers in the child care field. 



References: 



Oleme PuUishing Company, ^accs 
Hdt^ny Childfra. Carats in Child 



Director of Child Care Center 
Pediatridan 
Child Psycfaoli^ 
Camp Supervisor/Tead»r 
Food Services Worker 
Physical Therapist 
Head Start Professional 
Pre-school Teacher 
Kindogartoi Teacher 



•13 
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COURSE: Eady ChlldlMod PrpfessinH I 

Unit 

Competency 1.3: 

Ex^ain die types and modds of early child eaie/education pn^rams. 

Terminal P^ormance Objective: 

Given text, siqjptemental material, and fidd ecperienoes, the learner will explain the 
types and models of eady child care/education programs, achieving 80% mast^ on the 
knowtodge te^ and a satis&ctoiy or higher evaluation on the performance test. 

Enabling Objectives 

Cognitive: 

The Learner will: 

1. Describe the administrative units within eaily childhood care and education. 

2. Idendly the program variations within early childhood care and education. 

Application: 

1. Observe several eariy childhood programs; compare and contrast characteristics 
of different models. 
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Competency 1.3: 

Ex^ain &e types and models of eaiiy diild caxe/educati(»i im^iams. 



Suggested Actiyities: 

1. Utilizing a diecklist, obsove five early 
childhocxl programs and note their 
diaia^eri^ics and/or vaziatifms. 



2. Discuss the administrative and program 
variations observed at various early childhood 
sites. 



References: 

Seefeldt, Carol. Early Childhood 
EdiKation . 13-16. 



Sedddt, Carol. Early Childhood 
Eduodim. pp. 13-16. 
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COURSE: Eady Childhood Pmfies^ I 



Unit i: Professtenalism 



Comi^eiicy 1.4: 

D^non^iatB an understanding of the history of early childhood care and education. 



Terminal PerformaiMre Objectiye: 

Given teict, siq^^nental material, the learner will dancmstrate an undentanding of the 
history of early childhood care and education, adiieving 80% mastoy on the knowledge 



Enabling Objectives 



Cognitive: 

The Leam» wiU: 

1. Identify the hi^orical beginnings of early childhood education. 

2. Identify prii^^ early childhood educators and th^ contributions to early 
diildhood eihicadon firom Plato's time to modon days. 

3. Describe the b^innings and growth of kimtogartens in the U.S.. 

4. Detail the beginning and growth <tf the nursoysdiool in the U.S.. 

5. Ej^Iain how and why child care emerged in America. 

6. Exi^ain how child care differs from nursoy and kindergarten programs. 

7. Explain tte Lanham Act and its ccmtribution to child care. 

8. Describe the status of early childhood education programs today. 
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Competency 1.4: 

Dmon^rate an imtestanding of the hi^oiy of early diUdhood care and education 



Si^ested Activiti^: 

1« Read and discuss the Mimical beginnings 
of eaxly childhood education. 



2. On a timeline chart eariy childhood 
educaticm practices and theories from Plato's 
time to d» current day. 



References: 

Se^Bldt, Carol, gariy Cfc 
£dua&m, pp. 2-17. 



See^ Cared. Earlv Childhood 
£dimtiim, I^. 2-17. 

Whitdxwk, Marcy. "^/ho Cares? 
Child Care Teachos and The Quality of 

Careln Amerka." Annual Editions! Eariv 
Childhood Education 91/92. pp. 200-207. 

Eddman, Marian. "Economic Issues 
Related to Child Care and Eariy Childhood 

Education', Annual Editions: EsilX 

Childhood Education 91/02. pp. 20-24. 



Zinsser, Caroline. *The Best I^y Care 
There Ever Was", Annual Editions! Early 

Childhood Eduatign mi pp. 27-29. 



3. Working in a group, give a presentation 
on one early childhood educator and his/her 
influmce on current practice. 

4. Invite a guest speaker from a local 
NAEYC Ch^Ker to discuss pn^rams, issues, 
and the professional goals of eariy childhood 
education in the community/regicm. 

5. Compare and contrast the role of the 
the ftderal govmmoit Child Care during 
World War n and today. 



Seefeldt, Carol. Early Childt 

£duai3S2Q, pp. 2 n. 



Shell, Ell«i Ruppd. "Now Which Kind ' 
of Pre-school?' Annual Editions! Early 
Childhood Education. 91/92 . pp. 106-108. 



Seefeldt. Carol. Early Childt 
Education , pp. 2-17. 
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UNIT2 



CHILD GROWTH, 
DEVELOPMENT, 
LEARNING 




■<s imnnAnuulu 



COURSE: Eady ChiUhood Pmfessions I 



Unit 2: OfM Growth, Devdopmoit, aiui Leaning 



Competenqr 2.1: 

Summarize die nuiot stages of develc^ment in diiUtien through age 8. 



Teimiiml Performance Objective: 

Given text, »q^dnnental material, gtma speakers, int^view information, and Udd 
experiences, the kamer will summarize the m^or stages of development in children 
through age 8, aidtteving 80% mastoy on tlw knowledge test and a satisfiEictoiy or higher 
evaluation on the pgformance test 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Explain the pienatal development of a chUd. 

2. Describe labior and birth. 

3. E}q>lain prema&oity and low biitfa wdght. 

4. Explain the characterises of a healthy newborn baby. 

5. Point out individual differBices and nomol patterns of physical devel(^ment in 
infiuits, toddlers, presdiod, and elementary age diildrai. 

6. Explain the active stagn of devdopmoit in chUdi«i, ages 0-8. 

7. Iitaitify the pattnns of emcHional growth and devdopm&tt. 

8. Discuss individual differ»ices and normal patterns of social development in 
chU ' J) ages 0-8. 

Application: 

1. Observe and record the physical, cognitive, emotional, and sodal development 
of a child over a six wedc period. 

2. Compare and contrast the observed child's development with normative 
characteristics of a same ^e child. 
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Comj^nqr 2.1: 

Summarize the mijor ^ages of develqiment in children diiough age 8. 



Suggested Activities: 

U Tour a necHiatal unit in a ho^tal. 



2. Invite a child birth instructor to speak on 
labor and delivery. 



3. Invite an obstdzician to (tiscuss pre-natal 
growth and develqmient, piematuri^, low 
birth wdght, and characteristic of a healthy 
newoom. 



4. Discuss the physical, social, emotional, 
and cognitive growth and development of 
infiuits, toddlers, preschoolers, and primary 
schofd age duldren. 



Reference: 



Hme/LUe. Audio visual. 



aiil<fi>irth Orai^iics, LTD. 
•Spedal D3liv«y". Videotape. 



Texas Dq»itniait of Health. 
"Inside My Mom". Audio visual 



Friedman, Jeimy, "First Year 
Afite^ones". Annual Editions: 
Eariy Chi ldhood Education. 
21^> 50-S4. 

Mason, Ruth. "First Friends", 
Anmml Editions; Eariy Childhood 
Education 91/92 . pp. 5S-S7. 



Seefddt, Carol. Eariy Childh 
£dUQte, pp. 28^. 



5. Compare the hdght and weight of three 
same age children. 



6. Devdop a checklist of cognitive, 
emotional, and social devdc^miental charact^- 
isti^ for a specified age group. 



Bredekamp, Sue. pevelf 

Appngrifttg Prafitm in Early 
CMMiCT Pregrams Saving Children 

Ftpm Birth Through Age 8. pp. 17-31, 
AgfiJ, pp. 17-31. 



Competency 2.1: 

Summarize tiie m^jw stages of devdppmoit in chiMrai through age 8. 



Si^ested Activities. 

7. Use the dieddist to obsen;e and compare 
tliree same age childrra. 



8. Begin a case study of mt child, noting 
impressions of growth and development 



References: 



Seefeldt, Carol. Early Childhood 

Rducatiflni pp- 64. 
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COTJRSE: Early ChildlKXxi Prnfies^ons I 



Unit 2: Oiild Giowdi, Devdcqnneni, and Learning 



Competenqr 2.2: 

Point out commcm influences in the giDwtti and ctevdopment of the whole child. 



Terminal Performance Objective: 

Given text, supfdemental material, and field experieices, the leamer will point out 
common influences in the growth and development of the whole child, achieving 80% 
mastery on the knowledge test, and a satisfactory or higher evaluation on the 
performance test 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Ex{dain caregiver/teach^ bdiaviors which promote healthy physical, social, 
emotional, and cognitive devdopmoit of children ages 0-8. 

2. Explain how family relationships and paraital practices affect the physical, 
emoticmal, sodal, and cc^tive devdopnmit of diildren ages 0-8. 

3. List environmental and economic fectors that influotce the physical, emotional, 
social, and cognitive growth of children ages 0-8. 

4. Idoitify how various forms of play influence the growth and development of tht 
whole child. 
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Comi^tency 2.2: 

Point out commwi influeiwcs in the growth and development of the wtote diild. 



^plicaUon: 

1. Observe and ncoxd a dii!d*s xeactions to votial and non-vert»al caregiver 
behavk»s: 

a. At mealtime 

b. When tdl^ing/diaiier changing 

c. When dressing 

d. When disc^ining 

2. Inteiview a parent and reccnd information on fomily, structure, religion, ethnicity, 
and molnlity. 

3. list positive and n^ative aivinmmental fectors that alfect the growth and 
development of childrai in the local commimity. 



Suggested Activities: 

1. Design and create a bulletin board display 
of teacher bdiaviors which positively influoice 
child growth and developmoit 



2. Invite the paraits of a newborn to share 
thdr «cperiences as new parents. 



3. Invite a te^ parent to share his/her exper- 
ioices as a parent. 

4. Interview parents on their cultural, ethnic, 
and racial heritage; compare and contrast 
interview data in class. 



References: 

Kostelnik, Maijorie, et, al. 
"Children's Sdf Esteem: The 
Verbal Environmoit*, Annual Editions: 
Eariv Childhood Education. 91/92 
PP.13M35. 



Draper, Waunda and Henry Draper, newborn 
Caring for Childign- 1^. 31-35. 



ChUdbirth Grai^ics, LTD. 
Diapers and Delirium. Videotape. 



5. Collect articles on environmental hazarr^ 
which m^vdy affect children's growth and 
devel(^mait, and prepare a scfiq>book which 
distinguish^ different hazards. 
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Competency 2.2: 

Mm out common influefices ^ ^ growth and devtHopmtnt of the whole child. 



Su^ested Activities: RdSerenc^: 

6. Ksseaxdi content and iasam on diiU!reo*s Bandwa, Alliert. A gpession: 
TV pogramming. Debate the pros and oms a i^inf Analvda. 
of cuixent children's TV piogiamniing in dass. 

Harris, A. Chtistine. Child Develqiment 
I^. 427-< 52. 

David, Judy. TV: When To Turn It On 
And Off, Anniffll Editions! Eariy Childhood 
Education. 9Q/Q1 . pp. 151-152. 



7. View two hours of childrm's Saturday 
morning TV programs; rec<»d content of 
commercials (ie. sugarladen vs. nutritious) and 
pR^ramming (violent vs. pro-sodal). 
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COUKSE: Early OiiUliood FiofeMons I 



Unit Jt\ Child Growth, Development, and Learning 



Competenicy 2.3: 

Uentiiy age s^^xqniate learning oivironments for diildien. 



Terminal Perfonnance Objective: 

Given text, supplenffintal material, and field e)q)mnces, the learner will identify age 
api»oj»iale learning environments for duldxen, achieving 80% mastery on the knowledge 
test, and a satisfactory or higher evaluation on the performance test. 



Enabling Objectives 



Ck>gnltive: 

The Learner will: 

!• Define infine^ centers. 

2. Explain why intoest centers are afqmqnriate learning oivironments for children. 

3. Ddlne learning stations. 

4. Explain the purpose of a learning station. 

5. Analyze the components of a i^ulating environmsit. 

6. Desoibe the role of i^y as a basis for learning in infant, toddler, preschool, and 
elemoitary age children. 

7. Explain the teadter's role in play environments. 

8. Pomt out the characteristics of appropriate outdoor play environments for various 



age groups. 



Application: 



1. 
2. 
3. 



C^serve and evaluate an interest coiter. 
C%s»ve and analyze the purpose of story time. 
Observe and evaluate an outdoor play activity. 
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Cmnpetency 2.3: 



Mfflti^ age appnqmate leaining environments for children. 



Si^ested Activities: 

1. Using a teacher made cbecklist, identify 
die yaii^ d interest centers in a child care 
center/classroom. 



2. Draw a diagram of a local diild care 
center/classroom floor plan, noting the intere^ 
centers. 



3. Bring i»ops to dass for a dramatic play 
center based upon a ti»me. 



4. Int^ew parents of an infant, a toddler, 
and a kindeigartener on each diiid*s fovorite 
toy, ask parents why they think the toy is the 
child's fimnite, and bring each toy to class 
and report information. 



References: 

See^Cand. Early Childhood 
Education , pp, 96-131. 



Hot, Judy, and Libby, Yvonne. 

CreatiYg Rkqwccs For the Early 



Shi^nro, Laura. "Guns and Dolls'*, 
Annual Editions: Eariv Childh 
Education. 91.92. pp. 58-62. 



5. Compare children's current toy preferences 
with student's personal toy prefoences when a 
child. 



6. Role play teadier b^viors timt e^lish a 
stimulating oivironmoit and fostn* play. 



7. Tour a variety of play environmoits for a 
range of age gioiqss; record positive and 
negative charactnistics. 



Seefeldt, Carol. Eariy Chil 
Education , pp. 247-272. 



•I KM.* 



Schdastic Inc. Floortime . 
Video tape. 



Bowers, Candice. "Organizing 

Space for ChUdtWl". Texas Child Care 

Qmisaix* Spnng 1990, pp. 3-10. 
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^ Competency 2.3: 

Identify age q^»oi»iate learning enviiomnents for chUdroi. 



Suggested Activities: 

7. (Continued) 




Rdierences: 
Frost, Joe. Play and Playsapcs. 

Fro^Joe. "^ygrounds F(ff 
Infiuts, Toddlers, and Preschoolers" 

Pafgntinf Edit«H«n ffnr Sriint^ Aye 
Pftignti. pp. 53-69. 
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COIJRSE: Eariy ChOdhood Professions I 



Unit 4: QiUd Growth, Devdopmatt, and Learning 



Comi^tency 2.4: 

Idoitify nujor handicapping conditions in special needs children. 



Terminal P^ormance ObJa:tive: 

Given text, supplemental material, and field experiences, the learner will identify major 
handica^nng conditions in specM needs children, achieving 80% mastery on the 
knowledge ten. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Define "special needs". 

2. Distinguish h^ween a congenital and acquired handle^. 

3. Distinguish hetweoi the abUitks and limitations of ^ledflc handicapping 
ccmditions; hearing, visim, speech, health and physical problems, learning 
disabled, n^ntally disabled, emmionally disabled. 
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^ Competency 2.4: 

Identify miot handioqiping conditions in special needs children. 



Suggested Activiti^: 


References: 


1. D^dop a cbait of ooi^gcaital handicafiinng 
conditiims. Identify the cause of eadi 
condition acc^uired or congenital. 


PubUc Uw 99-457. 

litapet, Waunda and Heniy Dn^. 
Carina For ChUdrwi. no. 245-252. 

fedadt, Carol, ^ariy Childhood 
Edu^UBl, PP- 74-86. 


2. Write a Victual summaiy of one tandicapp- 
ing condition. 




3. View and discuss the filmstrip/video series 
on the handicafyped child. 


Lawren Productions, Inc.. 
Special Deliverv. 


4. View and discuss video on adults and 
children with handic^ing conditions. 


March of Dimes. The Same Inside. 


S. Viat a care facility for children with handi 
capping conditions. Record observations. 




0. invite pnncipais ana teacners rrom scnoois 
that serve handicapped children; ask them to 
speak about their programs. 


Directory of special schools in 
county/state. 
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ERIC 



UNTTS 

GUIDANCE 




ERIC 



BESTCOPYAVAIUni 



m COURSE: Eariy Childhood Professions I 



Units : Guidance and Group Management 



Competency 3.1: 

Esqdain con^onents of effective communication between caregiver and children. 



Tenniiial Performance Obj^ve: 

Given text, aq^emoital matoial, gue^ ^peakm, interview iniom^on, and field 
experitiiices, the learner will explain compcn^ts of e£foctive communication between 
cav^ivo' and diildren, adiieving 80% mastery on the knowledge test and a satisfactory 
or higher evaluation on the p er forma nce test. 



^ Enabling Objectives 



Cognitive: 



The Learner will: 

1. Explain the need to re^nd quickly and directly to childrm. 

2. Describe ways to provide varied oppMmities for childr»i to communicate. 

3. Explain the need for active likening skills. 

4. Describe ways to help children resolve conflicts. 



Application: 



1. 

2. 
3. 
4. 



Directly express enjoymmt of childrai to them. 
Engage in one-to-one, eye level int»actions with children. 
Plan ways to assist children in their adjustmat to child care. 
Model appropriate langiK^ when intoacting with childrm. 
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Competency 3.1: 

Exfjlain components of effective communication between cai^ver and diildien. 



Suggested Activities: 

1. Read and discuss text material cm how to 
efifectivdy communicate with children. 



2. Using a student written persmul chaia^- 
istics diecidist, oonqdete a self evaluatiim of 
communicatic!! skills. 



3. Read and discuss text matnial on how to 
{Movide children a variety of ways to 
communicate. 



4. List the characteristics of "active 
listening". 



S. Spoid a half hour with a young diild and 
record the visit on an audio cassette; self- 
evaluate active listening skills utilized. 



6. For an hour, observe a caregiver's inter- 
actions with one to two children. Record and 
evaluate active listening skills employed. 



References: 



Biedekan^, Sue. Developmentally 
Appropriate Practice In Eariy C3ii!dhood 
Programs frying qhjldr^ From p^rth 

Thraudi Age 8, vp- 9-u. 



Student written checklist. 



Seeieldt, Carol. Eariy Chili 
Education , pp. 483-491. 



Goffin,Stacie. "HowWeUDoWe 
Re^KCt The Children In Our Care?' 
Annual Editions: Eariy Childhood 
Education. 91/92 . i^. 120-126. 



Palez, V.G.. *0n Ustoiing To 
What Oiildren Say". 

Eduqtiffl Rcvigw, 56a)* 

pp, 122-131. 



Kostdnik, Laura. "Childroi's Esteem: 
The Vobal Environment". Annual Editions: 
Eariv Childhood Education. 91/92. 
I^. 226-230. 



CompetenQr 3.1: 

Explain components of effisctive communication b^wm caregivCT and children. 



Suggested Activities: 

7. Role play mtegies for hdping children 
reserve conflicts. 



8. Cbsayre children in a childcare/educadmi 
setting and rea»d observed behavior problems 
Biain^orm solutions with class. 



9. Inter/iew a child care provider to 
determine methods used to help children adjust 
to child care. Discuss findings in class. 



References: 



Se^t^Caid. fiuixiSlM 
Ecjucation . pp. 197-202. 

Texas Educational Service Region XIII. 

Without Saving A Word . #11526. 



Ben», Patricia. "Nuituiing Success", 
Annual Editions: Eariv Childhood Education, 
pp. 83-S6. 



King, Maigaret. "Making Arrival Time 
Eaw% Annual Editos: Eariv Childt 
Educatifffl. 90/91. pp. 195-197. 
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COURSE: Early Childhood Professions I 



Unit D: Quidai^ ami Group Management 



Competency 3.2: 

Demonsrate an umterstanding of guidance approaches to use what working vdth 
children. 



Temiifaal Performance Objective: 

Given text, sup{d»naital matoial, guest speakos, interview information, and field 
experiences, the learns wiU dmmistnue an under^ding of guidance a|qm>aches to use 
when working with ^uldren, adneving 80% mastery on the knowledge test and a 
satisfactory or highff evaluation on the p^rmance test. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Point out guideline for asn^g childrai with routine activities. 

2. Describe guidaim ^qnoaches that indutte nKxleling, behavior modification, 
cognitive, and psydioanalytic a]^)roKh». 

3« Exfdain guidance approaches that promote self-control, indqioidence, and high 
sdf estenn. 

4. Explain why children should never be spanked, threatened, yelled at, isolated, or 
shamed. 



Application: 

1. Demonstrate guidance aj^noaches to as^st children in devdofnng self control, 
independence, and high self esteem. 
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Competency 3.2: 

Deimmstiate an undemanding of guidance dp^oaches to use when working with 
childitn. 



Simgested Activities: 


Refermces: 


1. Him a "talk show", invite pandit 
(teachers, parents) to discuss effective 
communications, guidance, ami dis^Une. 


SeefiddL Carol. Early ChiWhood 
^^f^yi^i^^ pp. 176-196. 


2. Partidpate in a dassroom debate on 
"shmikl a child be spanked, threatened, ydled 
at, isolated, or shamed?". 


Oifibrd, Linda. "Do They Really 
Deserve The Time Out Chair?" 
Texas Child Care Oiiarteriy. Fall 
1984, pp. 18-20. 


3. Teach the class a song or fingerplay to help 
childrai transition from one activity to the 
next. 


Baker, Ruth. "Transition Time: Make 
It A Hme of Leaxnine for Children". 
Annual EditiOTS! Eariy Childhood Education 

SSm. pp. 198-200. 


4. View and discuss the video on how adults 
help children devdq) self discipline. 


National Association For The Education of 
of Youna Children. DisdoHne: Aooropriate 

fiuidanfifi of Young Children, videotape. 


5. Define self discipline. 




6. Create and present skits that portray 
examples of situations that require self 
discipline. 
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COURSE: Early Childhood Piofession I 



Unit 3: Guidance ami Qmsp Management 



Competency 3.3: 

Explain teacher behaviofs which fiicilitate learning activities. 



Terminal Perfonnance Objective: 

Given teict, sitpplmental material, gue^ spesikas, interview inibrmation, and field 
eiqierienoes, the learner will explain teacher behaviors which fedlitate learning activities, 
achieving 80'^ mastoy on the knowledge test 



Enabling Objectives 



Cognitive: 

Thr Learner Will: 

1. Ex|dain the role of teacher observation in identifying needed changes in the 
piogiam. 

2. Describe how {banning affects teacher effectiveness. 

3. Discuss the effective use of lonforcemeit in the diild care/education setting. 

4. Explain the importance of considency. 

5. Identify the conqxments of condstoit teacher behavior. 

6. Define dose supoviaon. 

7. Explain how ctose supervision impacts on children's learning. 

8. Define *withitness". 

9. Describe how withitness infli»nces childrai's lepming. 

10. Explain how teachers can plan effectivdy for individual differences in children. 

11. Ddlne affie^ve climate. 

12. Describe the componoits of a positive affective climate. 
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Competency 3.3: 

Ex|)Iain teadier behaviors that fadUtate teaming activities. 



Siimested Activities: 

1. Using a checklist, note tiie teacher's use 
of ledinction, consistency, withitness, and 
dose supervision in a child care/education 
siting. 



2. Devdop a list of negative statonents used 
to a child's behavior, rewrite into positive 
Aatements that re-direct a ddld. 



References: 

Virginia Dqiartment of Education. 

Asristing The Bcglnmng Teach 



tefeidt, Carol. Eariy Childhpod 
Edusaiism. pp- 203. 



3. Write an anonymous definition of guiding 
children's behavior on a card; share definition 
with classmates. 



4. Research and identify children's books at 
the library that can be used to teach thnn how 
to solve problems. 
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COURSE: Eatly (Mdhood Profes^ons I 



Unit 3: Giddance dstd Qtoap Managmnent 



Ck>mp^iicy 3.4: 

Identify characteristics of diildmi who have jffoblems resolving their difficulties and 
de^h^g sdf ccmtnd. 



Tenninal Performance ObjectiTe: 

Given text, suppl^noital naterial, gue^ speaken, intoview information, and field 
operiems, the learner will identify charactsistics of childmi who have problems 
resolving their difficulties and develqring self control, achieving 80% ma^ery on the 
knowledge te^ ami a satis&ctory or higher evaluation on the performance test. 



Enablii^ Objectives 

Cognitive: 

TheLeamor will: 

1. Identify the need fi careful observation of childrra di^laying outbursts and 
hostilities. 

2. Identify the need for collaborative planning (teachers, administrators, par^ts) 
wtoi initiating a behav^nal plan for a child who is (tisplaying frequent outbursu 
and hostilities. 

3. List the base principles for working with children diq>laylng frequent outbursts 
and hostilities. 



Application: 

1 . Observe and record the behaviors of a child who is aggressive toward playmates; 
mo^ teasha interventions. 

2. Observe and record the behaviors of a child who isolates himself/herself ftom 
playmates; note teacher interventifms. 
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^ Competency 3.4: 



Identify diaiaderistics of chiUren who have problems resolving thdr difficulties and 
developing self control. 



PRir 



Su^ested Activiti^: 



1. Devdop a li^ of common behavicff goals; 
comjnle each student's list aiul discuss. 



2. Role play alternatives to punitive discipline 
uang "The Magic list' of teachor bdiaviors. 



3. Take notes during a parrait/teacher- 
caregivo' confidence; evaluate the use of 
collaborative planning and goal setting. 
Ex{M how components of a progress 
confeTKice could be used in a parent/teacher 
conference of an acting/out or withdrawn child. 
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References: 

Bullock, Janis. 'Understanding And Altering 
Aggxesaon'. Annual Editimis! Eariy 
Childhood Education , 162-165. 



Chary, Clare. Please tton't Sit On The 
Quldcm, PP' 64-173. 

Gewett, Ann. "Guidance and Discipline: 
Teadung Young Childrra Aiq)ropriate 
Behavior", Young Childtgn. May 1988, 
pp. 148-152. 



Morgan, Elizabeth. "Talking With Parents 
Wl»n Concerns Come Up*. Young Children . 
January 1989, pp. 52-56. 
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DEVELOPMENT, 
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EARLY CHILDHOOD PROFESSIONS 
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BEST COPY AVAILABLE 



COURSE: Eady Childhood PnfesskNi I 



Unit 4: Curriculum Devdc^ment, Contoit, and Iinplemeatation 



Comi^eiicy 4.1: 

Explain the pdnciides of a devdopmentally iQ)pnq>riale cunioilum. 



Terminal Perfoimance Objective: 

Given tnt, supplemental matoial, guest speakm, intoview information, and field 
experiences, tl» leani« will explain the imnciples of a devdqimentally appropriate 
curriculum, achieving ^% mastery on the knowledge test and a satisfactory or higher 
evaluation on the performance test. 



Enabling Objectives 



Cognitive: 

The Learner WiU: 

1. Define developmental appropriateness. 

2. Explain learning as an intoactive process. 

3. Describe the tiasic elemoits of ai^iropriate care for in^te and toddlers. 

4. Describe the basic elem»its of zgptopnsLts care and education for pre-schoolers. 

5. Describe the basic elemoits of appropriate care and education for school-age 
children. 

6. Explain the diffiemices in teacher-directed and child-initiated activities. 
Application: 

1. Observe three childr»i at play who are the same age and gender and note how 
they are alike and differrait. 
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Competency 4.1: 

Exjd^ the princ^es of a devdq>ii»ntally ^iprqpriale currioilum. 



Sugg^ted Activities: 

1. a box of toys, sost &m toys Into age 
appraiKriate giDii{^ for in£uits» toddleis, and 
dm year olds. 



2. Using a s^ of teacher ni&c*e cafds with 
appropriate activities for 4*s, S's, and school 
age duldren, the stiMlent will sort activities 
t^ age group. 



3. Observe a teacher's interactions with 
children; record the number of teacher-directed 
vs. child initiated activities and interactions 
during the week. 



References: 

&eddcamp, Sue. peveiopmentally 
Appropriate Piactice In Eariy Childhood 
ymgnwia Scnrfny Pram Rirth Through Age 
fi, pp, 17-46. 



Bvedekamp, Sue. D««lopmcntaHy 
A^iyoprfate Pfactice In Eariy Childhood 
Programs Serving From Birth Through Ace 
S» pp. 51-78. 



DcVries, Rheta. "What ^ill Happen If...?" 
AnnualEditions! Eariv Childhood Education. 
90/91 . pp. 206-208. 

Schweinhait, Lawrence. "Child 
Init^ited Activity*, Ifigh Scope 
Resource . Spring Summer 1987, 
pp, 19-25 
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COUKSE: Eariy Childhood PXDfiBS^n I 



Unit 4: Cuniculum Devdc^ment, Content, and Implementation 



Comprtenqr 4.2: 

Identify the principles of planning for young children. 



Tenninal Performance Objective: 

Given text, supplemmtal niaterial, gwst speaSsm, interview information, and field 
experiences, the teamo- will identify the principles of planning for young children, 
achieving 80% mastery on the knowledge te^ and a satisfactory or higher evaluation on 
the performance test 



Enablii^ Objectives 

Cognitive: 

The Learner WiU: 

1. Discuss the necessity of daily planning. 

2. Explain the impcxrtance of routines. 

3. List titt compoi^ts of lesson {dans. 

4. Describe the purpose of a unit plan. 

5. E3q>lain Uie importance of balancing active/quiet, unstructured/structured, 
individual/group, and indoor/outdoor play. 

6. Exjrfain the importance of evaluation as a part of planning effective lessons and 
units. 

7. Explain planning nap time with r^ard to individual differences. 
Application: 

1. Collect a daily plan from observation site and evaluate it for a balance of 
activities. 

2. Interview a center director and record how the coiter plans for the individual 
needs of children. 
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Comi^teiicy 4.2: 

Identify tiffi of idanning for young diildren. 



Suggerted Activities: 

1. Odlfid two teachers* lessmi plans firom 
diffaent childcarc/edt^ation centos; evaluate 
them noting likenesses and diftonoes. 



2. Interview a teadiei/car^w about one 
{banned I^son; collect die {dan and leconl 
infonnation on how the fitdlowing were d^- 
mined purpose, teigth of a^vity, theme, 
supervifflon needed, msouices, and evaluation 
of activity. Share information and written plai 
in class. 



3. Observe a child care facility at nap time. 
Note how the center plans for individual 
differences; share information with class. 



References: 

Seefeldt, Cand. Early Chile 
Eifaication. pp. 136-175. 



Tweedie, Pat. "The Unhurried Nap 
Child: Hps For Hxp and A More 
Restfol Day% TcM8 Child Care 

Quarterly. Summo 1989. i^. 3-10. 
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COURSE: Early CUIdhood PraCession I 



Unit 4: Curri^um Devdqmiem, Content and Implementation 



Competency 4.3: 

Explain the puipose of each of the tiajtx content areas in an eaily childhood setting. 



Terminal Peifonnance Objective: 

Given text, siqyfdemental material, guest speakers, interview information, and field 
e3q)eriences, the learner will exjdain the inirpose of eadi of the nuyor content areas in 
m early chikUKXKl »tting, adueving W0% mast»y on the knowledge test and a 
i vdsiadoty or highv evaluation on fl» pofivmance test. 



Enabling Objectives 



Cognitive: 

The Learner ^ill: 

1. Distinguish an inteit^ center from a learning station. 

2. Identify components of art activities for a vari^ of ages. 

3. Idoitify components of library ai^vities for a vari^ of ages. 

4. Identify components of dramatic play activities for a variety of ages. 

5. Identify componoits of manipulative/math activities for a variety of ages. 

6. Identify components of scimce/sodal ^dies activities for a variety of ages. 

7. Identify components of language arts activities for a vari^ of ages. 
S. Identify components of computer activities for a variety of ages. 

9. Identify components of music activities for a variety of ages. 

10. Identify components of an age appropriate learning station. 
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Competency 4.3: 

Explain the purpose of each of the msyor content areas in an early childhood setting. 



Application: 

1. Develq> an intoest center in a content area for a specified age groi^. 

2. Develop a file of suggested activities for eadi content area. 



Suggested Activities: 

1. Locate five txioks at a local library and/or 
child care &cility that can be used for language 
activities fcv a variety of age groups. Analyze 
the books uang the Evaluation of Children's 
lit^ature fonn (see appeal). Comply 
fiorms with other students and share reviews in 
dass. 



References: 

Kobrin, Bevoly. Eywgcngs; HqwTp 
Choose and Use C3iikti»i*s Books. 

Evaluation of Children's Literature form. 



2. Role i^y the reading of a stoiy for a 
spedfic age group. 



3. View the film Fnnndati ons of Reading and 
SSotiog. List the activities shown and indicate 
indicate whether they develop pre-reading, 
writing, listming, or ^)eaking skins. Compare 
these activities to those observed in a preschool 
or kindergarten. 



4. Q)serve a child care/education c«)t» and 
evaluate its use of writing activities for a 
specific age group, uang crit»ia stated in 
Strickland's article on emogoit literacy. 



Campus Films. Foundations of Reading 
and Writiny. 



Strickland, Dorothy. "Emergent Literacy: 
How Young Chikirai Learn To Read and 

Write". Annual Editions; Earlv rhtldh 
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Competency 4.3: 



Explain the piupose of each of the imyor content areas in an eariy childhood setting. 



Sugg^ted Activities: 


References: 


Math 




5. Using a s^ of blocks, li^ difleient ways 
the Mocks could be used to teach math 
conoepts (sets, secjuoice, osder, ttc,). 


seefeldt, Cai^. Eariy Childhood 

Friiiggrinn pp. 382-407. 


6. Using a xesmuce book, list 10 dif^oent 
math activities by theme and/or activity cotter. 


Herr. Judy. Creative Resource For 
The Early Childhood aassroom. 

• 


7. Uang a preschool teacher's sdiedule for 
the day, discuss in class how math activities 
vau DC uiwuipuiaica uiivi^noui uie uay. 




Science 




8. Observe children playing with wheel toys, 
wind-up toys, or bkxdcs. Record each instance 
of thdr exposure to concepts from the phyacal 
sciences. 


Seefeldt, Carol. Early Childhood 
Educatioi^. pp. 410-443. 



9. Create a list of five <^ more resources in 
the community that could be used to expand 
children's ocperioices of the physical or 
biological sciences. 



10. Working in a group, choose one tq)ic 
(Animals, Sea Ufie, Plants, Air, Wata, Earth, 
Sky, Our Body) and research science experi- 
ments that children can do to learn scioice 
concepts related to the tic^c. 
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CompeteiiGy 4.3: 

BxjMn the ^upose of each of the maim content areas in an early diildhood setting 



Suggested Activities: 

II, (M^serve children with tl^ teadia/care- 
giver on a nature walk or nature activity. 
Record how die teaidKar hrings sdeiKX ccHioq^ 
into the activity. 



Social Studies 

12. Interview someone in die a>mmiinity from 
a oiltitre odier dian yours, noting what 
dements of die culture he or she would like 
childra) to imderstand and how diis could best 
be prescsited to childr^. 



13. Read and discuss information on multi- 
culturism. List ways to bring a variety of 
cultures into the cMld care setting. 



Computers 

14. Arrange for a demon^^ of compute 
software widi piesclraol chiUlren. Discuss how 
it may or may not enhance children's teaming. 

15. Borrow or obtain a compute game fax a 
presdiool or kindergarten age diild. Write a 
review on its intoided imrpose and evaluate 
its content for use with diildren. Check for 
values inesentation, emplmsis on violence, 
discriminatory treatment of individuals, pro- 
social themes and problem solving stratq^. 



References: 



Seefddt, Carol. Eariy Childhood 
Education , pp. 476-503. 



Pre-KTod^y. December 1986, 
"Brii^g Our Worlds Together", 
Arnmal Editions: Eariy Childhood 
ahication 90/91. pp. 214-216. 



Seeii^ Carol. Early Chilcjhood 
£duatifla* PP- 353-381. 



Seefeidt, Carol. Eariy Childhood 

£dua^t pp. 119-120. 
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Competency 4.3: 

Eiqdain die iHiipose of each of the na^ content areas in an eaiiy diiliSiood setting. 



Sugg^ed Activities: Reference: 

16. Gonipile a 11^ of vBcoidings lic»r use in 
leaching oonce|»ts of rhythm. 

17. After listening to a vari^ of pfescOiool California Home Economics Related 
songs in dass, discuss and c3asafy eadi song Qccmations . pp. 135-136. 

into CHW of the Mowing caieg(»i»: activity 
songs, listening songs, songs taxiing a 
^Mdflc omcept, sing-a-long songs. 



18. Inwdew a preschool teacher about the 
puxpose of music activities and what kind of 
insmiments, tapes, and games are available in 
the center. Record information and ^mre with 
class. 



All 

19. Collect samples of a diild's artwork over 
a poiod of time (case study). Analyze tte 
works to d^ermine changes in work and what 
stage the child's art is in. Record obsovaticms. 



20. Make a list of children's books with out- 
standing illustrations that could be used to 
introdi^ children to the artist as well as the 
writer. 



21. Observe children nuddng art. Record 
whidi materials are most frequently chosen 
and how mu^ time children of difTe^ient ages 
spend with the materials. 



Seefiddt, Carol. Early Qjl^ 
EduatifiQ. pp. 316-251. 
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Competency 4.3: 

Explain the pufpose of each of tte msyor ccmtmt areas in an early childhood setting. 



Suggested Activiti^: 

22. Using a resource book li^ 10 or more 
activities which could be incorporated in the 
teadiing of themes or in interest centers. 



23. Read and discuss the characteristics of 
play. 



24. Obseive chtldrai at play and note what 
happens when teachm intervene. Record 
children's reactions noting if dieir pliy is 
enhanced or interrupted. 



25. Ust preschool play activities, cat^orizing 
them as quiet or active play, Discuss the 
importance betweoi the two types of play. 



26. (^>serve a child at play over a period of 
time (case study). Record observations on the 
dmlopment using crit^ and gui(tetines in 
Waite-Stupiansky's article. 



27. Using a checklist, cbsavt a preschool 
playground and evaluate it for safety and play 
value. 



Rrfermces: 

Herr, Judy and Libby, Yvonne. 

Creative Resouffces RwrThe Early Childhood 

Classmom. 



Zeece, Paul. "Learning To Play: Playing 
To Learn', Annual aKtions: Early 

Childhood Blucatifla>.2iZ22, pp. 146-149. 



Seefddt, C^l. Eariy Chili j ihocy l 
Education , pp, 146-149. 



Waite - Stupiansky. "Creative Play*, 
Annual Editions: Eariv CMldhond Edtic 
91/02 . pp. 151-155. 



Frost, Joe. "The State of American Preschool 
Playgrounds", Annual Editions: Early 
Childhood Education. 91/92, pp. 177-181. 



bo 
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COURSE: Early Childhood Profession 



Unit 4: Cuixiculum Develq)ment, Content and Implementation 



CompeteiK!y 4.4: 

Discuss ways to adapt the cuniculum for qwcial needs children. 



Tmninal PerfoniiaiK:e Objective: 

Given text, supplem»tal nmterial, guest speakers^ interview information, and field 
experioices, the \ema will discuss ways to adapt the curriculum for special needs 
children, achieving 80% mastery on the knowledge te^ and a satisfiactory or higher 
evaluation on the performance te^ 



Enabling Objectives 



Cognitive: 

Th» Learner Will: 

1. Discuss laws r^arding special needs childroi. 

2. Define mainstreaming. 

3. E3q>lain the role of the teachn in working with qiecial needs children. 

4. Point out aiqyropriate techniques when working with children with special needs. 

5. Describe m^hods for inti^;xattng s^caal needs children into a typical program. 

6. Explain the special needs of gifted chiMrm. 

7. Discuss ways the special needs of gifted children can be met. 



Application: 

1. Observe a^td record the intnactions of a special needs child and his/her teacher. 

2, Observe and record the interactions of a spedal needs child and another child. 
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Comj^teiiGy 4.4: 

Discuss ways to adapt the curriculum for special needs children. 



Sugg^^ Activities: 

1. preschool programs for sped£>l needs 
children and record information received and 
ohservatiiMis. 



2. S^ct a handioq^»ng condition and role 
play what it would be like to have the 
di^iUty. Record fieelings and perceptions. 



References: 

Se^dt, Carol EadxIU 
EdH^Sffl. pp. 70-90. 



Widostrom, Anne. "Educating Young 
Handicap ChUdren% Annml Editions: 
Eariy Childhood Educatinn. 91/92. 
pp. 209-213. 



3. Invite a parmt of a ipedal needs child to 
speak on expectations of teaclu^s and 1h:w 
diild care centers and schools can support 
fomilifls 



4. Watch the mm, Tm Deaf and It*s O.K.* 
Discuss with Jie cUiss. 



Taylor, Ronald. "Identification of Preschool 
Children With Mild Handicaps: The 
Cooperative Effort Anniial Editions: Earlv 

ChiMIWQd Sdttcation. ?l/92> pp. 42-47. 



Aseltine, MueU», and Tait. The Same 
lOSiiiS. 4'420D. March of Dimes. 
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UNITS 



FAMILY AND 
COMMUNITY RELATIONS 
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COURSE: Eaily Childlmod Professions I 



Unit D: Bunily and Community Rdations 



Competency 5.1: 

Demon^rate an undostanding of the diversity in fimiily units and nHes. 



Terminal Performance Objective. 

Given text, »ip?lanental material, and fidd ocperiences, the learner will demonstrate an 
understanding of the diveraty in &mily units and toles, adpeving 80% mastery on the 
knowledge test, and a satis&^ory or higho' evaluation cm the p^fbrmance test 



Enabling Objectives 



Cognitive: 

The Leama will: 

1. Explain the wide vari^ of primary cazegiv^, family units, and &mily roles in 
America. 

2. Describe the wide cultural, ethnic, and religious divc^ty in American families. 
Application: 

1. Develop a check list of possible primary caregivm and fimiily roles. 

2. Develop a check list of cultural, ethnic, and rdigious groups in America. 

3. Interview a csiter director and itcoid information on cultural, ethnic, religious, 
and family role rqnesoitation among center children. 
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Cmnpetency 5.1: 

Demcmstrate an uiutotandiiig of ^ diversity in family units and roles. 



0«« 



Suggested Activiti^: 

1. Ho^apandofpam&tocfiscusstfam 
toks in the femily structure, and thdr 
expectatim of teadms, c ar e glv e ra , and 
sduxds. Include at-home mothar, ai-home 
Mier, single parent, older parent, both 
woridng parents, 



2. Select a children's book that depicts a 
different family lifestyle from own. Discuss 
the book and its use in a preschool or kinder- 
l^rten setting. 

3. List all religions rq>resented in the 
community. 



Reference: 

^efddt,Card. EadSLTdlsfllSfid 
Education. ^. 208-214. 

Biazidton, T. Beny, Dr. "Wcvldng 
PafgiiisV Animal Editions! Eariv Childhood 
filucalion. 91/92. ^-70. 

Cla^e-Siewart, K. Alison. "Single ?arait 
FamiUes: How Bad For The Children?", 
Annual Editions: Eariv Childhood Education 
21/22, H>. 71-75. 

McCormick, John. "Where M The 
Parents?", Annual Editions: Eariv 
Childhood Education. 91/92. pp. 76-77. 

Naticmal Association For The Education 
of Young Children, Twching YfflflTg 
ChildfMi To Resist Bias. Brochure ^65. 



Phone book, newspaper. 



4. Share interview information gleaned from 
the director of a local child care/education 
center with class members on the religious, 
ethnic and cultural groups represented among 
children enroll:^. 



5. Pr^»re and faste a snack that is rqnesent- 
ative of an ethnic group. Share the aiack with 
classmates. 



Texas Department of Health Film Library. 
Bias: A Four Letter Word. ^486. 

R^ion xm Resource Library. 
All People Are The Same . /^11760. 
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COURSE: Eariy dUldhoad FtDtesioiH I 



Unit 5: Family and Commiuiity Relations 



Competency 5.2: 

Explain the idationship between parents and child care providers. 



Termmal Performance Objective: 

Given text, supi^enMntal material, and field expoiences, the learner will explain the 
fdationship between parents and chil^ care providers, thieving 80% mastery on the 
knowledge test and a satisfactory or htijhet evaluation on the p^fbrmance test. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Define primary caregiver. 

2. Describe parent/guardian functions, respmisibilities and duties. 

3. Idoitify the components of effective leactership in flEunily units. 

4. List parent needs, rights, and respondbilities in sharing decisions about children *s 
care md educatuni. 

5. Explain the iwrpose of the child care c«iter in r^on to the family as the 
primary caregivK. 

6. Describe the need fior demonstrating suppcnt of parmt/child relationships. 

7. Describe guidelines for communicating with paraits/guardians of children. 

8. Explain the ways and sitings m which teachers can communicate with parents. 



Application: 

1. Observe a parent/teacher progress omfersice and record information. 

2. Observe and evaluate a parent/teacher interaction in a child care setting. 
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Competency 5.2: 

Ej^lain flie rdatumship between parents and duld care piovuters. 



Suggested Activities: Reference: 

1. Interview an eaily diildhood teadier on Sediddt, Caiol. Eariy Childhood 

how she/he involves parents. Rqxnt informa- Education , pp. 215-234. 
tion to class. 



2. Intoview a parent to find out problons and 
solutions she/he has experienced in finding and 
keefmig a child care provider. Reci»d 
information. 



3. Interview a child care director or an 
elementary school principal to find out 
problemf, and scAutions in working with 
parents. Record information. 



4. Compare and contrast interview findings 
in dass. 
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COURSE: Eariy Childhood Profess I 



Unit D: Family and Community Relations 



Competency 5.3: 

Identify community lesouioes available to children and thdr families. 



Tenninal Performance Objective: 

Given text, supplemental material, and fidd experiences, the leaner will identify 
community resources available to chilibra and their feunilies, achieving 80% mastery on 
the knowledge test and a satis&ctory or higher evaluation on the perfonnance test. 



Enablii^ Objectives 



Cognitive: 

TheLeainer will: 

1. List the services and agendes available in the community which serve children 
and fiumlies. 

2. Describe tiie types of ^rvices each vendor/agency provides. 

3. IX^scribe ways community agencies and resources can be tapped to enhance 
diildren's learning. 



Application: 

1 . Interview a community agency representative and record information on services 
provided and ways the agency enhances children's Uves. 

2. Obsove and evaluate a community agency's sponsored activity. 

3. Participate as a volunteer in a community agency's sponsored activity for 
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Competency 5.3: 



Idmtify community lesouices availabte lo Ghildren and thdr fiunilies. 



Suggested Activities: 


Rrferences: 


1* bvite a spcahcr fiwi die D^KUtment of 
Human Services to discuss community 
xesouxves. 


• 


2. Invite a spealoer from the local Oiild Care 
Management Services office (CQ^) to discuss 
local child caze seivices. 




3. Invite a speaker from a local school district 
to discuss seivices available for young childrm, 




4. Write an organization, agen^, or company 
requesting dieir bookie and pamphl^ on 
education and child rearing. Share Utoatuie 
in class. 


Seefddt, Carol. Eariy Childhood 
EsboiiQn, pp. 243, 473. 

March of Dimes 
Tocas Dq»rtment of Health 
County Extension Office 
Ross Laboratories 
Mead/Johnson Laboratories 


5. Participate in a community activity during 
The Week of Young ChUd". R^rttothe 
class on perceptions, information received. 


Local Chapto- of NAEYC. 
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COURSE: Eariy Childhood PiDfessioiis I 
Unit O: Family and Community Rdaticms 



Competency 5.4: 

Bicpilain the conoqit of diild advocacy. 

Terminal Performance Objective: 

Given text, suj^lemental matoial, and field expmices, the learns will explain the 
conc^ of child advocacy with 80% mastory on the knowledge te^. 

Enabling Objectives 

Cognitive: 

The Leamer will: 

1. Define advocacy. 

2. List the activities of a child advocate. 
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Competency 5.4: 



Explain the concept of advocacy. 



Suggested Activities: 

1. public policy ooncems you can 
paiticipate in as a diild advocate. 



2, Interview a homdess shdter directed and 
record infonnation on duldrai living at <^ 
bdow the poverty levd in the aiea, and what 
agoicies are doing the help them. 



References: 

Goffin»S.O.. ^^p'alring Out; Barly 
Childhood Advocacy. NAEYC. 



Reed, Sally. "Childien of Poverty", 
Annufll Editions: Early Childhood 

Hmtlon 9Q(9l, pp. 12-19. 
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UNIT 6 



SAFETY, HEALTH 
AND NUTRITION 




EA/tLY CHILOHOem PROFESSIONS 
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COURSE: Eariy Childhixxi Profesdons I 



Unit 6: Safi^, Heaia, Nutrition 



Competency 6.1: 

I>eiiionsteUe an undestanding of safety ndes and proceduies in a diiUI care setting. 

Tenninal Perfonnance Objective: 

<»t, siqyplCTiental matml, gue^ ^waksrs, intoview infimnatiim, and field 
expericn^, the leama: will dcnKmstrate an understanding of safety rules and pnx«Iures 
in a diild care siting, achieving 80% ma^ery on the knowledge test and a satisfactory 
or higher evaliation on die perfcrnimnce test 

Enabling Objectives 



Cognitive: 

The Learner will: 

1. Identify fare, safety, and sanitation n^uiaticms in the Texas Departmeit of Human 
Services Kfinimum Stan<fa«i8 % D^y Care C^t^ hflnrftwv.v 

2. Summarize die need for pnpa dimate contnri and lighting. 

3. I^scuss first aid aq^Ues needed in a child care siting. 

4. List procedures to foUow during acdtots, n^cal emergencies, and 
eivirimniental alerts. 

5. Identify (tesignated car^vw roles and responsibilities during accidents, medical- 
mag«icies. and environmoital alms. 

6. Define pcHsonous asbstances and plants. 

7. Describe the manner in which to «ore medicines and cleaning agwits, and to 
diq»se of poisp!!oys {dants. 

8. Def!ne chiM a'ouse and child neglect. 

9. Identify signs of child abuse and child i^lect. 

10. Desoibe procedures for seconding to suqiected child abuse and/or child neglect. 
U. Discuss safiety mndaids for equipment, fumituie, and toys. 

12. Distinguish age-q>propriate toys ftora age-ina|^»opriate toys in terms of safety. 

13. Describe the safe use of indoor and outdoor space for young children. 



Competency 6.1: 

Ddtonstiate an undentanding of satey niles and proceduies in a diiid care setting. 



Applicattoi^: 



1. Compose observation {tf safely praetices at a local child caie center. 

2. Apidypiin^lesfiffraaintainii^ a safe and healthy environment by: 

a. RevnitingttesafetypoUciesofalocalchildcaxecenttf to meet 

safety siandaids. 

b. banning an activity which teadies childioi about safety. 

c. Modeling safi^ roles a«i procedures to children. 



ScTvic^ Minimum Si 



2. Interview a Department of Human Services Manhoefer, Patricia. Caring For Tk 
worker to find out common safety problems Qevelopinf Child, pp. 52-S8. 

and solutions in a child care setting. 

3. Draw a floor plan or playground of a local tefeUt, Carol. Eariy QliWhood 
child care center, analyze its safety components Education, pp. 455-462. 

and note posable saf^ hazards. 

4. Draw a modified floor plan for a chUd care 
facility; include activity centers which are free 
from safety hazards. 



5. Write a safety checklist for daily and 
monthly use in a child care setting. 

6. Invite a doctor, nurse or paramedic to 
speak on medical emergencies. Record 
information. 



Suggested Activities: 



References: 
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Competracy 6.1: 

DiMiKmstrate an understanding of safety rules and p xicedures in a child care setting. 



Suggested Activities: 

7. Role play tiie procedures to fidlow when a 
child is choldng, en^^ia^zing specific 
reqxmsibiUtirs of a de^gnated child care center 
^aff piKSon. 



8. Write £ «<qxm on a medical emogoicy 
aliment which indtules a defimtiop, causes, 
signs, symptoms, and treatments. 



9. Hole play exiting rules and procedures 
during fire drills and we&th» alerts. . 



10. Practice the use of a fire extinguisher. 



11. Invite an agricultural extension agent to 
speak on poisonous plants, insecticides and 
household chemicals. Record information. 



12, Prepare a phone emergency list which Local phone directory, 
includes: 

. Poison Control Center 

. Fire 

. Police 

. Ambulance 

13. Create and d^gn a buJl^ board wMch Marotz, Lynn, & al. Health Sf f q|y 
ctescribes safe, appmptialto toys vs. unsafe toys and Nutritjon For The young Chfl* }. 
vs. unsafe toys for a specific age group. pp. 137-190. 

for a qiecific age group. 
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References: 

Red Cros Rra Aid Handbook. 

American Red Cross. 



Competency 6.1: 



Demonstrate an luutei^diiig of safety niles and procedures in a child care setting. 



Sugg^ed Activities: 


References- 


14. Prq»re a safety evaluation dieddist for 
wiHiuininj uic pyiciiasc anw or use oi \oy$ in 
a child care siting. Usii^atNnof toysami 
the ^lecklislt note q){»c]I^^ 
tovs. 




15. Prepare and give a fiEdk on safi^ standards 
and use of one of the fcrilowing: 




. Car Seats 




. Playpens 




. Walkers 




• Ciibs 




16. Using a life size doll, modd the correct 
way to secure childiet.^ in a care seat belt: 

0- 1 age group 

1- 4 age group 
4-6 age group 




17. Invite a Dqxirtment of Human S^vices 
Social Worker to dass to speak on the status 
or cnuo aouse in tite commiuuty* diild abuse 
laws and child abuse/n^ect symptoms. 
Record information. 




18. Research and write a paper distinguishing 
betwe^ categories of child abuse: 
of child abuse: 


See£^dt. CaiDl. Eariv Childhood 
Edticatioii. pp. 86-88. 


. non accidental physical injury 




• sexual molestation 




• emotional abuse 





Op 
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Competency 6.1: 

D^nonstxate an undemanding of safety lules and inocediues in a child care siting. 



Suggested Activities: 



19. List and 



chafacteiistics of child 



References: 



20. Reseaxdi activities and develop a file on 
safety activities to teach and use with diildrai. 



Her, Judy. Creative R^outces For 
The Early Childhood dassroom . 
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COURSE: Eariy Childhood Professions I 



Unit 6: Sa&ly, Health, Nittritiim 



Identify health and nutrition prind|des and practices in a diild care siting. 



Tenninal Paf ommnce Objective: 

Given text, sii|q)lemenlal material, guest ^eakers, interview infbnnation, and field 
experiences, tte learner will identify health and nutrition principles and practices in a 
child care setting, achieving 80% mastory m the knowlec^ test and a satisfactory or 
hi^er evaluation on the peiforniance te^ 



Enabling Objectives 



Cognitive: 

The Learner will: 

1 . Identify health regulations in the Texas Departmoit of Human Services Minimum 

Standanis to Pay Care Ccntm hancflxxrfc 

2. Discuss the four food groups and thdr impcmance in the diet. 

3. List the goals fsx nutrition education. 

4. Explain nutrition {nactioes to use with childrai. 

5. Evaluate the nutritional value of snacks and/OT meals. 

6. Point out health/safety omsiderations omcaning childr»i*s clothing. 

7. Identify health qy{»aisJ procedures to use with children. 

8. Explain definitions and synqnoms of childhood conmiuni^le diseases. 

9. Discuss how car^vers can promote good physioJ and mental health in children. 

Application: 

1. Observe and evaluate the sanitation standards in a child care setting. 

2. Obsove and evaluate health a{q»aisal procedures of young children. 

3. Demonstrate ways to assist children with clothing. 

4. Plan a snack for children utilizing nutrition principles. 



ft"? 
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Competency 6.2: 

Identify health and nutrition principles and practioes in a diild care setting. 



Su^ested Activities: 

1. Oeate a poster which en^iasiiies and 
illustxates one physical health or food services 
regulaticm in the Dqartment of Human 

StfvicM Minimum Stendanfa Pkir Day Care 



2. Interview a food service worker in a child 
care center to find <nit how die staff plans for 
nutritious meals and/or Slacks. Cc^Ie^moius, 
compute nutritional value, and share informa- 
tion with class. 



3. Role play procedures or techniques for 
hdjnng young children develop desirable health 
habits including: 

. brushing teeth 
. washing hands 

. covering moudi when coughing or 
sneezing 

. eating nutritious foods 

4. Conduct an esq^oiment with Petri dishes 
with agar. Contaminate the agar with hands, 
hair, or a sneeze. Ato one week obsove the 
bacterial growth and discuss the importance of 
proper sanitation when handling food. 



References: 

Texas Dqiartment of Human Services 

Minimmn {^tandonte For Day Care 

centers, pp. 21-25. 



Seefeldt, Carol. Early Childhood 
£dUQte, pp. 44M51. 



California Dqjartment of Education. 
California Home Economics Related 
Occupations- Child Care Qccupatjons 
Curriculum. 



S. Observe sanitation and food storage 
techniques practiced at a child caie/education 
setting. Record information and share with 
others. 
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Competency 6.2: 

Ictentify tsealtfa and nutiitkm prindfto and piactioes in a child caie s^g. 



Suggested Activities: 

6. &idnstonn ways mealtime can be a 
fdeasam cj^oienoe for childien. 

7. Prepare a chart to sbow changing nutri- 
tional needs of children, 0-8 years. 

8. Create a bull^ board pdnting out health 
ami/or safety considerations in children's 
clothing. 



9. Research and record ^I^ms of the 
following sicknesses: Brraichiolitis, 

Cold, Conslipatifm, Cough, Croup, Diarrhea, 
Ear Infection, Stomach Flu. 

10. Dcvdop a diart that lists diildhood 
communicable diseases, their signs and 
symptoms, methods of qneading, and control 
methods. 

U. Interview a child care director or school 
nurse to find out the appnusal procedures and 
deagnated carcgivw roles of a sasgcctsd ill 
child. Record infonnation and share with class 

12. Create a po^ showing foods that are 
appropriate for r^ular, bland, and liquid diets. 

13. R^earch activities and devdop a file cn 
on health/nutrition cooking actinties to use 
with chikir»i. 

14. Invite a pediatric or s^ool nurse to 
discuss the chaiacteristics of a healthy/ill child. 



Reference: 



TfiMs Home Economica Curriculum 
Center. Child Cans and Gmdancc. 
Mana^mt and S«vices Refistence. 
pp. 76-77, 134. 



Spock, Benjamin, Dr. Baby and Child 



Herr, Judy. Creative Resources For 
The Eflriy Childhood Classroom 
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UNIT? 



PROGRAM 
MANAGEMENT 




EARLY aHLDHOOD PROFESSIONS 



BESreOPYAVAiUniE 



COURSE: Eaily Childhood Pmftssioiis I 



Unit 



Ccnnpetency 7*1: 

Identify career ladder titles and duties of eaiiy childhood professionals. 



Tenniiial Perfommnce Objective: 

Givoi text, supftonental matnial, and fidd expoiences, identify career ladder titles and 
duties of early diildhood professionals, achieving 80% R»st^ on the knowledge text 
and a satisfa^ty or higher evaluaticm on the performance test. 



Enabling Objectives 



Cognitive: 

The Learner Will: 

1. Describe each career level and its profesaonal dutira and reqxmabilities. 

2. Distinguish the academic prq»ration and profesaonal experiotces needed for 
each career ladder level. 

3. Describe the role of an assistant teacher whm woridng as a number of the 
management team in a child care cent». 



Application: 

1 . Obs^e an early childhood assistant teacter and an early childhood teacher; note 
the differences in their program responabilities. 

2. Obsove eariy childhood professionals working with children; evaluate teamwork 
in managmg an activity. 



Competency 7.1: 

Identify career ladto titles aiul duties of eariy childhood jnofesslcmals 



Suggested Activities: 

U Invite a icpreseatasiye ton the local 
NAEYC oiganiaaBtion to speak on careers in 
woifdng with young chi^en. 



2. Create a bull^ board of professionals in 
the local community who work with young 
children. 



References: 

NAEYC. Mfltft^vf Eariy Qjldhood 

T>mfeasioBal DevdopBHat. 



Phillips, Carol Brunson, "The Child 
Oeveh^ment Associate Prpgrun: Entering 

ANewEia', Annual Ediriona: Earlv 
Childhood EdHfffl^fffli, <ffl^| , pp. 2QS-207. 



Home Economic Curriculum Center, 
Child Care and Guidance. Manapement 
and Services Rcfigence. pp. 9-11. 



3. Intenriew an assistant teach^ on role and 
duties. Record the information; compare and 
contra^ with classmates* inteniews. 



4. Plan and implement an early childhood 
professions display at the high school. 
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COURSE: Eady ChUAood Pnrfbsdons I 



Unit 7: Program Management 

Competency 7.2: 

Describe child caze center management jnocedures and policies. 

Terminal Perfonnance Objective: 

Given text, siqqtanental mat»ial, and fidd experience, describe diild care coiter 
management procedures and p(^es, adiieving 80% mastery on the knowledge test 

Enabling Objectives 

Cognitive: 

The Learner Will: 

1. Explain the standard operating procedures of a local child development center. 

2. E^lain tte policies of a local child development ceiter. 

3. Explain the leccml keeping system of a local child developm«it crater. 
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Competency 7.2: 

Describe diild care ceiter mana^nent procedures and policies. 



Suggested Activities: 

1. Using ^ Dqaitment of Human Services 
Minimuni Stenifanfa For Day Cqm Centeyy. 

geimnue a checklist of »tniinisiiative re^iire- 
iMnts for licensed child care fettles. 



2. Using the cfaeckli^ inteiview the director 
at a local child care center to evaluate the 
center's policies, procedure, and record 
keyring systems. 



3. Invite a representative from a computer 
company to present software that is available 
for child care center management. 



References: 



Department of Human Service 
Minimum Stendairis Por Day Care 
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ERIC » ^ , ^. 



Root Plans reprinted with permission from Parentiiif Education For School-Ape 
SaEBlfi. Texas Education Agency, Austin, Texas. 1991. 




SELF-EVALUATION 
Eaiiy Childhood Teacher 



When pec^le say, "This is an eflbc^ve teacher,* they mean 
that she/he: 

Fasooil Quafitfei and Otssroom ftcsoitt 
Acts felued aod annfoitable, yrt atett 

Mnntaiai good eys coolKt, often gettiBg dcnm to child*! eye level 

Speeks widi • vto tiMt it gesOe, cebD, and finn seading nessa^ tbat 

m difD^ ind clear 
Hm a f p"*^ virioo iw *«Bf»»ig la children 

Hn a cfaaa, hoildqrf pn ^ss io n al q^ienaiKe anl wears dotto anmqniate to 

theday'awmk 
f Jirtw entftiitv Mid iBsaectfbllv 

Hm a h^ tirfeiiBce fin vari^ (^noise and niovemeat and (k>esa*t Mpect oid^ 

Tonchet clahifea (^Im «^ movoaentB dot soodw, guide, lediiect, ie»5inv. 
leuferca 

Teaddqg Style and Siratc^ 

Ei^ys diildiea ami eK p wssea gmuaa interest in iban 

Is williag 10 leara from ^dtildrea and fidknv dmr Ittsd 

Is abte to focQS <ai haiiviifaial chthfaen while being aware of svhut is happening 

tfaiYNigiiOut the cUssroom 
Relates to eadi child's peisooality and deveIq;>oiental level 
Uses poadve atatennts 

Is iwqiathctfic-aMe to feed b$A to die child an umtormding of the foeUngs 

behhid his woids or behavior 
Makiea op pcf t unM ea for o ne^o n a e activities widi chiklren 
b awaie of (Sfifering BMiodi of childrea, aiyuils standards fn diem when they 

are Citigned, irritated, overstimnlared, strewed 
Remaias in controi in atetling or difikaib steiatimis 
Eigoys Ittimmous inddeats widi cfaihivea; eosoy^ lau^iing widi tlnm 
Actively psfticiiMtes widi childm. has a pbm for each day-goals to be 

accomplished 

ScM coBststoit, realistu; limits and focuses oa die behaviors (m>t the child) 
Provides guidaiwe in devdc^mmt of good habits for eatiag, lestiog, toileting, 

Respmnive to the rhyduns and tmi^os of die child 

Shows CTthmdawn the day, cfHuing uqp with i»w and interesting ideas ami 

a^vities to diave with duMren 
St^ipoits ct^mal dtfCsttnces 
Poatims self naturally in strategic spote 

Creates an enviroaniettt wheie chikfaea are comfortable emwgh to v«b«lize their 
foeliags 
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Ftovidoi in ofgulsBilt ftfUBtanfi tcliftihiflff lo mmiro diildrea 

Qoeitkws tod oqilores witii dUldmi io tint all lesra through discovery 
Matntrini la oigMlBidt den disuoosi 
Ttti& lo lepftiiv 

C o BiidflB tfio outdoon ptut of tetnia^ eaviranomt 

BflHiotwWp to Other Teacheis 

Aeee^ atekbm and to leqwo^ve to diinges 
Gen aloQg wbQ widi odmB 
Add fi» te^ when HBBdod 

b to «Rpnn ^piovil ad ii9|Knt for odier staff 

It wiDii^to liiteBlo aoggBit&MttaadoAer ybasbolfiot just as a>a persoo 

Ii aware of odier taadnt* oeeds ki dNamna and prqiared to take over when 



b skw about mdnogjudgneati and seasitivs in shafiag negative feedback 
Stares leadership when necessary, leads when ucessaiy, steps aside when 



Risb dnring of self and drilitiea, ideas tad ^raagths 
b m teun 1^3^, provides m^su^ training to new tellers, involves mh» staff 
in planning 



KrtafhmsMp to Parents 

Co nrnwinica tes widi pareitts at dropsiff and pick-up times, and as needed 

througlmut the day 
Sdiedules paraitt anfenaces wbea noHbd 
Does not Asessa • dlld*s bebtvior wben be is present 
Rejects fiuniUes* tigirt lo priva^ by not discussing problons with odiers 
Asabts panata with goab fbr ddtdran 

Pereaivea self aa part of o ssfpoit systan to parents, someone %vfaose role is to 

strengtben die binily unit 
b abb to make peseots aMwe of dmr strangdis 
Uses die bisigbts of pnreab about dietr dtildrea 
b svaibUe to parenta 



Professioaal Responsibilities 
Attends rq^uUr staff meetinip and woiicsbops 

Attenib to tXl foiv areas of bunm devdNipment in planning-affiKtive, social, 

psycbo^nottn', and ot^nkivn 

Ctes^ntiottseflort to eipand knowledge of good early childhood te«;bing 

Wilbug lo try somrthing oew-oot afraid to risk faiUng/aiistakes 

Mamies tine weU 

Deaaooatrates piide in being a child can* ea coe r 

. Takes advaimige of opportunities inovided for you 

Exchange Press. Child Cara Infimnation fachanye. April 1989. 
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EVALUATION OF CmLDREN'S LITERATURE 



1. Tide of book _ 

2. Auflwf 

3. Themo ind Rot 



5. Needs or c<a»oras of childrai miiich bode tddrosses 



6. Nuinberofi»ses. 



7. Quality of IHu^FBtkms 



8. What age duld would eiyoy the bode? 



9. Check the s tate m e nt s wfaidi apply to the book. 

a. Simple huguage is used 

^b. Sulject is ftniiUar 

jc. Confrticsated and c<Hifitsuv 

^d. ToolM^ 

e. Maoy small details 

f. Lai:^ ooIorfiU (ri^iuBs 

g. Action words 

^h. Could scare a child 

^i. Too many chara^ns 



&ofy isea^ to 
folfow 

k. Small pi^iufes 
I. Rqietitioa of wonts 
,m. Teadies a lesstm 
n. Good for a small 
group 

p. Good for a large 
group 



10. I would/would not (circle one) choose this book for a grotq) of 
young cfaildm because: 



Adapted fiom the Child Care Oa 



s Curriculum, California State Department of Education. 
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EARLY CHILDHOOD PROFESSIONS I 

STUDENT COMPETENCY PROFILE 



OIBECTlONSt Indicate the appropriate number to evaluate the d^r^ee of competency 

on a scale of l to 4s 

RATZHO BCMXt X - Ho grooaure or nqperienoa in %h±f ^rm^ 

2 - Meeda laprov— ant The student shows minimal knovledge and/or has 

difficulty performing the task independently and neef^ close Instructional 
support or supervision. 

3 - Satiafactogy The student shows adequate luiowledge or performs the 

task adequately with limited instructional supiwrt or supervision. 
* - Clearly Outatandine i%e student shows exceptional knowledge and/or 

performs the task skillfully with no instructional support or supervision. 



ma it FROFBSSXOMMiZSM 

i*i DamoBstrata an uaderstaiiding of the oharaotaristios of aa early 
ohildhood eduoatioB profassional. 



Cognitive 



1. Identify the personal qualities and abilities needed to be 
effective with children. 

2. Describe interpersonal skills needed to be successful in an 
early childhood setting. 

Application 



1. Develop a checklist of the personal qualities a successful 
early childhood professional needs to possess. 
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aRADma periods 



1ST 


2ND 


3RD 


4TH 


STH 


6TH 



























i 
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Early Childhood Professions I 



2. Using a developed checklist, observe an early childhood 
professional and record qualities observed. 



1ST 


2ND 


3RD 


4TiI 


STH 


6TH 















1.2 Peaonstrate mn UBderatandiJig of saployBeBt opportunities end 
requireaents in early ohildhood eare and edueation. 

l« Describe the current need for early childhood care givers and 
educators. 

2. List careers and related professions in early childhood care 
and education. 

3. List academic preparation requirements for a variety of careers 
in the field of early childhood care and education. 

4. Explain equal opportunity laws in hirinq practices. 

5. Explain appropriate dress and grooning needed when working with 
young children. 

6. Describe the work habits of an effective employee. 

1.9 Baplaia the types and models of early obild eare/eduoatioa prograas. 

coqnitlY? 

1. Describe the administrative units within early childhood 
care and education. 

2. Identify the program variations within early childhood care 
and education. 

Application 

1. Observe several early childhood programs; compare and 
contrast characteristics of different models. 
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Early Oiildhood Professions I 
U4 DMMiistrsts SB undsrstsadiiig of ths history of ssrly childhood ears 
and sdiioatioB. 



cognitive 
1. 

2. 



3. 

4. 

5. 
6. 

7. 
8. 



Identify the historical beginnings of early childhood 
education. 

Identify prinoii>al early childhood educators and their 
contributions to early childhood education from Plato's 
time to modern days. 

Describe the beginnings and growth of kindergartens in 
the U.S.. 

Detail the beginnings and growth of the nursery school in the 
U.S.. 

Explain how and why child care emerged in America. 

Explain how child care differs from nursery and kindergarten 

programs . 

Explain the Lanham Act and its contribution to child care. 
Describe the status of early childhood education programs 
today. 







3iU/ 




fimu 

























































































jrniT 21 CHILD OROWTB, DBVBLOPlfEIIT, AHD IiBABiriNO 

2.1 Stanmarise the major stages of developmsBt in children through age 8. 

Cognitive 



1. 
2. 
3. 
4. 
5. 



6. 



Explain the prenatal development of a child. 

Describe labor and birth. 

Explain prematurity and low birth weight. 

Explain the characteristics of a healthy newborn br.by. 

Point out individual differences and normal patterns of 

physical development in infants, toddlers, preschool, and 

elementary age children. 

Explain the cognitive stages of development in children, 
ages 0-8. 
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7. Identify the patterns of emotional growth and develoi»ent. 

8. Discuss individual differences and normal patterns of social 
development in children ages 0-8. 



1ST 


2in> 


3RD 


4TH 


5TH 


6TH 



























Applicfltjgn 

1. observe and record the physical, cognitive, emotional, and 
social development of a child over a six week period. 

2. Compare and contrast the observed child's development with 
normative characteristics of a same age child. 

8.2 Voint out common influenoes in the growth and development of the 
whole child. 

Coonitiva 

1. Explain caregiver/ teacher behaviors which promote healthy 
physical, social, emotional, and cognitive development of 
childreii ages 0-8. 

2. Explain how family relationships and parental practices 
affect the physical, emotional, social, and cognitive 
development of children ages 0-8. 

3. List environmental and economic factors that influence the 
physical, emotional, social, and cognitive growtli of 
children ages 0-8. 

4. Identify how various forms of play influence the growth of 
whole child. 



Application 

1. Observe and record a child's reactions to verbal and non 
verbal caregiver behaviors: 
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a. at oealtiBO 

b. when toileting/diaper changing 

c. when dressing 

d. when disciplining 

2. Interview a parent and record inforaation on family, 
structure, religion, ethnicity, and nobility, 

3. List positive and negative environmental factors that affect 
the growth and development of children in the local 
community. 

2.3 Identify age appropriate leaning environments for children. 

^-Kmitive 

1. Define interest centers. 

2. Explain why interest centers are appropriate learning 
environments for children. 

3. Define learning stations. 

4. Explain the purpose of a learning station. 

5. Analyze the components of a stimulating environment. 

6. Describe the role of play as a basis for learning in infant, 
toddler, preschool, and elementary age children. 

7. Explain the teacher's role in play environments. 

8. Point out the characteristics of appropriate outdoor play 
environments for various age groups. 



1ST 


2ND 


3IU> 


4TH 


STH 


6TH 











































































1ST 


2ND 


3RD 


4TH 


STH 


6TH 















































































































AppXicfti.4TQn 



1. Obse<-ve and evaluate an interest center. 

2. observe and analyze the purpose of story time. 

3. Observe and evaluate an outdoor play activity. 
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Coanitlva 
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1. Define "special needs**. 

2. Distinguish between a congenital and acquired handicap. 

3. Distinguish between the abilities and limitations of specific 
handicapping conditions; hearing, vision, speech, health, 
and physical probleas, learning disabled, mentally disabled, 
emotionally disabled. 

mm at gdzdmicb ahd osoop mmamm 

3.1 BiplaiB ooapoaeats of effeetive eommuBioation betwean omregiver 
and ehildren. 

cognitive 

1. Explain the need to respond quickly and directly to children. 

2. Describe ways to provide varied opportunities for children to 
communicate. 

3. Explain the need for active listening skills. 

4. Describe ways to help children resolve conflicts. 

Application 

1. Directly express enjoyment of children to them. 

2. Engage in one-to-one, eye level interactions with children. 

3. Plan ways to assist children in their adjustment to child 
care. 

4. Model appropriate language when interacting with children. 



1ST 


2ND 


3RD 


4TH 


STH 


6TH 







































1ST 


2ND 


3RD 


4TH 


STH 


6TR 
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3*2 Miosstrats «a undsrstandiiig of guidsnos spprosobss to uss i^sa 
vorkisg vlth ohildrsa. 



1. Point out guidelines for assisting children with routine 
activities. 

2. Describe guidance approaches that include modeling, behavior 
modification, cognitive, and psychoanalytic approaches. 

3. Explain guidance ai^roaches that promote self-control, 
independence, and high self esteem. 

4. Explain why children should never be si>anked, threatened, 
yelled at, isolated, or shamed. 



1ST 


21ID 


3RD 


4TH 


STB 


6TH 



















































Application 

1. Demonstrate guidance approaches to assist children in 

developing self control, independence, and high self esteem. 

3*3 Explain teaoher behaviors vhioh facilitate learning aotivities. 

Cognitivfl 

1. ^cplain the role of teacher observation in identifying 
needed changes in the program. 

2. Describe how planning affects teacher effectiveness. 

3. Discuss the effective use of reinforcement in the child 
care/education setting. 

4. Explain the importance of consistency. 

5. Identify the components of consistent teacher behavior. 

6. Define close supervision. 

7. Explain how close supervision impacts on children's learning. 

8. Define "withitness". 

9. Describe how withitness influences children's learning. 
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10. 

11. 

12. 



Explain how teachers can plan effectively for individual 
differences in children. 
Define affective climate. 

Describe the conponents of a positive affective climate. 



1ST 


2ND 


3RD 


4TH 


9TH 


STB 







































3.4 Identify oharaoteristios of ehildren who have problaee resolving 
their diffioulties and developing self control . 



Cognitive 
1. 
2. 



3. 



Identify the need for careful observation of children 
displaying outbursts and hostilities. 
Identify the need for collaborative planning (teachers, 
administrators, parents) when initiating a behavioral plan 
for a child who is displaying frequent outbursts and 
hostilities. 

List the basic principles for %rorking with children 
displaying frequent outbursts and hostilities. 



Application 



1. Observe and record the behaviors of a child who is aggressive 
toward playmates; note teacher interventions. 

2. Observe and record the behaviors of a child who isolates 
himself /herself from playmates; note teacher interventions. 
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4»t Bxplsls tlis prlnolplss of m dsvolopBontslly Approprists ourrieulmi* 

cognitive 



4.2 



1. Define developmental appropriateness. 

2. Explain learning as an interactive process. 

3. Describe the basic elements of appropriate care for infants 
and toddlers. 

4. Describe the basic elements of appropriate care and 
education for pre-schoolers. 

5. Describe the basic elements of appropriate care and 
education for school-age children. 

6. Explain the differences in teacher-directed and child- 
initiated activities. 

APPliOfltign 

1. Observe three children at play who are the same age and 
gender and note how they are alike and different. 

Identify the principles of plsBBing for young children. 

Cognitive 



1ST 


2ND 


3IU> 


Am 


5TH 


6TH 


















« 

























































1. 

2. 
3. 
4. 
5. 



6. 
7. 



Discuss the necessity of daily planning. 

Explain the importance of routines. 

List the components of lesson plans. 

Describe the purpose of a unit plan. 

Explain the importance of balancing active/quiet, 

unstructured/structured, individual /group, and indoor /outdoor 

play. 

Explain the importance of evaluation as a part of planning 
effective lessons and units. 

Explain planning nap time with regard to individual 
differences. 
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Applicati9n 

1. Collect a daily plan froa observation site and evaluate it 
for a balance of activities. 

2. Interview a center director and record hov the center plans 
for the individual needs of children. 



18T 


2M0 


3BD 


4TH 


5TH 


6TH 



























Bsplaia the purpose of each of the najor oontent areas la an early 
ehildhood setting* 

Cognitive 



1. Distinguish an interest center from a learning station. 

2. Identify components of art activities for a variety of ages. 

3. Identify components of library activities for a variety of 
ages . 

4. Identify con^nents of dramatic play activities for a variety 
of ages. 

5. Identify components of manipulative/math activities for a 
variety of ages. 

6. Identify components of science/ social studies activities for 
a variety of ages. 

7. Identify components of language arts activities for a variety 
of ages. 

8. Identify components of computer activities for a variety of 
ages. 

9. Identify components of music activities for a variety of ages 
10. Identify components of age appropriate learning station. 

Appligfltion 



1. Develop an interest center in a content area for a specified 
age group. 

2. Develop a file of suggested activities for each content area. 
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4*4 DiaoiiSB way* to adapt tlia eurriovlua for spaeial aaada obildran. 

Coanltiva 
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1. Discuss Ia%fs regarding sfmcial needs children. 

2. Define aainstreaaing. 

3. Explain the role of the teacher in working vith special needs 
children. 

4. Point out appropriate techniques when working with children 
with special needs. 

5. Describe aethods for integrating special needs children into 
a typical program. 

6. Explain the special needs of gifted children. 

7. Discuss ways the special needs of gifted children can be met. 

Appiicatlpn 

1. observe and record the interactions of a spec:^l needs child 
and his/her teacher. 

2. Observe and record the interactions of a special needs child 
and another child. 

mar si fanzly mid comanizTy rblatiomb 

5.1 DemoBstrate an understanding of the diversity in faaily units and 
roles* 

Cognitive 

1. Explain the wide variety of primary caregivers, family units, 
and family roles in America. 

2. Describe the wide cultural, ethnic and religious diversity in 
American families. 



1ST 


2ND 


3IU> 


4TH 


5TH 


em 
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Application 

1. Davelop a check list of possible primary caregivers and 
family roles. 

2. Develop a check list of cultural, ethnic, and religious 
groups in America. 

3. Interviev a center director and record information on 
cultural, ethnic, religious, and family role representation 
among center children. 



1ST 


21ID 


3IU> 


4TH 




6TH 







































9.2 SiplaiB the relationship hetveea parents and ohild ears providers. 

Cognitive 

1. Define primary caregiver. 

2. Describe parent/guardian functions, responsibilities and 
duties. 

3. Identify the components of effective leadr.irship in family 
units. 

4. List parent needs, rights, and responsibilities in sharing 
decisions about children's care and education. 

5. Explain the purpose of the child care center in relation to 
the family as the primary caregiver. 

6. Describe the need for demonstrating support of parent/child 
relationships . 

7. Describe guidelines for communicating with parents/guardians 
of children. 

8. Explain the ways and settings in which teachers can communi- 
cate with parents. 

Application 

1. Observe a parent/ teacher progress conference and record 
information. 

2. observe and evaluate a parent/teacher interaction in a child 
care setting. 
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Z4«atiCy Mmiaity msqutms aimilabl* to 0hildr«]i and tfix fasiliM* 



1. List the services and agencies available In the conaiinity 
which serve children and faallies. 

2. Describe the types of services each vendor /agency provides. 

3. Describe ways community agencies and resources can be tapped 
to enhance children's learning. 

X« Interview a community agency representative and record 

information on services provided and ways the agency enhances 
children's lives. 

2. Observe and evaluate a community agency's sponsored activity. 

3. Participate as a volunteer in a community agency's sponsored 
activity for children. 

BiqplaiB the oonoept of child advoeaoy. 

Cognitive 

1. Define advocacy. 

2. List the activities of a child advocate. 
OHXT 61 SAFBTY, HElOiTH, MUTRITIOM 

6.1 Demonstrate an understanding of safety rules and procedures in a 
child care setting. 



1ST 


2IID 


3RD 


4TH 


3TB 


6TB 







































9.4 



Cognitive 
1. 



2. 



Identify fire and safety regulations in the Texas Depart- 
ment of Human Services Minimum standards Fo r Dav Care 
Centers handbook. 

Summarize the need for proper climate control and lighting. 



Ill 
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3. 
4. 

5. 



6. 

7. 

8. 
9. 

10. 

11. 
12. 

13. 



Discuss first aid supplies needed in a child care setting. 
List procedures to follow during accidents, medical 
emergencies and environmental alerts. 

Identify designated caregiver roles and responsibilities 
during accidents, medical emergencies and environmental 
alerts. 

Define poisonous substances and plants. 

Describe the manner in i^ich to store medicines and cleaning 

agents, and to dispose of poisonous plants. 

Define child abuse and child neglect. 

Identify signs of child abuse and child neglect. 

Describe procedures for responding to suspected child abuse 

and/or child neglect. 

Discuss safety standards for equipment, furniture and toys. 
Distinguish age-appropriate toys from age-inappropriate toys 
in terms of safety. 

Describe the safe use of indoor and outdoor space for young 
children. 



1ST 


2ND 


3IID 




5TH 


em 


























* 













































































































Application 



1. Compose observation notes of safety practices at a local 
child care center. 

2. Apply principles for maintaining a safe and healthy environ- 
ment by: 

a. Reiirrltlng the safety policies of a local child 
care center to meet safety standards. 

b. Planning an activity which teaches children about 
safety. 

c. Modeling safety rules and procedures to children. 




Early Childhood Professions I 
Zdsatify hoslth and nutritioa priaoiplss sad praotieaa ia a ohild oara 
sattiag. 



cognitive 
1. 



Identify health regulations in the Texas Department of 
Human Services Minimum Standard for Day Care centers 
handbook. 

2. Discuss the four food groups and their importance in the 
diet. 

3. List the goals for nutrition education. 

4. ^cplain nutrition practices to use with children. 

5. Evaluate the nutritional value of snacks and/or meals. 

6. Point out health/safety considerations concerning children* s 
clothing . 

7. id«>ntify health appraisal procedures to use with children. 

8. Explain definitions and symptoms of childhood communicable 
diseases . 

9. Discuss how caregivers can promote good physical and mental 
health in children.. 



Application 
1. 
2. 



3. 
4. 



Observe and evaluate the sanitation standards in a child 
care setting. 

Observe and evaluate health appraisal procedures of young 
children. 

Demonstrate ways to assist children with clothing. 

Plan a snack for children utilizing nutrition principles. 



XST 


2IID 


3RD 


4T1I 


Bimt 
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r.t ZdsBtify osrssr Uddsr titlss sad dutlss of osrly obildhood 
l^f sssioiisls • 



1. Describe each career level and its professional duties 
and responsibilities. 

2. Distinguish the academic preparation and professional 
experiences needed for each career ladder level. 

3. Describe the role of an assistant teacher when working as a 
nenber of the management team in a child care center. 



1S7 


2ND 


3RD 


4TH 


5TH 


6T8 







































Application 

1. Observe an early childhood assistant teacher and an early 
childhood teacher; note the differences in their program 
responsibilities . 

2. ot>8erve early childhood professionals working with children; 
evaluate teamwork in managing an activity. 

7.2 Describe child oare eenter management procedures and policies. 

1. Explain the standard operating procedures of a local child 
development center. 

2. Explain the policies of a local child development center. 

3. Explain the record keeping system of a local child 
development center. 




CTUDENT EVALUAHON 
EARLY CHILDHOOD PROFESSIONS I 

The following statemonts apply to the Early Childhood Professions I 
course. Please indicate your Agreement or disagreeaent by checking 
the appropriate box. The following scale will be used: 

Strongly Strongly 
X Agree g Agree 1 Disagree A Disagree 



□ □ □ 



1. The course presented an overview of 
early childhood professional preparation. 

2. The content of the course enabled ne to 
meet the competencies. 

3. The course was well organized. 



4. The required activities helped me 
to learn. 

5. I was able to complete the required 
activities . 

6. The field experiences allowed me to 
meet the course objectives. 

7. The field experiences demonstrated 
quality child care as defined by NAEYC. 

8. Transportation to field experiences was 
not a problem. 

9. This course allowed adecjuate time to 
cover the material. 

10. The required activities helped me 
to learn. 

11* The course was what I expected. 



12. I would recommend this course to a 
friend. 
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1 1 

□ 






1 

1 1 


2 

1 1 


a 

1 1 

□ 




1 i 

□ 


1 ■ \ 


□ 


1 ■ 1 

□ 




□ 




LJ 


□ 


i - 1 

[_1 


1 ■ 1 


1 1 

LJ 


1 1 


1 I 


LJ 


LJ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 




□ 


1 1 


□ 


□ 


1 1 




□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 







lis 



StnAsat Bvalumtiea 

BftTly Cliil41ioe4 9rof«s«ioas Z 



Comntat 

Things Z liked best about the course. 



Things I liked least about the course. 
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PARENT EVALUATION 
OF 

EAia.Y CmLDH(X>D mOFESSlGSS I 



The following statoments apply to the Early Oilldhood Professions I 
course. We value your opinions as a parent. Please take a few 
ainutee to answer these questions by checking the appropriate box. 



Strongly Strongly 
The scale is: x. Agree 2. Agree 2 Disagree 1 Disagree 

□ □ □ □ 







1 




1 


1 


I. 


The course provided my child with job 
skills. 


□ 


□ 


n 


□ 


2. 


The course was well organized. 




□ 






3. 


My child was able to complete the 
required activities. 


□ 


□ 


□ 


□ 


4. 


Transportation to field experiences 
was not a problem. 


□ 


n 




□ 


5. 


The textbook and materials were 
appropriate for the course. 








□ 


6. 


I would recommend this course to my 
best friend's child. 








1 1 



Conmantg ; 

Things Z liked best about the course. 



Things X liked least about the course. 
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FOREWORD 



T\» i^txpose of the 2 -I- 2 Tech Prep Early Childhood Professkms program is to fulfill 
ttkt need for available child care teadieis and quality child care programs as khntifted by 
business and industry, the Bureau <^ Labm Statist^, and die National Assodatiim for the 
Education of Young Children. The Early QiildlKwd Profesdons n curriculum guide ks deagned 
for students enteriii^ tlw secmuS year of die 2 + 2 Tedi Ttep program. It is the second in a 
series of courses whidi builds to die postseccmdary levd in knowledge, ^dalls i^toation, and 
iidd etpeiiences. Students must nma oonq)^»tcies in Early Childhood Professions I before 
enrolling in this course. Early Childhood Profiessions I and n are based on the following 
prindples: 

• A mastery of competencies employers have identified. 

• A structured and coordinated curriculum that begins 
in the Uth grade and is developed through the 
po^secondary level. 

• A high school d^ree plan that emphasizes a mastery 
of communications, math, and scioice skiUs. 

• One oitry point, multiple exit points to the 
woricforce. 

• Elimination of course duplication and a head start on 
postsecondary training. 

The purpose of this curriculum guide is to: 

• Assist secoiulary 2 + 2 Early Childhood Profi^ons 
instructors in the selection and use of instructional 
contmt, referoices, and materials for an effective 
instructional program. 

• Improve the marketable skills of students through 
the use of occupational competencies stated in 
objective terms. 

• Provide interested individuals, educational groups, 
and occupational groiq)s information on the scope, 
sequCTce, and educational concepts needed for 
gainful employment in the field of Eariy Childhood 
Professions. 
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Foreward 



• To inovide a basis upon which the in^ructor can 
ino^tssivdy build a functional couise of in 
accofdam with the pcffomia nce standards recommeided 
by diild cafe/educatiim ptofes^oi^ and as 
established by d» Child DevdoiHn«it Associate (CDA) 
Credentialing Program, and the National Association 
Fdr The Education of Young Children (NAEYQ. 

Asastance in imptonenting the cuniculun; is available by contacting the 2 4* 2 Early 
Childhood Project Office (l-800-7».3348 ext 1690). the C«itial Texas College Child 
Devek^mient Dq»rtment (817-S26-1900), the Texas Bhication Ag^<^*s Dq»rtm<»it of 
Vocational Home Eamomics Education (512-463-9454) or the Texas Higher Education 
Coordinating Board, Division of Community Collies (512-483-6250). 
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PHILOSOPHY 



Ml 



The 2-^2 competency-based Early Childhood Curriculua was developed 
to reflect the views of the major national organizations for the 
education of young children. These organizations promote the 
belief that all children are entitled to quality care and 
education. To this end, the students who participate in the 2 2 
Early childhood Curriculum will be competent to provide young 
children with a developmental ly appropriate curriculum and 
environment that integrates all areas of young children's 
development; social, emotional, cognitive and physical. 

The Early Childhood professional must not only be a warm, nurturing 
and. positive person who likes children, but also be Knowledgeable 
of the principles and theories that form the foundation of the 
education and guidance practices advocated for young children. The 
2 2 Early childhood Curriculum provides students with a balance 
of cognitive challenges in conjunction with application of 
knowledge in a setting with young children. 

Upon completion of two, three, or four years in the 2 + 2 
continuum, the student will be a professional with a Jcnow ledge and 
experience base that will enable her/him to enter the child 
care/ education industry well qualified to work with young children 
as a Teaching Assistant, Assistant Teacher, or Associate Teacher. 
The advantages to this training are four-fold: 



• Children have better care and education. 



• Working parents in the community are more productive 

in the workplace knowing that their children are receiving 
quality care and education. 



• The 2+2 students are on a career ladder path that can 
take them in many directions with regard to working with 
young children. 



• A better trained workforce in the child care and 
education field will enable the profession to gain 
recognition and status, and subsequently, improve the 
salaries of this underpaid group of dediciited 
professionals. 

17R 
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CONCEPTUAL FRAMEWORK 



The 2 •¥ 2 Early Childhood Curriculum is competency based and is 
organized around the seven areas nationally recognized as basic to 
appropriate care and education for young children. The 
cOTpetenoies were devel^^ with the assistance of the child 
oare/eduoation industry in Texas by means of a survey. Also 
imbedded in the curriculum are the essential elements for the Child 
Care and Guidance, Management and Services Course as prescribed by 
the Texas state Board of Education. The seven core areas of 
knowledge are professionalism; child grotrth, development and 
learning; guidance and groi4> management; curriculum development, 
content and isq^lementation; family and community relations; safety, 
health and nutrition; and program management. They are included at 
each level of the 2 -t- 2 curriculiim, systematically expanding the 
student's knowledge and skills. 

The first year student will be introduced to a basic understanding 
of the components of quality care and education for young children. 
They will gain knowledge through classroom instruction, and through 
guided observation of young children. Upon successful completion 
of 2 -f- 2 Early Childhood Professions I, the student will earn six 
hours of college credit (in escrow) for Introduction to Early 
Childhood Education. In the second year, the students will 
continue to expand their knowledge base in the classroom while 
beginning to apply their skills working directly with young 
children. Upon con^letion of 2 2 Early Childhood Professions II, 
the student will earn six hours of college credit in Curriculum 
Resources or its equivalent. The 12 hours of earned college credit 
will be validated upon completion of 12 hours of course work in an 
articulated 2 -t* 2 Early Childhood Education program at a Texas 
Community College. At the junior college level, students will 
critically examine theories and practices for specific age groups, 
and demonstrate the ability to plan for and implement appropriate 
learning environments, teaching strategies, and guidance practices 
with young children. 



Student Field Experience 



Grade 11 Early Childhood Professions I (ECPI) students will 

have five or six field placements throughout the 
school year. This will provide them with a broad 
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Icnowledge and experience base in early childhood 
care and education. 

Grade 12 Early Childhood Professions IZ (fiCPII) students will 

have tvo field placenents during the school year, 
one each semester. Thiu will provide them with 
in-depth of knowledge and experience in specific 
areas of early childhood care and education. 



Grades 13 Junior college students will have required 

and 14 observation/teaching assignments in the laboratory 

school on campus. They will also have additional 
experiences in community prograuns for young 
children. 



Beleotiott of a Training site for Fijld Experience: 

PJacements for students s^ ild be cai:sfully selected and based 
cn p: re-determined crit£<ria to tclude: 

a. developmental ly appropriate curriculum 

b. children ser'red 

c. type of prograic 

d. pleesanc atmosphere for children and staff 

e. training of the staff 
f- licensed 

g. health &nd safety factors 

h. location 



suggested Training sites : 

1. On-site (high school /col lege) Child Care center 

2. Pre-Kindergarten, Kindergarten classrooms 

3. pre-School special Education classrooms 

4. Speech Therapy Classroom 

5. Head start, REACH Programs 

6. Licensed Private child care Centers 

7. Hospital Pediatric (Child Life) Program 

8. Department of Human Services Social Worker 
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9. After School Care (Latch Key) 

10. Rehabilitation Center for Children 

11. Elementary Counselor 

12. Licensed Infant Care Center 

The teacher responsible for 2 + 2 E<^^«»»f"" ^i*?"^ ^^^0? 
the student to the site supervisor. During the first 
2 + 2 ECP training, the role of the student is primarily 
observational to provide opportunities to develop case studies on 

individual children, and to observe the 

application of strategies and practices learned about jias^; 
l£e student will be ea^ected to participate in and teach specific 
assigned activities and lessons. 

The second year 2 + 2 ECP student, under the close supervision of 
the Lead Teacher, will be applying knowledge and therefore will be 
midh more involved in supervising and teaching children. 

The teacher and site supervisor should clearly delineate the level 
of student participation with children as well as other duties and 
responsibilities. The teacher and site supervisor should cooper- 
atively develop a training plan that identifies the competencies 
the student-trainee is to acquire while on the job. This agree- 
ment should be signed by the student, ECP teacher and site 
supervisor. 

The ECP teacher should clarify the responsibilities of the 
site supervisor. These should include: 

• Provide the student with experiences to develop 
skills for their career goals. 

• Build positive student-supervisor relationships 
through the student's job training. 

• Reinforce the student's development of a mature 
attitude toward working with young children. 

• Evaluate the student's competencies and progress 
cooperatively with the teacher and student - 

The Student Competency Profile (see appendix) should be printed as 
a three part carbonless form to be used by the Early Childhood 
Professions teacher and the site supervisor, with the third copy 
given to the student. 

Before placement, every student must have a TB test. 

4 
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FIELD EXPERIENCE MODELS 
2 1 2 Eariy Childhwd Prtfcsiwis I and n 



In llth gnde, 2 + 2 students be enn^ed in a two hour ai^Ued observation 
laboxBtory class. Students will spend six hours a wedc in the dassroom and four hours 
a week in a supervised field expoience to include i»e-kindeiigarten and Idndeigaiten 
classes in deroentaiy schools, licensed diild care cent^ and, if pos^ble, a comntunity 
colkge child develq)ment coiter. The ^udents will rotate Uidr assignment every six 
weeks in order to lave a wide range of experiences in different settings with different 
pofNilations of young childrni. 

In 12th grade, 2 + 2 students will be moiled in a two hour laboratory class. Students 
will spend four hours a week in the clasaoom and six hours a we^ in a supervi^ field 
expexknce. The ^udent will be assigned to a requested site each semester. This 
assignment will be based on student interest in a particular age level or career interest 
(elementary education, child care, child life, etc.). 



In llth grade, 2 + 2 stud^ts will be enrolled in a two hour applied observation 
laboratory class. Stud^ts will sp&ai six hours a week in the classroom and four hours 
a week in a siq)ervised field experience to include an on-»te public school district child 
care centa, pre-kind»garten and kindogarten classes in elementary schools, licensed 
child care cmers and, if possible, a community college duld development center. The 
studmts will rotate their assi^ment evny ax weeks in ordes to have a wide range of 
experiences in difiierait settings with difimit populations of young children. 

In 12th grade, 2 + 2 studoits will be enrolled in a two hour labor^ry class. Students 
will spend four hours a week in the classroom and ax hours a week in a supervised field 
experience. The student will be assigned to a requ^ed site for each semester. This 
as.nignmait will be based on studrat interest in a particular age level or career interest 
(elementary education, child care, child Ufe, etc.). 
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Occupational Objectives 



Tgaehlny Assfatnn^ ! Asdst in tbe fauploiiaitaUoB of prognuB aetfvfties under the direet 
supervisfon of teadiers or assbtant taidians. Hie nuxtel 2+2 tcadi fxcp articulated 
cuniculain for Teaeliing Asdstant is deigned to produce an iitdisiduai who, upon compl^g 
comp^endes in Early Childhood Professions I and n with a satisfodory or higher evaluation, 
win have dolls necessary to perfcmn die duties of a teaching assistant Students who have 
successfidly conqileted Early Childhood Profesaons I and n are ready to begin work on the 
Child Devdopnmit Associate (CDA) credential. 

Assistant Teacher : implanents program activities as part of a teaching team and shares 
re^pon^iUtyfiv tbe care and education (tf a groop of diildrai. Asdsis In the planning and 
hnpkmaitatiim of the currfenhun, works with parei^ and assesses the needs of hidlviduai 
children. The model 2+2 Tedi Prep cuniculum for As^stant Teach^ is deagned to produce 
an individual who, upon compl^g comp^endes in grades 11, 12, and 13 in The Child 
Development Associate Program, with a satisfactory or higher evaluation, will have the skills 
and experience necessary to obtain t)» Child Devdopment Associate (CDA) credential, and 
p^orm effectively as an assistant fieacha. The curriculum includes prq»xation necessary to 
complete CDA requirements by the completion of the freshman year in college. 

Associate Teacher : Responsible for the care and education of a group of children. Plans 
and imptements the oirriculum, supervises other members of the teaching staff assigned 
to the grmip, works with parents, and assesses the iKeds of Individual diUdren for 
incorporation faito curriaiiuni pkuming. The modd 2+2 Tech Prep curriculum for Associate 
Teacher is deagned to produce an individual who, upon comid^g competencies in grades 
11,12, 13 and 14 with a sansiactory or high^ evaluation, will earn an Associate of Applied 
Science (AAS) degree in Child Development and have the skills necessary to perform effectively 
as a teachn. 

Xcashsc: Has demonstrated experience bi early childhood knowledge and practfee. 
Responsible for the care and education of a group of children, and supervises and mentors 
other teaching staff* Educational qualifications for Teacho" include a minimum of three years 
experience h>. a teacher of young cluldren, and a bachdor's degree. The Associate of Arts 
D^ree option in the 2+2 Tech Prep model prqnres the student to continue at a four year 
institution in a Child Developnumt or Eariy Childhood program working toward a bachelor*s 
d^ree in this field. 




Director . Rfispon^te for overaU adminhtrative duties of an earfy chfldhood care and 
education pn^ram which includes: Irving as a liaison among the board of directors, staff, 
andparoilsy and asa fWYtfesdmialadvto to theboar^ poUQr makli^ program planning; 
flnaiKbd managen^nt; record keeping; staff supervlston and development; parent 
iavirtvttttent; oHnnninity rdatlons and pubttdiy; and pn^ram evahiation. The modd 2-1-2 

Prq> cunicidum inchides a qyedal (^tion for the dttdoit who 
woik hi diild care managenmit as put of his/her pcKtseoondaty education. Upon completion 
of the Child Devdr^nrnnt AAS 'i^ree iHOgram with an Adnunistrator*s Certificate, the ^udent 
would be qualiiitid to manage a anall day caie home. It is highly recommended that a person 
Interested in child care management be oounsded to pursue additional training, operieice, and 
education towards a baccalaureate or master's <^ree, before considering a position in program 
management 

The Ocoi^ati^iial Objeethres weie ad8pta4 from the Naiioiial Asmt^on for the Education of Young Children (NAEYC) 
"Suggested Educatiooai RoI'M in a Differeniiated Staff Structure' (Wilier, 1990). 




DEXlNmON OF TERMS 



Afe Appro priate ^fc-^ctice : The plaiuiing and implementing of activities and teach^ behaviors 
in the young child's teaming envinmn^t that ate based on the knowledge of universal and 
jmdictaUe sequences of growth and diange in children ages 0-9, and that program activities and 
behaviors wiU be different in eadi age span served. 

Articiitetlon: Is a planned process linking tedmical/vocational programs and sovices to asast 
students in making a smoodi tranation from secondary to postsecondary institutions without 
eiq)eriencing delays or dujdication of learning. 

Competgncv-Based Edngatiim! An instrucdonai program designed to prq»are studoits for 
spedfic jobs or careers and includes specifics tominal objectives. Competmicy-based programs 
are characterized by: 

1 . Involvement of business and industry in the determination of t'le job competencies 
and the expected poformance levds required for successful employment with.n 
a defined job ot cluster of jobs. 

2. Course sequ^ice which allows the mastery of competencies leading to the 
satisfactory p^ormance of all idoitified job competencies. 

ComPCtgngy- a grouping of tasks, knowledge, and attitudes needed for the performance of a 
job or function. The performance of a job or function may require the use of one or more 
competencies. 

GmSi' Organized subject matter in which instruction is offml within a given period of time, 
and for which credit toward graduation or certification is upon mastery of l«iming objective. 

Curricuhim! (1) A systematic group of courses or sequoices of subjects required for 
graduation or certification in a major field or study, for example, social studies curriculum, 
physical education curriculum; (2) a general overall plan of the contesit or specific materials 
of instruction that the school offers the student by way of qualifying him for graduation or 
certification or for entrance into a professional or a vocational field. 

Deyeloomentallv Appropriate Practice! The planning and implementing of teaching strategies 
and levities in a young child's environment that are both age af^inqniate and individually 
appn^riate; that is, the program is designed for the age group saved and implemented with 
attrition to the needs and differences of the individual children enrolled. 

Eariv Childhond: Birth through age eight 
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Rflriv Chlliftood Care and Edncatioii : Tiiis t»m is used thiDiigSK>ia the document to 
die philosophy that itevilfqmieiitaUy sppn^hit oiviionments for young childrai go beyond 
•Day CaiB*, 'Child Care", » "Eaiiy Oiildbood Education." That is, care and edi»»tion are ^ 
linked. Ttenfore, eaily ch!ldtood |»ofes^onals must provide a safe, heathy, and nurturing 
dvigonmeat tiiat also psDmotes cognitive, ^notional, {diy^al, and social development in 
infiuts, toddlers, and preschodos. 

FnahHng Qhiectlva i A distinct and kloitifiable activity tl»t is measurabte and constitutes 
logical and necessary steps in die poforroance of work. It is composed of one or more process- 
^pe actions and ai(b stuitents* progress towards achievement of a terminal d>jective. 

Essential Hanent i As used in this r^wrt an essratial dement is interpreted to mean; (1) 
fundamental skOls/knowiedge whidi are central (core) to the objec^ves of the instruction or 
cuiri^um bdng pursued; (2) a course of study; or (3) a unit of inaction if the course is 
of more than one semest^ in loigth. 

EadtPofaits : Specified points in the sequoice of courses for a technical or occupational program 
at which a student may exit the pn^ram, recdve a certificaie, and possess the competencies 
required for emi^oyment in an idoitified occupation. 

Field Experience : Learning activities and skills application which occur away from the 
classroom and in a child care and/or educational setting, to include business and industries in 
the community. 

Rinetlonal Area or Job : The nugor divisions of an occupation. Examples of the jobs or 
functions of a teacher are instruction, student guidance, profesaonal development, etc. A job 
or function may be composed of one or more competoid^ necessary to complete a job or 
function. 



Individually ApproDriate : The planning and implementing of teaching strategies and activities 
which are based on the knowledge that childrrai in a specific age group have differing needs 
based on individual children's growth patterns, str»igths, interests, and experiences. 

Knowledge Test : A test used to assess mastery of knowledge (o^nitive) tasks including both 
writtoi and oral testing. 

Learning Activttv : The required and/or optional learning steps that a student takes to complete 
an «)abling c^jective 

Mastery : A level of performance or achievement that meets a specified occupational standard. 

Occupation : A specific occupation in an occupational division. A vocational instructor 
(teacher) is a specific occupation in the occupational division of education. 




OccapaHonal FMd : A cat^orical clustering of occupations such as professional occupations, 
agricultuxBl occupations, etc. 

Pferfommnce Ot^yecttvg : A statemoit which describes vAat the learner must do to demonstrate 
mastocy of a task. A performance statement contains a condition behavior, and a standard. 

Ptelfgrnfflflff^ T^- a test used to assess a stiuloit's mastery of a psychomotor skill. 

StcM^Hg CoBMnlft^! A group of rq>resentatives of industry and education who can provide 
useiul information about an occupational area or function, matters idated to the requirements 
of the occupation, w the local job mark^ 

Tfifminal FerforaaBK OM^ba: An intended outcome of instmctim that is stated in general 
terms and is further c^ned by a stt of qiedfic enabling objective. 

Vy^ffnyp^l Home Ectrnmnics : Instructional programs that prq)aze individuals for paid 
employment in lecognized occupations involving knowledge and skills based on one or more 
subject aiea(s) of home economics. 

'*2't-2* Pimg rgms: Articulated, compet^cy-based technical and vocational programs which link 
the la^ two years of secondary education with the first two years of postsecondary education to 
create a strong four-year curriculum whidi produces gnaduat^ with advanced skills. This type 
of articulation streamlines occupational program fundamentals in order to make room in the two- 
year postsecondary curriculum to teach more advanced techmcal skills that students would 
normally receive in a traditioiml or time-shortened piygram. 



2 + 2 Child Care Occupations 
npoposed Sdio^ Course Selections 
GENERAL TRACK EXITING TO CE^VTRAL TEXAS COIXEGE 



Ksh I or 
ComUtdd Language Arts 



Engli^ II or 

Correlated Language Arts 



EngUdi Ui or 
Comlated Language Arts 



EDgUdilVOT 
Cmdated Laogmfo Arts 



Mg^bn I or 



Algdbra U or 
Oeooietfy or 
Algi^ia I 



Oeometry or 
MOCEor 
Algebra II 



Oeometiy or 
Elective 



Pby^cal Scteoce or 
IiitioductHm to Biology 



Biology or 
Physical Scioice or 
Astrcmmiy or 
Meteorology or 
MSCI 



+ Elective 



+ Elective 



World Oeograpliy or 
World History 



+ Elective 



U.S. History 



tl.S* GovMimimt/EocN^iiiics 



PE/Heallh 



Coiq>rdiaisive H*E. 



+ Elective 

Food, Science, Nutrition/ 
Parenting and Child 
Develupmoit 



Early Childhood 
Prof^tons I 



Early Childhood 
Pfofessicms II 



+ A computer literacy course is recomnMHled as part of students* course work. 
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2-1-2 Cbttd Care Occap^iora 
Pn>po$ed H School Course Selectloiis 
ADVANCED TRACK EXITING TO CENIHAL TEXAS COIXEGE OR FOUR YEAR UNIVERSITY 



Honors* (H) English 1 



(H) EngUshll 



(H) Eoglidi ill 



(H) EngUsfalV 



(H) Algebia I 



(H) Algetm II 



Geometry 



-f-Etectiva 



niystcal Science or 
-I- Oll»r Science 
Elective 



(H) Biokigy I or 

Physical Science or 
+Q&iet Sctetm Elective 



or 



4-(HI^ mlyect Elective 



Chdoiistry <ir (H) O 'nnstiy II or 

+Otlm Science Electiw (H) Pfayncs or 

-i-Odier Elective 



(H) Worid History or 
World Geograi^y 



+ Elective 



(H) U.S. History 



(H) U.S. Govwmnent/Ecottoflitcs 



PE/Heallh 



Food, Scieace/Nutritim/ 
Parenting ami Child 
Develqwwat 



Early Childhood 
ProfesMons 1 



Early Childhood 
Pro&ssimis 11 



Foreign Language 



Foreign Language 



♦ (H) designates that the course can be taken at the advanced level with honors, if the student is eniulled in the Honore Program. 
+ Two of these electives would come from fine arts ami computer science, required in this graduation program. 

IBS ti 



EARLY CHILDHOOD PROFESSIONS 

Sequence of Comi^tencies 
By Learning Unit 



Learning units covoed at each levd of 
the 2+2 Early Childhood Profi^ons 
Program include: 

1 Professionalism 

2 Child Growth, Development, and Learning 

3 Guidance and Group Management 

4 Curriculum Development, Content, and 
Implementation 

5 Family and Community Relations 

6 Saf^f Health, and Nutrition 
Program Management 
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Unitl 
PROFESSIONALISM 



ERIC 



Early ciiildliood 
PrefMsioiia Xs 



Barky Cbil4liood 
VrofassioM ZXs 



PostsaeoBdary i 



1.1 Demonstxaie an 
undersiandiiig of the 
dianict^istics of an early 
childhood education pro- 
fiesstonal. 



1.1 Praruce the chata^- 
i^ics of an early duldhood 
education professional. 



1.1 Model the professional 
characteristics of an early 
childhood educator. 



IJ2 DenuMistrate an 
understanding of employment 
opportunities and rsquire- 
ments in early childhood 
care and education. 



1.2 Demonstrate the skills 
needed to locate and c^tain 
employment. 



1.2 Demonstrate the pro- 
fessional skills needed for 
entry into the early child- 
hood care profession as an 
associate teacher. 



13 Explain the types and 
modds of child carie/educa- 
tion programs. 



1.3 Demonstrate a knowledge 
of early childhood pro- 
fessioi^ organizations. 



1.3 Recognize the need 
for participation in pro- 
fessional organizations for 
young children. 



1.4 Demonstrate an 
understanding of the 
hi^ry of early child- 
hood care and education. 



1.4 Identify currsnt issues 
and l^slation relating to 
eariy childhood care and 
education. 



1.4 Recognize current 
leaders and forc^ shaping 
early childhood (are and 
education. 
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Unit 2 



HUMAN GROWTH, DEVELOPMENT, AND LEARNING 




Early Childhood 
VrofossioBS Zt 



Early Childhood 
Vrofoasioiui ZZs 




2.2 Summarize the major 
stages of development 
in chilcixen through 
age 8. 



2*1 Describe rn^or child 
devdopment theories. 



2.1 Analyze the major 
child development theories. 



22 Point out common 
influotces in the 
growth and development 
of the whole child. 



2JZ Practice behaviors that 
promote healthy develop- 
ment in childr»!. 



1J2 Demonstrate teacher 
behaviors that promote 
healthy development in 
children. 



2J Identify age 
appropriate learning 
environm^ts for 
children. 



2.3 Plan age appropriate 
learning environmoits for 
children. 



2.3 Implement age 
a{^m>priate learning 
eivironments for 
children. 



2.4 Identify major 
handicapping conditions 
in special needs 
children. 



2.4 Explain interventions 
to use when working with 
special needs children. 



2.4 Utilize interventions 
while working with special 
needs children. 
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Units 

GUIDANCE AND GROUP MANAGEMENT 



Barly cmidhood 



BAsXy Childbood 
VrofMslQiis ZZs 




3.1 Ex^ain comfXHioits 
of effective communica- 
tion between caregiver 
and ctuMroi. 



3.1 Practice components 
of ^ective communica- 
tion with children. 



3.1 Demonstrate effective 
communication skills when 
woridng with children. 



3.2 Demonstrate an 
understanding of 
guidance approaches to 
use when working 
with childrm. 



3.2a Identify major guidance 
approaches in early childhood 
education. 



3 Develop and implement 
a guidance plan for a 
specified age grcup. 



3.2b Practice guidance 
ai^roaidtes whoi working 
with chilurm. 



3.2b Performs skillfully 
aj^ropriate guidance 
techniques when working 
with children. 



3 J Explain teacher 
behaviors which 
facilitate learning 
activities. 



33 Practice teacher 
behaviors which 
facilitate learning 
activities. 



3.3 Demonstrate teacher 
behavion which facilitate 
learning activities. 



3.4 Identify character- 
istics of children who 
have problems resolving 
their difficulties and 
developing self control. 



3.4 Practice guidance 
approaches wh«i working 
with children who have 
persist social and/or 
emotional problems. 



3.4 Develop and implement 
an age-appropriate guidance 
plan for a child who has 
persistent social and/or 
emotional problems. 
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Unit 4 



CURRICULUM DEVELOPMENT, CONTENT, AND 

IMPLEMENTATION 



B&rXy ChiXdliepd 11 





4.1 Exi^ain the 
princ^es of a devdqH 
mentaJly appropriate 
cuTicuittm. 



4.1 Evaluate the use of a 
devdqymoitally ai^m^mate 
curriculum with young 
children. 



4,1 Implemmt a develop- 
moitaUy appropitate 
curriculum for a selected 
age group. 



42 Identify the 
principles of planning 
for young children. 



4.2 Plan and teach a 
devdopmentally sqjpro- 
priate unit study for 
for young children. 



4.2 Plan and teach a 
developmentally 
appropriate curriculum 
for young children. 



4.3 Explain the purpose 
of each of the major 
contoit areas in an early 
childhood setting. 



4.3 Plan implemratation of 
nuyor contait areas in an 
eariy childhood setdng. 



4.3 Design interest centers 
for a specific age group in 
all the m^or content areas. 



4.4 Discuss ways to adapt 
the curriculum for speasH 
needs childrra. 



4.4 Plan ways to adapt the 
curriculum for special needs 
children. 



4.4 Plan and implement an 
individualized program for 
a special needs child. ' 



Units 



ERIC 



FAMILY AND COMMUNITY RELATIONS 



Barly dillAliood 

VrOfASSiOBS Zs 



Surly Cbiiaiieo4 
9soC««sioiifl ZZl 




S.1 Demonstrate an 
understanding of the 
divosity in &mily 
units and roles. 



5.1 Evaluate an early 
dukUiood education 
program for multi-cultural 
and non-s^dst themes. 



5.1 Plan and implement 
program activities which 
incorporate multi-cultural, 
non-sexist themes and 
materials. 



5JZ Explain the 
relationship betwera 
parents and child care 
providers. 



5.2 Plan communication 
strategies to stmigthra 
parent/child care provider 
relationships. 



5.2 Implement communica- 
tion strat^es which 
strengthen parent/child 
care provider relationships. 



S3 Identity community 
resources available to 
children and their 
fiuniiies. 



5.3 Demonstrate an 
understanding of the role 
of the Dqartment of Human 
Sovices in child care 
settings. 



5 J Inform parents of 
service available to 
families. 



5.4 Explain the concept 
of child advocacy. 



5.4 Plan advocacy activities 5.4 Implement advocacy 
to strengths developmentatly activities which strengtiien 
appropriate child care programs developmoitally^ropriate 
in the community. child care programs in 

the community. 
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Unit 6 



SAFETY, HEALTH, AND NUTRITION 



Bmrly childhood | 
9rofo«sio]io Zl H 





6«1 Denon^iate an 
understanding of safety 
rules and procedures in 
a child care s^ng. 



6^ Id»itify healdi and 
nutrition principles and 
practices in a child care 
setting. 



A|^y safety rules 
and {Hocedures in a child 
care setting. 



6a Utilize health and 
nutrition practices in a 
child care setting. 



5.1 P^orm by meens of 
monitoring, teaching, 
^<p»vising, and applying 
safety principle in a 
child care setting. 

6.2 P^orm by means of 
monitoring, teaching, 
supervising, and applying 
hodth/nutrition prin- 
ciples and r^ulations in 

a child care setting. 
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Unit? 



PROGRAM MANAGEMENT 



l«rly Cliildlieed 



BATly Cliil4hood 
VrofMsions ZXi 




7,1 Menttfy career ladder 
titles and duties of eariy 
childhcxxl pn>fessi<»uds. 



7.1' Identify the adminimative 7.1 Identify the admimstra- 
duties of an entry level tive duti» of an early 

early diildhood piofbsional. childhood education director. 



7.2 Describe child care 7.2 Assist with management 7 J. Apply management 

cmter management procedures procedures and policies. procedures and policies in 

and policies. a child care setting. 



7.3 Demonsttate an under- 7.3 Complies with the 

landing of the T»as Texas Depanmoit of Human 

Department of Human Services Services Minimum Standaids 

Minimum Standards For Dav For Dav Care Centers. 



IU7 
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Course Description 



Course Tttlci Early Childhood Piofes^ons II 



£ceditS 2.00 (high school) 



ailstt^ Successftil compl^on of Eariy Childhood 
PiofBssiiuis I. 



CmirsePescripttong This is the secmd year of the 2+2 Eaily Childhood ProfiBssions Program. 
Students must (temonstiate mastery of c omp^e ndes taught in grade 1 1 before enrolling in this 
course. This <me year course combines advanced acad^nic instruction and field experioices in 
child developmoit theories, learning activities, prv^ram managemmt, curriculum planning, 
teaching, and lea(tership. 

Students spend four houn a week in the classroom and six hours a week in a supervised 
field experience applying the knowledge they have leaned in class. Field experiences require 
^udoits to travd independently to th»r assignmats. 

Upon compl^on of this course stiuteits may exit from the program and pursue a job as an 
assist teacher in a diild care/ediKation fadlity. Students who have mastered Early Childhood 
Professions I and n competencies at a satis&ctory or higha level will earn a total of twelve 
college credit hours, apj^cable upon completion of a semester of work in a 2+2 Tech Prep 
Child Devdppment Program at a Tocas community coll^. 



Course Ob^cctlvgi Upon completion of the course the studi»it will be able to apply basic 
conc^ns of child guidance and development theories; instructional theories, and program and 
curriculum management principles as demonstrated by mastery of competencies in the functional 
areas of health, safisty and nutrition; hunuui growth, developmoit and learning; curriculum 
development; guidance and group management; family and community relations; program 
management, and profi^onalism. 
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COURSE: Eariy Childhood Piofes»ons n 



Unit 1: Professionalism 



Competency 1.1: 

Practice the cimracteii^cs of an early childhood education professional. 



Terminal Perfomance Objective: 

Given text, sii{q>lemental matoial, and fidd experiences, the learner will practice the 
characteristics of an eariy childhood educational professioi^, achieving a satisfactory or 
higher evaluation on the perfommnce test. 



Enabling Objectives 



Application: 

The Learner wUl: 

1. Arrive to work on time. 

2. Avoid absmtedsm. 

3. Demonstrate sensitivity to others. 

4. Disj^y oithusiasm. 

5. Display seast of humor. 

6. Display empathy. 

7. Di^Iay patience. 

8. Display and maintain a positive attitude. 

9. Take initiative in the classroom. 

10. Follow written and oral instructions to complete job tasks. 

1 1 . Demonstrate oiganizational abilities. 

12. Maintain confidentiality. 
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Competency 1.1: 

Piaoioe the chara^^istics of an early diildhood education professioiial. 



Sugg^ted Activities: 



References: 



1. Read a of the emi^^ handbook 
from fi^ expedence ^te» Inteiview ^te 
atpervisor for dariikation on poUdes 
bdbre field experience work begins, and 
reooid infomnation in jcMiinal. 



pertbrmanoe can be improved, evaluate 
comp^ce in a ceitain area of job 
responsibility, and compare own 
performance against profesacmal, 
service regulations, and competency 
guidelines. 





26 



2-1 



COl}RSE: Early Childhood Professions n 



Unit 1: PiofessionaUsm 



Competency 1.2: 

Demonstiate the skills needed to locate and obtain empk^ment 



Terminal Performance Objective: 

Given text, supplemoital material, guest ^leakers, and field experioices, the teamer will 
demonstiate the skills needed to locate and obtain employmoit, achieving 80% mastery 
<»i the knowledge test and a satisfactory or higher evaluation on the performance test. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Determine type of job wanted; locate sources of job information; record 
information. 

2. Complete p^sonal resume. 

3. Complete simulated job application. 



Application: 

1. Comply simulated job interview. 

2. Complete simulated follow up procedures. 
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Competency 1.2: 

Domm^mte the skills needed to locate and <A>tain employment. 



Suggested Activities: 

1. Read and disaiss Careers With Young 
OiOdm. Make ami inioritize a liA of 
three careos of intmt in the field of 
early childhood education. 



References: 

Seaver, J.W., C.A. Caitwright, Careers With 
Young Children . National Association For 
The Education of Young Children. 



2. Interview a profiessional in each of the 
career fields chosen. Share interview 
information with dass members. 



3. Collect new^K^ advertisements for one 
week, and research employment opportunities 
in current professional journals. List job 
oj^xirtunities desirHi and share the jc^ open- 
ings with class. 



4. Read and discuss High Impact R^mes 
and Ijjttt^ (or any good book cm resume 
writing). 



5. Using text information, write a resume 
for a desired job, using present and past 
experience as a basis for cont^t. 



6. Obtain an applicaticm from field exper- 
ience site; complete application for the 
position of teaching assistant. 



Krannich, Ronald, High Impact Resumes 
an^ Letters. 
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Coini^tency 1.2: 

Demonstrate the skills needed to locate and obtain employment. 



Suggested Activities: 

7. Woridng in pairs, Emulate a job int^- 
view for tlie position of teaching asa^t, 
taking turns lieing interviewer and inter- 
viewee. Conduct interviews using charactsr- 
istics of an early childhood profesnonal 
checklist and enabling objectives, ECPII, 
Competency 1.1. 



References: 
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COURSE: Early Childhood Professions n 



Unit 1: Professionalisin 



Competency 1.3: 

Demonstrate a knowledge of early childhood professional organizations. 



Terminal Performance Objective: 

Given text, suiq>lemental material, and field experiences, the learner will demonstrate a 
knowledge of early childhood professiml oiganuations, achieving 80% mastery on the 
knowledge test 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Explain the {Mtilosophy, objective and goals of the National Association for the 
Education of Young Children (NAE\C). 

2. Explain the purpose and goals of the National Academy of Early Child Programs. 

3. Explain the purpose and goals of local NAEYC chapters. 

4. Describe the goals and objectives of the Southern Association of Children Under 
Six (SACUS). 

5. Describe the goals and objectives of The Children*s Defense Fund. 
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Competency 1.3: 

Demonstrate a knowledge of eariy diUdhood piofisssional oiganizations. 



Suggested Activities: 

1. Usi^g a checklist, ol>serve an eaily 
childhood program and evaluate the 
use of philosf^y, objectives, and goals 
bdng ai^Iied Itom the Natitmal Association 
For the Education of Young Oiildrat^s 
(NA6YC) Poation Statement, and Statement 
of Commitment. 



Referemies: 

Biedekamp, Sue, Devdopmentally 
Anatyrifllg Practice In Early Childhood 
Pmgfama teving Childtm From Birth 
Thmagh Age 8. ^. 1-3. 



PhiUips, Carol Bnmson, EsKntiaH Fftr 
Child Devdopinfint Associate Working With 
Young Children, pp. 30-36. 



2. Interview a director of an early 
childhood program ^ is accredited by 
the Na^nal Aculemy of Early Childhood 
Programs to discuss accreditation standards. 



Bredekamp, Sue, Accreditation Criteria 
and Procedures of the National Academy 
fff Early C hildhood Programs . National 
Association For the Education of Young 
Childrai. 



3. Invite the local chapter president 
of NAEYC to come ^wak cm goals and 
activities for the year, and how stud«its 
can participate in chapter programs. 



4. Read and discuss "Continuity of 
Learning For Four-to-Seven Year-Old 
Children." Uang a checklist, inter- 
view an early childhood director or 
principal to assess the use of SACUS 
guidelines in a spedfic program. 



Southern Association on Children Under 
Six, "Continuity of Learning For Four- 
to-Scvai- Year-Old Children," LitUe 
Rock, Arkansis (author). 1990. 
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Competency 1.3: 

Demonstrate a knowledge of eariy childhood profesaonal organizations. 



Suggested Activities: 

S. Reseaich goals and activities and 
achievements ofThe C]uldRn*s Defense Fund 
oiganization and share information with class. 



References: 
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COURSE: Early ChUdhood Professions n 



Unit 1: Pfofessionalisin 

4 

Competency 1.4: 

Identify current issues and i^islation rdating to early childhood care and education. 

Terminal Performance Objective: 

Given text, supplemental material, and guest speakers, the learner will identify current 
issues and legislation relating to early childhood caie and education, achieving 80% 
mastery on the knowledge test. 

Enabling Objectives 

Cognitive: 

The Learner will: 

1. Identify and d^cribe curroit laws which affect early childhood care and 
education. 

2. Explam current early childhood care and education issues. 
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Ccmipeteiicy 1.4: 

Identify current issues and legislation relating to early childhood care and education. 



Sugg^ted Activities: 

1. Innte an early childhood specialist 
from the Texas Education Agency to discuss 
curmt liills affecting young diildrBi in 
child care and education programs. 



2. After conducting research, hold a class 
pan^ disoissimi on a legislative bill 
affecting children in child care and 
education. 



3. list key goals of the Committee For 
Economic Develq>ment*s agenda on child 
devdqmient and education. Discuss how 
^udents can affect change in two or more 
agenda areas. 



4. Read and discuss "Economic Issues 
Related To Child Care and Early Childhood 
Education." 



5. Invite a Depaxtnnent of Human Service 
social worker to discuss Texas child care 
regulations and their effect on child care 
centers. 



References: 



Hamburg, Sandra, The Unfinished Agenda 
Must Be Met," Youny Children, pp. 29-32. 
May 1991. National Association For The 
Education of Young Children. 



Eddman, Marian, "Economic Issues 
Related To Child Care and Early Childhood 
Educati(Si," Teflghgra r ^ltege Record. Sfsing 

1989. Annual Edmons: Early Chiidh 

Education 91/92. 



Wingert, Pat, "The Day Care Generation," 

pp. 230-732. Annual Editions; Early 

Childhood Education 91/92. 
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^ Competency 1.4: 

Identify cuirait issues and l^islaticm relating U> early childhood care and education. 



Suggested Activities: 



6. Research and reccHd infimnalion on laws 
renting: Freedom of Infonimtion Aa; 
Rdease of diild to someone otfa^ than 
pamts; medical treatmoit of childr»i. 





ERIC 



References: 



Treadwdl, Lujuana Wolfe, The Family 
Day Care Providers* Legal Handhoolc. 

BANANAS, Inc. 



Texas Human Resources Code. Chapter 42 
R«uladon of Child-Care Faciliries. 
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COURSE: Early Childhood Professioiis n 



Unit Z: Child Growth^ Develc^n^t, and Learning 



Competency 2.1: 

Describe nuyor child develc^ment theories. 



Terminal Performance Objective: 

Givo) text, supplemental matoial, and research opportunides, the learner will describe 
migoi child devdqnnent theories, achieving 80% mastery on the knowledge test. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Compare and contrast naturist and nurturist theori^ of development. 

2. Define the int»actionist theory of develq)ment and learning. 

3. Explain the psychoanalytic theory of developmoit and learning. 

4. Identify n^or chikl deveh^ment theorists and their contributions to the field of 
early diildhood education. 

5. Evaluate the nuyor learning theories when planning developmentally appropriate 
learning experi«ices for children. 

6. Identify the componoits and age-related stages of Jean Piaget*s developmental 
learning theory. 
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Competency 2.1: 

Describe nuyor child develc^m^t theories. 



Suggested Activities: 

1. a case study of a child by po^g a 
question about bdiavior and using natuiali^ 
observation methods to answer the question. 
Record informattoit and share with class. 



2. In groups, compare and contrast theories 
of development and learning; list information 
on a large bulletin board. 



References: 

Harris* Christine. Child Development, 
p. 24. 



Harris, Christine, Child Development, 
pp. 27-51. 



3. Invite a panel of local psychdc^ists 
and/or child counselors to discuss successful 
applications of learning theories with 
children. Record information in journal. 



4. Research and give an oral repon on a 
child development theorist known for his/her 
contribution in the field of early childhood 
education. 



S. After reviewing the social learning model 
of learning, observe a group of childrsi and 
adults during several activities. Record 
instances where a child imitated an adult or 
another child. Evaluate whetho' effective 
modeling took place. Share informaticm with 
class. 



Texas Tech Home Economics Curriculum 
C^ter, Principle and Theories of Child 
Development: S^nt^py f .^jv^nPHf MaP"^' 
p. 42. 
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Competency 2.1: 

Describe m^or child develqunent thecmes. 



Suggested Activities: 

6. Examine Fmid*s theory of ps^osexuai 
devdopment Observe a group of childm 
line hour a day for several days, and record 
examples, of defense ntedianisms observed. 
Share information with class. 



7. Read and discuss the cc^dve devdop- 
moital theory of Piaget. Choose a Piag^ian 
ta^ (e.g., conservation, revi»sibility) and 
obtain materials to perform the activity. 
Select a child within the appropriate age 
level and administo* activity. Evaluate the 
child's developmental level. 



References: 

Texas Tech Home Economics Curriculum 
Center. Principles and Theories of Child 

Develcyment: Studait T ^frftfatpiy MaiVfl!i 
p. 43. 



Texas Tech Home Economics Curriculum 
Center. Principles and Theories of Child 
Devdopment: Student Laboratory Manual, 
p. 44. 
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COURSE: Eaily ChUdhood Professions U 



Unit 2: Child Growth, Devdopment, and Learning 



Competency 2.2: 

r*iictire behaviors which i»omote healthy development in children. 



TennumI Perfonnance Objective: 

Given tosi, supi^emental niaterial, and field expoiences, the learner will practice 
behaviors which promote healthy develq>ment in children with a satisfactory or higher 
evaluation on the performance t^t. 

Enabling Objectives 



Application: 

The Learner will: 

1. Reqxmd quickly and with tenderness to infants' cries or calls of distress. 

2. Interact with a baby in a way which is sen^tive to infant's level of tolerance for 
phyacal movement, louder sounds, and cHher changes. 

3. Frequently talk with, sing to, and read to in&nts. 

4. Re^ond conastently to infants* needs for food and comfort. 

5. Show dccegtanct of infiuits* and toddlers* individual feeding and sleeping 
schedules. 

6. Praise children's accomplishments. 

7. Model types of interactions with others for children to emulate. 

8. Display a healthy, acc^rting attitude about the child*s body and functions while 
changing and diapering a baby or teaching a child to use the toilet. 

9. Display a positive, cheerful attitude while feeding a baby. 

10. Exhibit accq)tance of children's developing preference for familiar objects, foods, 
and people. 

1 1 . Provide of^rtunities for 3 year olds to demonstrate and practice newly developed 
self help skills. 
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Competency 2.2: 

Practice l>diaviors which promote healthy development in children. 



12. Inteiact vdth children in a way which fbstos sdf esteem and a po^'tive feling 
toward teaming. 

13. Provide qqpoitunities to extend childiai*s language and musical abilities. 

14. Provide oi^ioitunities for children to devdop fine motar skills. 
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Competency 2.2: 

Piactice behaviors that fnomote healthy devdopment 'n children. 



Sugg^ted Activities: 

1. Videc^ape self at fidd exp»ieiioe site. 
Using a dieekU^ sdf-evaluate skill tevels 
of two to Ibitr enabling objectives (1-12) horn 
competency 2.2. 



References: 



2. After woridng with childr»i at a field site 
for two we^, initiate an interview with 
supervisor to discuss strengths and goals. 
Record information. 



3. Read and dismiss "Creative Music* Plan 
and implement a music activity whidi fits into 
the field experience site's weekly program. 



4. View and discuss MttSlC ACTPSS The 
Curriculum. Observe an eariy childhood 
program for a week and evaluate how music 
is integrated into the pn^ram. 



S. Read and discuss "Art and Physical- 
Mental Growth." Plan and implemmit an art 
activity which fits into the field experioice 
site's weekly prc^ram. 



Mayesky, Mary, Creative Activities For 

Young Children^ pp. 243-260. 



South Carolina Educational Television, 
Music Across The Curriculum. Videotape. 



Mayesky, Mary, Creative Activities For 
Young Children, pp. 93-114. 
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COtlRSE: Early Childhood Proliessions n 



Unit ir. Child Growth, Devdopment, and Learning 



CompetenQT 2.3: 

Plan age aj^rnqniate teaming environnients for childrsi. 



Terminal Performance Objective: 

. Given text, aif^lemental material, gi»st qjeakm, and field experiences, the learner will 
plan age api»opriate learning oivironments for childrm, achieving a satisfactory or 
higher evaluatiiHi on the p^rmance test. 



Enabling Objectives 



Application: 

The Leanier will: 

1. Plan a play activity which promotes positive social and emotional development. 

2. Plan a devdqmr ^taUy s^rc^iruUB interest center activity. 

3. Plan a developmentaUy apprqmate learning station activity. 

4. Plan a play yard for a specific age group which promotes healthy development. 
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Competency 2.3: 

Plan age ai^piopriate learning oiviionments for children. 



Suggested Activities: 

1. View and discuss Elax^ffiLI^miOS- 

2. After reading "The Role of Creative 
Play In Development," a play 
activity for a specific age group. 
Prepare a checklist to evaluate activity. 



Rrferences: 

Bi1)er, Barbara, S^XJOSU^amiog. NAEYC. 

Nfayesky, Maiy, Cfgadve Activities For 
Young Childrm . pp. 196-223. 



3. Invite a panel of early childhood 
program directors to discuss components 
of successful interest c«iter r^id learn- 
ing station activities. Record informa- 
tion. 
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COURSE: Birly ChilcAood Professions n 



Unit 2: Child Growth, Development, and Learning 

Competency 2.4: 

Explain interventions to use when working w^'^i ^>ecial needs children. 

# 

Tenniiial Performance Objective: 

Given text, supplemental material, guest speakers, and field experiences, the learner will 
explain interventicms to use whoi working with special needs children, achieving S0% 
mastery on the knowledge test. 

Enabling Objectives 

Cognitive: 

The I earner will: 

1. Explain how to ads^t the oivironmoit of the child with impaired vision. 

2. Explain how to adapt the environm«tt for the child with gross motor impairment. 

3. Explain interventions for the hearing impaired. 
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Competency 2.4: 

Explain interventions to use when working with ^xdal needs children. 



Suggested Activities: 

1. Invite a qiecialist in ^its training ami/ 
cur spom medicine to disoiss how to modify 
play activities for a vari^ of special needs 
children. 



2. Invite a Head Start child specialist to 
speak on curriculum modifications to use with 
special needs children. 



3. Research and discuss the components of 
an Individualized Education Plan for a 
special needs child. 



References: 

Harris, Christine, Child DevdoDment. 
pp. 421, 457-458. 



Machado, Jeanne, Early Childhood 
Experiences in Lang uaye Arts, pp. 233-245. 



Hen, Judy, Working With Young Children, 
pp. 418-434. 



4. Conduct research and create a bulletin 
board listing the teacher's roles in working 
with special needs children. 
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UNIT 3 



GUIDANCE 




EARL Y CHILDHOOD PROFESSIONS 



V / 

BEST COPY AVAiUBLE 



COURSE: Eady OiUdhood Professions n 
Unit 3i Guidance and Group Maimgement 



Competency 3.1: 

Practice components of effiective communication with children. 



Terminal Perfonnance Objective. 

Givoi text, su{^lem«ital material, guest speakers, interview information, and field 
experiences, the learner will practice components of effective communication with 
children, achieving a satisfoctory or higher evaluation on performance tests. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Respond quickly and directly to children. 

2. Plan individual and small group activities that provide varied opportunities for 
children to leam communications skills. 

3. Listen attentively to individual children. 

4. Encourage children to use communioitions skills to resolve conflict. 
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Competency 3.1: 

Practice components of effiective communication with children. 



Suggested Activities: 

1. Video or audiotape intoa^icm with child- 
len during field ate expeslmoc V^ag a 
diecklist, complete a self-«valuati(Hi on: 
responding quickly ami directly; ti^oung 
attentively, and encouraging childrai to use 
communication skills to resolve conflicts. 



2. Role play words you would use at the 
field site experience for the following: 

. when a toddler pulls another 
child*s hair 

. when a sleepy child whines or 
cries. 

. when a child takes another 
child's toy. 

Discuss with ECPII teacher the effectiveness 
of different words in these situations. 



References: 



Army Child Development Services, 

A Hancnx»k F or Army Education Pro£ram 

SBfiOalias." Guidance: Prc-Training 

Assessment", pp. T-16 - T19. 



3. From the role play activity, make prompt 
cards with effective wording to hang in 
classroom. 



4. Read and discuss "Communicating With 
Childr»i," and complete the "praise exercise", 
and the "clear message* exercise. Role play 
exercises in class. 



Cherry, Clare, Please Don't Sk On The 
Kids , pp. 99-116. 
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^ Competency 3,1: 

Practice components of effective arnimunication with children. 



Suggested Activiti^: 

5. Read and discuss "Communication," from 
Creative Resouices For The Eariv Childhood 

ClamMm. Plan two or more a^viiies from 
the chapter to use at fldd expoioice site. 
Practice activity with classmates. Modify 
for age appropriateness, and site super- 
visor's needs. 





References: 

Herr, Judy, Creative RgSQwrces For Tdj 
Early ChiWhootf Classroom. 
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ERIC 



COURSE: Early Childhood Piofesaons n 



Unit 3: Guidance and Groi^ Managemoit 



Competency 3.2a 

Identify major guidance approaches in early childhood education. 



Terminal Performance Objective. 

Given text, suppl«i^tal material, gu»t speakers, interview information, and field 
experiences, the learner will id^itify msyor guidance approaches in eariy childhood 
education, achieving 80% mastny on the knowledge test. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Identify the m^or theories that have shaped guidance approaches with young 
children. 

2. Evaluate the use of modeling in guiding childrai. 

3. Evaluate the use of bdiavior modification in guiding children. 

4. Evaluate the use of cognitive ai^roaches in guiding children. 

5. Evaluate the use of psychoanalytic i4>proaches in guiding children. 

6. Compare and contrast discipline and punishm^t. 

7. Compare and contrast praise and ^icouragemrat. 

8. Compare and contrast time-out and re-direction. 
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Comi^teiicy 3.2a: 

Identify m^or guidance approaches in early diildhood education. 



Sugg^ed Activities: 

1. Read text and/or reference material 
on guidance theories. Create a smaU 
booklet which identifies and defines 
dieoriK. 



2. Read and discuss text material on 
guiding children. Compare and contrast: 
praise and encouragement, discipline and 
punishment, time-out and re-direction. 



3. View Discipline: A^mrooriate nuidance 
of Younp Childtgn. Record informaticn if 
journal. 



4. Prq»re two mini case studies on 
disdplme situations. Identify the ^ of 
guidance ^n»ch recommended for each 
study. Discuss answers in class. 



References: 

Marion, Marian. Guidance of Young 
Chiklmi, pp. 105-195. 



Cherxy, Clare, Please Don^t Sit On 
IhfiJ^. 



National Association For The Education of 
Young Children. Discipline: Appropriate 
Guidance of Young Children. ^5. 
Videotape, (author). 



Conway, Mary, et al. California Child 
Care Qccuoatjons Curriculum, pp. 109-111. 
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COURSE: Earty ChUdhood Professions n 



Unit 3: Gr/idance and Group Management 



Competency 3.2b: 

Practice guidance ai^proaches when woridng with children. 



Tenninal Performance Objective: 

Given text, suf^emoital material, guest speakers, interview information, and field 
experiences, the learner will practice guidance ai^roaches whoi working with children, 
achieving 80% mastny on the knowledge test and a ^factory or higher evaluation on 
the performance test 



Enabling Objective 

Cognitive: 

The Learner will: 

1 . Observe and evaluate guidance jq)proaches used with children in a care/education 
s^ng. 

2. Describe the ^es involved in childr»i*s understanding of rules. 

3. Show nspcci towards each individual child. 



Application: 

1. Use a variety of age-appropriate positive guidance approaches to promote self 
control, indq;)endaice and high self esteem. 

2. Communicate to children ways to recognize, accept, and communicate their 
feelings. 

3. Use a variety of activities that promote smooth transitions from one activity to 
another. 

4. Conduct activities in a positive, relaxed manner to reduce tension and stress. 

5. Model consist«it behaviors to promote trust with children. 

6. Plan ways to assist children in their adjustment to child care. 
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^ Competency 3.2b: 

Practice guidance approaches when working with children. 




Sugg^ted Activities: 

1. Record observed guidance appioadies 
used with children at the fidd escperioice 
site. Evaluate approach for ef&^vmss. 
State a posable alternate ajqiroadi, 
recording words to use, actions to take. 



2. Read and discuss text material on the 
stages involved in a child's undostanding of 
rules. Discuss effective interventions to 
use with children at each stage of un<ter- 
standing. 



3. Using periodical mat^ial, site super- 
visor's resources, plan and implement 
transition activities for one day at the 
field experience site. Include activities 
for: 

. arrival at the center preschool 
. cleaning up 

. preparing for another activity 

. waiting for othen to complete 
activities 



References: 

Marion, Marian, Guidance of Young 
QildEBl, pp. 205-225. 



Seefeldt, Carol, Earlv Childhood Education, 
pp. 193-195. 

Marion, Marian. Guidance of Young 
QlildlSQ, pp. 174-185. 



Baker, Betty Ruth, ''Transition Time: 
Make It A Time Of Learning For Children, ** 
Annual Editions: Eariv Childhood Education. 
90/91, i^. 198-200. 




4. Using a self-made checklist, evaluate the 
effectiveness of transition activities and 
share infomuuion with class. 



ERIC 
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COURSE: Eaily Childhood Professions n 



Unit 3: Guidance and Group Managemoit 



Competency 3.3: 

Piacdce teacher behavion which ^tcilitate learning activities. 



Tenninal Performance Objective: 

Given text, suf^mental matnial, gue^ speakers, interview information, and field 
experimes, the learner will practice teacher behaviors that facilitate learning activities, 
achieving 80% mastmy on the knowledge test and a satisfiEu:tory or higher evaluation on 
the performance test. 



Enabling Objectives 



Application: 

The Learner Will: 

1. Observe program activities and record aiggestions for changes. 

2. Assist classroom teach^ in writing a weeiay plan. 

3. Practice encouragement, re-directing, and modeling with children in 
a care/education setting. 

4. Exhibit consist&icy wh«i setting and maintaining limits. 

5. Closely supervise chilCkTen during a variety of activtti^. 

6. Demonstrate *'witiiitness' wh^ supervising childr»i during activities. 

7. Gondii activities in a positive, relaxed manner. 

8. Ask open-ended questions to stimulate thinking and learning. 

9. Invite children to take the initiative in goierating ideas and problem solving. 
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Competency 3.3: 

Practice teacher bdiaviors which facilitate learning activities. 



Suggested Activities: 



References: 



I. Invite an eariy diildhood teacher to 
discuss procedures and m^hods of lesson 
frfanning for a spedfic age group, and how 
teaching assistants are utiUied in lesson 
planning. Record information. 



2. Plan a weddy plan with field site super- 
visor, recording procedures, mediods, and 
speciftc role of field experience student. 



3. Using a checklist, self-evaluate skills in McNergney, Roben. Guide To Cfassi 
teaching behaviors: withitness, consistency, Teaching. 
rcHlirecting, and modeling. 



4. Role play a teacher-fecilitaled. child- Marion, Marian. Guidance of Yoimy 



orioited problem solving session. 
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COURSE: Early Childhood Professions n 



Unit 3: Gindance and Group Maiu^emoit 



Competency 3.4: 

Practice guidance sq^roaches when working with children who have persistent social 
and/or emoti(mal problems. 



Tenninal Performance Objective: 

Givoi text, suK>temental mat«ial, guest speakers, interview infon tion, and field 
experiences, the learner will practice guidance approaches when working with children 
who have persistent social and/or onotional problems, achieving 80% mastery on the 
knowledge test and a sadsfacKsry or higher evaluation on the performance test. 



Enabling Objectives 

Application: 

The Learner will: 

1. Observe and record the behaviors of a child who is displaying persistent social 
and/or emotional problems. 

2. Observe and record the behaviors of a teacher and parent developing a guidance 
plan for an individual child. 

3. Practice guidance ^Jproaches in the child's individual plan when working with 
that child. 



2? o 
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Competency 3.4: 



Practice guidance s^Tproaches when working with childrai who have persistent social 
and/or emotional pn^lems. 



Suggested Activities: 

1. Read and discuss text matnial on dealing 
with patterns of chronic misbehavior. 



2, Invite a psychologist to discuss inter- 
ventions to use with children who display 
chronic misbehavior. Record infbrmadon. 



Reference: 

Miller. Darla, Positive Child Guidance, 
pp. 285-313. 



3. With site supervisor's consent, observe 
and record behaviors of a child who displays 
persistent social and/or emotional problems. 



4. Record procedure and pressed strategies 
discussed during a parent/teadi^ planning 
conference for devdoping an individual 
guidance plan for a child. 



5. Assist te^^her in working with a child on 
an individualized guidance plan, following 
directives of written plan. 
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COURSE: Eariy OUIdhood Professions n 



Unit 4: Curriculum Devdopmoit, Content, and Implementation 



Competency 4.1: 

Evaluate the use of a devetopmoitally appn^riate curriculum with young children. 



Terminal Performance Objective- 
Given text, supplemratal matmal, guest speakers, interview information, and iield 
experiences, the learner will evaluate the use of a d^elopm^tally appn^riate curriculum 
widi young childrai, achieving S0% mastery on the knov^ledge test and a satisfactory or 
higher evaluation on the poibrmance test 



Enabling Objectives 



Cognitive: 

The Learner WiU: 

1. Evaluate a pre-school or primary setting for the developmental appropriateness 
of the daily routine. 

2. Evaluate a pre-sdtool or primary setting for the developmental appropriateness 
of the indoor learning «ivironmait. 

3. Evaluate a pre-school or primary setting for the developmental appropriateness 
of the outdoor learmng environmoit. 

4. List appropriate adult/child interactions. 



Application: 

L Observe and record appropriate adult/child interactions in a care/education setting 
for young children. 
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Competenqr 4.1: 



Evaluate the use of a devekypmaitaUy appropriate curriculum with young children. 



Si^ested Activities: 



References: 



1. Using the ''15-Foint Pn%iamOtttddine BSld^iand, Vema, IntTPduCtivn To EarlY 

Cheddist," observe and evaluate the iida Childhood Education, pp. 478-479. 
experience site for develt^n^tal apprc^iriate- 
ness in the following areas: 

. daily routine 

• indoor learning environment 

• outdoor learning environment 

. adult/child interactions 
Share information with class members. 



2. View and discuss video on develop- National Association For The Education Of 

mentaUy ai^ropriate practice. Write a Young Childr«i. Developmentallv 



paper that td^tifies a^ropriate practices 
observed at field site, and areas of 
improvement. 




iate Practice! Birth Through A^e 5. 



2rf; 
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COURSE: Early Childhood Professions n 



Unit 4: Curriculum DevdqNnoit, Content and Implementation 



Competency 4.2: 

Plan and teach a developmoitally ^lopriate unit study for young children. 



Terminal Performance Objective: 

Given text, supfd^noital material, guest ^leakers, interview information, and field 
experiences, the learner will j^an and teach a (tevelopmentally appropriate unit study for 
young children, achieving ^% mastery on the knowledge test and a satisfactory or 
higher evaluation on the performance test. 



Enabling Objectives 



Cognitive: 

The Learner Will: 

1. Choose a topic for study. 

2. Develop a unit plan for the topic to include goals, objectives, materials, lessons, 
and evaluations. 

3. Develop interest centers to support the topic. 

4. Gather materials for the unit study. 

5. Evaluate the stud&nt outcomes of the unit. 



Application: 

1. Teach the unit study. 



Competenqr 4.2: 

Plan and teach a devclq)meniaUy aK>ropriate unit study for young children. 



Suggested Activities: 

1. Read and discuss text infbnnation on 
teaching units and themes. 



2. Working in groups, brainstorm themes 
and/or or units for implementation at field 
exp^em^ ste. Select a topic to develop. 



3. Break down topic to be developed into 
planning tasks. Complete Resource File 
Cover Page. 

4. Complete tasks for implementation of 
theme at field experience site. 



5. Develop an evaluation form to be used at 
the end of the unit. 



6. Submit lesson plans, tasks, goals to ECPII 
teacher and site supervisor for approval. 



7. Implement unit 



References: 

Hill^iand, Vema, ^ntmducrinn To Earlv 
rhildhnod Edticatimi. pp. 129-167. 

Hot, Judy, rrWtivg PQ'' The Eariv 

rhtldhond aa&sroom. pp. Intro-I-Preface I. 



Hildd>fand, Vema, Introduction To Earlv 
Childhood Education, pp. 474-487. 



Herr, Judy, Creative Resources For The Earlv 
Childhood Classroom. 

Mayesky, Mary, Creative Activities For 
Youny Children, pp. 227-561. 
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Competency 4.2: 

Plan and leach a devdopmentally appropriate unit study for young children. 



Suggested Activities: 

8. Evaluate unit/theme after imi^emaited. 
Uxoid ideas for modifications, if necessaiy, 
and share information witii class. 

9. Develop two additional units, following 
steps 1-8 aiwve. 



Reference: 
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COURSE: Early Childhood ProfiBSsions H 



Unit 4: Curriculum Dev^m^it, Content, and Iroplem«itati(m 



Competency 4.3: 

Plan implen^tation of nuyor cont^t areas in an early childhood setting. 



Terminal Performance Objective: 

Given text, supplemoital matoial, guest speakers, intmiew information, and field 
»periences, the learns will {rian implementation of major osnt&it areas in an early 
childhood sating, achieving 80% mastoy on the knowl^ge test and a satisfactory or 
higher evaluati(m on the performance test. 



Enabling Objectives 



Cognitive: 

The Learner Will: 

1. Plan a (teily &cl»dule of activities. 

2. Develop and implement an interest center in a content area for a chosen topic. 

3. Plan a develq[»maitally appropriate, teacher-directed activity for a chosen topic. 

4. Utilize multi-cultural and anti-bias themes, literature, and ocperiences in all 
curricular areas. 



Application: 

1 . Teach a devdopmentally appropriate, teacher-directed activity for a chosen topic. 



2r» 
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Competency 4,3: 

Plan implemoitation of mayor content areas in an early childlKxxl setting. 



Suggested Activiti^: 

1. Uan^ the theme or unit devdoped in 
Gompciency «! 2, complele a daily plan of 
activities for oi« day of the unit. 



2. Read and discuss the puipose and goals of 
interest cent^. 



3. Select an activity to implement for one 
intoi^t center, and develop it for simulated 
use with classmates. 



4. Incoiporate ideas from resouxce texts on 
anti-bias and multi-cultural themes for use in 
a planned interest center activity. 



References: 

HUdd)rand, IniTOdttctlon Tg Early 

Childhood Education , p. 482. 



Hildd)rand, Vema, Introduction To Early 

ChiWhgQd Education, pp. 140-167. 



Heir, Judy, Creative Resources For The Early 

Childhood aassrwm. 



Sparks, L. Derman, Anti-Bias Curriculum: 
Tools For Empowering Young Children. 

Saracho, O.N., Untostanding The Multi- 

Ctfltuna Enpgriencg In Early Childhood 
Edmtion. 
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COURSE: Early Childhood Professions n 



Unit 4: Curriculum Development, Content, and Implementation 



Competency 4.4: 

Plan ways to adapt the curriculum for spedH needs children. 

Terminal Peifonnance Objective: 

Given text, supplemoital mat^ial, guest speakers, interview information, and field 
experifiices, the learm will plan ways to adapt lic curriculum for special needs 
children, achieving 90% mastery on the knowledge test and a satisfactory or higher 
evaluation on the performance test. 



Enabling Objectives 



Cognitive: 

The Learner Will: 

1. Recognize signs of a speaal needs child. 

2. Conduct a case ^dy with a special needs child. 

3. Plan with the teacher a behavioral plan for a special needs child. 

4. Plan with the teacher a curriculum adaptation for a special needs child. 

5. Demonstrate appropriate techniques and skills when working with special needs 
children. 



Application: 

1. Observe a conference with the parents of a special needs child and record 
information. 
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Competency 4.4: 

Plan ways to adapt the cuniculum for speaal needs children. 



Suggested Activiti^: 

1. Read and discuss lefeience and text 
material on xecognizing the signs of a special 
needs child. 



2. Observe an infant betwe&i 9 and 12 
months of age, and list behaviors for each 
area of develc^ment Using a checklist of 
expected bdiaviors/observed behaviors, 
check for discrepancies. Follow the same 
procediue for a toddler, a 3-4 year old, and 
a S year old. 



3. Interview a mildly or moderately mentally 
handicapped child's caregivo^^ teacher to 
gather information on exaa dis^osis and 
developmental level of the child. Record 
information. 



4. Observe the mildly or moderately 
mentally handicapped pre-school child in a 
mainstreamed program or qiecial education 
setting. U»ng observation forms, describe 
the nature of the child's special needs. 



References: 

Texas Education Agency. Dq»rtment of 
Occtq»tional Educati(Mi and Technology. 
The Special Child! Instructor's Guide. 
Student Labofatorv Manual. 



Draper, Henry E., and Mary W. Draper, 
Studying Children: Qbscrying and 

Participating. 



Texas Education Agency. Department of 
Occupational Education and Technology. 

The Special Child! Student Laboratory 

Maoual. pp- 21-58. 



Texas Education Ag«tcy. Department of 
Occupational Education and Technology. 

The Special Child! Student Laboratory 

Maoual* p- 72. 



Texas Education Agency. Department of 
Occupational Education and Technology. 

The Special Child! Student Laboratory 

Maoualf pp- 59-74. 



n 
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Competency 4.4: 

Plan ways to adapt the curriculum for special needs children. 



Suggested Activities: 

S. After identifying a child to woric with, 
conducting research, and interviewing a lead 
teadm on the goals the child, write a 
behavioral plan for the child. 



6. After identifying a child to work with, 
conducing research, and int»viewing a lead 
teacher on the goals for the child, write an 
lEP for the child. 



References: 

Texas Education Agency. Department of 
Occupational Education and Technology. 
The Spedal Child: Student Laboratory 



Texas Education Ag«icy. Department of 
Occupational Edu«uion and Technology. 
Thg Special Child: Student Laboratory 

Mauai* pp- 139-164. 
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BESreOPYAVAIUIIILE 



COURSE: Eady Childhood Professions n 



Unit d: Family and Community Relations 



Competency 5.1: 

Evaluate an early childhood education program for multi-cultural and non-sexist themes. 



Terminal Performaifte Objective 

Given text, supplemental material, guest q^eakers, and field experiences, the learner will 
evaluate an early childhood education program for multi-cultural and non-sexist themes, 
achieving 80% mast»y on the knowledge test, and a satisfactory or higher evaluation on 
the performance test 



Enabling Objective 



Cognitive: 

The Learner will: 

1. Identify the ways a program may be culturally or sexually biased. 
Application: 

1. Develop a checkli^ for evaluating literature for cultural or sexual bias. 

2. Develop a checklist for evaluating a program for multi-cultural and non-scxisi 
themes. 
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Competency 5.1: 

Evaluats an early chUdhood education program for multi-cultural and non-sexist themes. 



Suggested Activitte: 

1. Define cultural and sexual bias. Review, 
identify, and record chtldren*s boalks used at 
the fidd experience ate for any cultural or 
sexual bias. Share information with class. 



2. Develop a checklist for identifying 
cultural and/or sexual ttlzs in the field 
oiperience program. Observe the program 
over a period of four weeks and take notes. 
Evaluate tiie program on sexual/cultural bias. 
Share information with class. 



References: 

Derman-Sparks, L. An^-P*«^ Curriculum: 
JptAs, For Em powering Young Children. 



National Association For The Education of 
Young Children. Culture and Education of 
Young ChildfEin. Videotape. 
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COURSE: Early Childhood Professions n 



Unit d: Family and Community Relations 



Competency 5,2: 

Plan communication strategies to strengthen parent/child care provider relationships. 



TeiTOinal Performance Objective: 

Given text, suiq)lemental material, guest speakers, and field experiences, the l^mer will 
plan communication strategies to str»igthen parent/child care provider relationships, 
achieving 80% mastery on the knowledge test, and a satisfactory or higher evaluation 
on the performance test. 



Enabling Objectives 

Cognitive: 

The Learner will: 

1. Ust the diffcTKit ways and means car^vers <an communicate with parents to 
strengthen relaticmships betweoi them. 

2. Discuss the purpose of parent ccmferences. 

3. Describe the components and principles of a parent conference. 

4. Plan a paroit/guardian progr^ conference. 

5. Explain the purpose of a home visit. 

6. Describe the principles and objectives of a home visit. 

7. Discuss the purposes of including par»its in the classroom. 

8. Plan an activity for a classroom volunte^. 

9. Describe the ways caregivers can communicate with parents/guardians informally. 

10. Explain ways in which early childhood professionals can inciease 
parents'/guardians' knowledge about child development, child development 
services, and child rearing. 
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Competency 5.2: 

Plan communication stiat^ies to str^gth»i parent/child care provider relationships. 



Application: 



1. Interview early childhood teachers and record information on how they involve 
parents in the child care center or classroom. 



2lJ 
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Competency 5.2: 

Plan communication strategies to stmgthen the parent/child care provider relationships. 



Stigg^ted Activities: 

1. Read and discuss text material on parent/ 
teacher relationships. 



2. Cdlect parent newsletters ficom area child 
development centers, and evaluate effiective- 
ness using the "newsletter checklist." 



References: 

Hildebrand, Vema. Introduction To 

Eariy ChiMhwd Educatiofn, n>. 507-522. 

Hildd>nuid, Vema. Introduction To 

Early Childhwd E^lvcatlgn, p- 518. 



3. Pr^Kire a newsletter to be used with child- 
ren's parents at field site exp^ence ate; 
include recommended components. 



4, Invite an early childhood educator to 
discuss the planning of involving parents in 
the program procedures and components of a 
parent/teacher conference. Record 
information. 



National Association For The Education of 
Young Children, totnerships With Parents. 
VidecMape. 



5. Plan a parent conference for one child at 
the field experience site. Role play confer- 
ence class with a variety of parent 
personality types: ally, apathetic, 
defensive;, hostile, participative. 



6. Role play gretting parents and sharing 
information at beginning of program day and 
end of program day. 
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Competency 5.2: 

Plan communication strat^es to strengthen the parent/child care provider relationships. 



Suggested Activities: 

7. list ways a classroom vdimteer can 
actively participate in an early childhood 
education iRogiam. Choose one volumes 
activity, gather necessary materia, and 
implement the plan at the field experience 
site. 



References: 



S. Invite a classroom volunteer to discuss 
his/her role in an early childhood program. 
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COURSE: Early Childhood Professions n 



Unit d: Family and Community Relations 



Competency 5.3: 

Demonstrate an understanding of the role of the Department of Human Services in child 
care settings. 



Terminal Performance Objective: 

Given text, supplemental material, guest speaken, and field experiences, the learner will 
demonstrate an understanding of the role of the Department of Human Services in child 
care settings, achieving 80% mastery on the knowledge test. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Explain the purposes of the D^)artment of Human Services agency. 

2. Identify the rol^, responsibilities, and duties of the agency to child care centers. 

3. Explain the purpose of the Minimum Standards for Dav Care Centers Handbook 
published by DHS. 
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Competency 5.3: 

Demonsuate an uiKterstanding of the role of the Department of Human Services in child 
care setdngs. 



Suggested Activities: References: 

1. Invite a speaks finom dte Dq»iunent of 
Human Services to discuss didr purpose and 
lole in early diildhood edi^ation progr&nis. 

2. Pi^vi^u/ rh<» Minimum Standpds For Dav Texas Dcpartmajt of Human Services, 
C>e Centers Hamfeook . and discuss its Minimum Standards For Dav Care 
purpose and function. Care Centers Handbook. 



3. Make arrangements to ^company a DHS 
licensing represratative on an on-site 
visit of a child develc^ent center. Take 
notes on how a licensing inspection is 
conducted, and record impressions. Share 
information with class. 
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COURSE: Eariy Childhood ftofessions n 



Unit Family and Community Rdadons 



Competency 5.4.- 

Plan advocacy activities to strmgthen develqpmentally appropriate child care programs 
in the community. 



Terminal Performance Objective: 

Given text, sui^lemottal material, resource agencies, and field experiences, the learner 
will plan advocacy activities to ^rengthen developmenmlly appropriate child care 
programs in the community, achieving ^% mast^ on the knowledge test and a 
satisfivnory or higher evaluation on the p^ormance test. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Write a publicity release about an early childhood program activity for the local 

2. Create a pubUc display for use during The Week of The Young Child . 

3. Plan a community/parent education program at the child care center on an aspect 
of child care/education. 



Application: 

1. Assist a community agency in preparing for a children's advocacy activity or 
camj^gn. 



254 
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Competency 5.4: 



Plan advocacy activities to strengthen devdopmentally i^iopriate child care programs 
in tht community. 



Suggested Activities: 

1. Collect news releases and ]Hiblished 
aitides on early childhood education 
I»ograms, issues, and conoq»ts. Cr^ a 
bulletin board on advocacy using the 
articles. 



References: 



2. Interview an early childhood educator on 
a program activity. Conduct necessary back- 
ground research, photograph, or collect 
needed materials (e.g., artwork) to suj^rt 
arficle, and write a publicity release for 
publication. 



3. Volunteer to assist in a community or 
private agency sponsored activity which 
nurtures children and/or promotes children's 
advocacy. 



Kagan, Sharon, "Early Care and Education: 
Beyond The SchooUicnise Doors." AOflual 
Editions: Eariv Childhcxxi Education. 
90/91. pp. 25-30. 
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COURSE: Early OiOdhood Profes^ons n 



Unit 6: Safety, Health, Nutrition 



Competency 6.1: 

Apply safety rules and procedures in a child caie setting. 



Terminal Performance Objective 

Given text, su{^lem«ital material, and field experiences, the learner will apply safety 
rules and procedures in a child care setting, achieving 90% mastery on the knowledge 
test and a satisfiictory or higher evaluation on the performance test. 



Enabling Objectives 



Cognitive: 

The Learns will: 

1. Complete American Red Cross training for a CPR certificate. 

2. Complete American Red Cross training for a Community Health certificate. 

3. Fdlow fire and safety regulations outlined in Texas Dqiartmen^ of Human 
Services Minimum Standaids for Day Care Centers handbook. 



Application: 

1. Correct potentially dangerous environmental situations. 

2. Assi^ in the supervision of children's indoor and outdoo; activities. 

3. Implement two or more activities whic>^ teach children about safety. 
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Competency 6.1: 



Apply safety rules and procedures in a child care setting. 



Suggested Activities: 


t 

References: 


1. Read and discuss text and reference 
materials on OPR. 


American Red Cmss. Red Cross First Aid 
yiani^book. 

Amtficnn Heart Association. CPR Handbook. 


2. Using appropriate size mannequins, 
practi^: 




, adult CPR • one man and two man 




. adult obstructed airway - 
conscious, conscious to unconscious, 
found unconscious. 




. infant CPR 




. infont obstructed airway - 
conscious, conscious to unconscious, 
found unconscious. 




3. Read and record information on American 
Red Cross Training for a Community Health 
Certificate. 


American Red Cross Association. 
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Competency 6.1: 



Api^y safety rules and procedures in a child care setting. 



Suggested Activities: 


References: 


4. Identify and simulate t»sic first aid 
for the following emergencies: 


Amencan Red Cross Association. Red Cross 
First Aid ^odule. 


. shock 

. bleeding and wounds 


Williams, Catherine, fflOI) Curriculum Guide 
For Health Occuoations I. 


. poisoning 




- . bums 




. heat exposure 




. cold exposure 




. fractures 




. q)edfic Injuries to eyes, head, 
nose, ears, chest, abdomen, and 
genital organs 




. sudden illnesses including faint- 
ing, convulsions, and diabetic 
reactions 


25.'! 
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Competency 6.1: 

Apply safety rules and procedures in a child care setting. 



Suggested Activities: 

S. Read and discuss lefeFe^'ce material on 
planning for fire afety. Conduct a safety 
tour of the field esqwrience site tuui iqwrt 
or Gonect any potentially hazardous 
situations. 



6. Research activito, materials, and 
literature on safiety. Plan a lesson on 
safety and teach it at the field experience 
site. 



References: 

Collins, Ruth, "Planning For Fire 

Safety." Yflung Children. July 1977. 



Maiotz, Lynn, et al. Hwlttl. Safety. 

and Wtftrition For The Ywne Child, 

pp. 147-173. 



Herr, Judy. Creative Resources For The 
Eariy Childhood aassroom. pp. 439-447. 

Mayesky, Mary. Creative Activities For 
Young Children , pp. 400-417. 
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COURSE: £arly Childhood Professions II 



Unit 6: Safety, Health. Nutrition 



Competency 6.2: 

Utilize health and nutrition practice in a child care setting. 



Terminal Performance Objective 

Given text, supplemental matFirial, and field experiences, the learn&r will utilize health 
and nutrition practice in a child caie setting, achieving 80% mastery on the knowledge 
test a.id a satisfactory or higher evaluation on the performance test. 



Enabling Objectives 



Cognitive: 

The Learner will: 

1. Identify special considmtions in the nutrition of children. 

2. Plan healthy, nutritional snacks and meals for children. 

3. Plan two or more activities which teach children about health. 



Application: 

1. Assist in housekeeping and maintenance at the child care setting. 

2. Assist in maintaining a sanitary environmeit. 

3. Assi^ in screening and mmiitoring childr»i for illness. 

4. Serve two or more healthy, nutritional snacks and meals for children. 

5. Implement two or more activities which teach children about health. 



2ni 
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Competency 6.2: 

Utilize healdi and nutrition practices in a child caie setting. 



Suggested Activities: 

1. Plan a fhut/veg^le snack for a child 
who is allergic to dtnis fruit and straw- 
berries. Determine if adequate vitamin C is 
provided by unng a nutrient contrat table. 
Record inf(mnation in journal and share with 
class. 



2. Complete a mini-case study on a child who 
has sevml decayed teeth by following his 
dentist*s prescription for limiting intake of 
refined sugar. Plan a day's diet for the 
child, allowing for at least 200 grams of 
carbohydrates without any refined sugar. 



3. Plan a we^y menu for toddlers which 
includes morning snack, lunch, and afternoon 
snack. Implement weekly menu at field 
experioice site. Modify if necessary. 



4. Research activities, materials, and 
Ut^ature on health. Plan a lesson on 
healUi and teach it at the field experience 
site. 



5. Using the "sanitation evaluation" 
checklist, follow listed procedures for 
cleaning, sanitizing, and housekeeping a 
child development center. 



References: 

Marotz, Lynn R. Health. Safe^. and 
Nutrition For The Young Child, 
pp. 464-490. 



Marotz, Lynn R. Health. Safety, and 
Nutrition For The Youny Child, 
pp. 388-413. 



Herr, Judy. Creative Resources For 
The Eariv Childhood Class, 
pp. 315-322. 



Mayesky, Mary. Creative Activities 
For Young Children, pp. 400-417. 



Marotz, Lynn R. Health. Safety, and 

Nutritign For Thg Ygtfns Child, 

pp. 414-425. 
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Competency 6.2: 

Utilize health and nutrition practices in a child care setting. 



Sugg^ted Activities: References: 

6. Woridng in pairs, practice taking Marotz, Lynn R. Health, S^f^ty, and 

axiUaiy and oral tcmpoatures. Follow Nutrition For The Young Child, 

proceduies for cleaning the thennometer pp. U9-14S. 
between each use. 



7. Working with a partner, practice 
obs^vation skills by looking at the 
person carefully for 30 seconds. Write 
down eye color, hair color, scars, moles, 
hdght, weight, etc. 



8. Obs^ve children as they arrive at 
field experience site. Using an obser- 
vational tool, identify for health or 
illness, and verify findings with a staff 
member. 



Marotz, Lynn R. Health. Safety, and 
Nutrition ForThe Young Child, pp. 122-130. 
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UNIT? 



PROGRAM 
MANAGEMENT 




2R'i 

BEST COPY AVAILABU 



COURSE. Eaily Childhood Ptoi«ssioiu n 



Unit /: ProgFam Managemoit 

Competency 7.1: 

Identify dte administiative duties of an entry level eariy childhood profes^onal. 

Terminal Performance Objective: 

Given text, supplemental material, and field experiences, identify the administrative 
duti« of an «itry level early childhood professional, achieving 80% mastery on the 
knowledge text and a satisfactory or higher evaluation on the poformance test. 

Enabling Objectives 

Cognitive: 

The Learner Will: 

1 . Identify those duties of an entry level early childhood professional at a local child 
care or educational facility that relate to record keeping and administration. 

Application: 

1. Practice the administrative duties of an entry level early childhood professional 
at a child care/educational facility. 



Competency 7.1: 

Identic U» adminitotive duties of an entry level early childhood professional. 



Suggested Activities: 



References: 



1. AAsr woridng at the lidd exp^ence 
site fc^ thxee wedcs, use a student 
written or pr^ared checklist from "Hints 
Fdl New StiKtent Part^patm," and sdf 
evaluate participaticm as an oitsy tevel 





eady childhood caregiver. Discuss 
evaluation with site supervisor, pointing 
out stTBigths and goals. 



2. Complete self-evaluation checklist 
every three weeks. Discuss progress and 
goals with site supervisor and ECPII 
instnictor. Recond supervisors* 
suggestions, and practice them. 



3. View and discuss film on teaching Brigham Young University Press, 

roles. Differentiate roles at various To Teach Young Children , 

levels along the professional devdopment 
continuum. 
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COURSE: Early Childhood Professions U 



Unit 7: Progiam Management 



Competency 7.2: 

Assist with management procedures and policies. 



Teiminal PerformanGe Objective: 

Givoi text, suf^emental material, and field experiraces, assist with management 
procedures and policies, achieving a satisfactory or higher evaluation on the performance 
test. 



Enabling Objectives 



Application: 

The Learner Will: 

1. Follow the standard q>eiating procedures at a child care/education center. 

2. Follow the policies at a child care/education c«ner. 

3. Assist in the recordkeeping at a child devel(^m«it/education center. 



C<Hnpeteiicy 7.2: 

Asast with management procedures and policies. 



Suggested Activities: 

1. Review the onployee handbook 
section on standaid operating 
procedures and record keeping for 
the fidd experience site. Interview 
site admini^ratiff about respon- 
abilities as an entry level early 
childhood teadiing asastant, and 
record responsibilities and pro- 
ceujres to follow. 



2. Write a list of required reports, 
and collect cq>ies of ail forms used 
at the tield experience site. With 
a partner role play parent/record- 
keeper a^viti^ in completing 
forms for center management. Include 
the following forms in the role play: 

.Physical examination reports 
•Parent contact form 
•Daily att^idance repon 
.Contagious disease exposure form 
.Medical emerg«icy consent 
•Field trip permission 
•Staff time sheets 



References: 



Lawton, Josq^. M 
Care and Eariy Child 



ISLQuld 
i Edwcation. 



Army Child Development 
Services. A Handbook For 
Army Education Prof ram 
Specialists. "Program 
Management," pp. 32-34. 
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COURSE: Eariy Childhood PrafiMdons n 



Unit /: Pn^gram Management 



Competency 7.3: 

Demonstrate an understanding of the Texas Dqnitment of Human Services Minimum 
Standards Fnr Di^y rare Centers handbook. 



Terminal Perfonnance Objective: 

Given text, supplemental matnial» and field experiences, demonstrate an understanding 
of the Texas Depaitmait of Human Services Mmimum Standards For Day Care Centers 
handbook, achieving 80% mastery on the knowledge text and a satisfactory or higher 
evaluation on the performance test. 



Enabling Obj^ives 



Cognitive: 

The Learner Will: 

1. Describe admission regulations. 

2. Identify enrollment regulations. 

3. Explain requirements for keq>ing reumis. 

4. Identify requirements for director qualifications, duties, and training. 

5. Identify lequirenmnts for staff qualifications, duties, and training. 

6. Exjriain requiremoits for space, furnishings, equipmeit, and toilet ^ilities. 

7. Describe the requiremoits for providing activities in a child care setting. 

8. Explain discipline regulations. 

9. Desoibe requirements for in&nt, toddler care. 

10. Explain cotter guiddines for childroi who need special care. 

11. Explain requimnents for centos offering night care. 

12. Identify wata* activity r^ulations. 

13. Explain transportation regulations. 
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Competency 7.3: 



Demonstrate an undnstanding of the Texas Dqiaitment of Human Senrkes Minimum 
Standards For Dav Care Centers handbook. 



Application: 



1. Develop a diecklist in one area of the Texas Dq»rtm«it of Human Sovices 
Minimum 5Staiidafris Pav Care Centers and evaluate a local duld care center on 
compliance in the area. 



27 } 



n 



^ Compttency 7.3: 



Denran^iate an unctestanding of the Texas Dq^artment of Human Services Minimum 
Standanfa For Day Care Craters handhook. 



Suggested Activities: 

1. Contact the Department of Human 
Services, Divisor of Oiild Care 
Ucen^g, and obtain infbmmtira 
on child care centers in the area 
who are free from inspection 
irr^ularities. Invite the 
directors from these centns/ 
programs to discuss procedures 
they follow to keep in compliance 
with DHS standards. 



Reference: 

Texas Dq»rtment of Human 
S«vices. Minimum Standards For 
Day Care Centers Handhook. . 
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Floor Plans 
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Floor Plans reprinted with pennission from Parenting Education For School-Age 
Eacsn^, Texas Education Agency, Austin, Texas. 1991. 
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EARLY CHILDHOOD PROFESSIONS O 



II 



STUDENT COMPETENCY PROFILE 



DXRBCTZONSs 



Indicate the appropriate number to evaluate the degree of cos^tency 
on a scale of 1 to 4: 



BKSTHQ BCJOsEt 



1 " Clearly oatstagidiii^ The student shows exceptional knowledge and/or 

performs the task skiMfully with no instructional support or supervision. 

2 - satiafaotorv The student shows adequate knowledge or performs the 

task adequately with limited instructional support or supervision. 

3 - Heads Impgevement The student shows minimal knowledge and/ or has 

difficulty performing the task independently and needs close instructional 
suppurt or supervision. 

4 - Mo Exposure or Bmerienoe in this Area 



1WIT It PR0FB88I01IM.I8M 



1.1 Praotioe the charaoteristics of an early childhood education professional. 

Applifffttipn 



1. Arrive to work on time. 

2. Avoid absenteeism. 

3. Demonstrate sensitivity to others. 

4. Display enthusiasm. 

5. Display sense of humor. 

6. Display empathy. 

7. Display patience. 

S. Display and maintain a positive attitude. 

9. Take initiative in the classroom. 

10. Follow written and oral instructions to complete job tasks, 

11. Demonstrate organizational abilities. 



1ST 


2ND 


3RD 


4TH 


5TH 


6TH 
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1*2 D«spii8trata tha skills iissds4 to looats and obtain aaployBaat. 

Cognitive 

1. Determine type of job wanted; locate sources of job 
information; record information. 

2. Complete personal resume. 

3. Complete simulated job application. 

Appli^atipn 

1. Complete simulated job interview. 

2. Complete simulated follow up procedures. 

1,3 Demonstrate a knowledge of early oklldkood professional organisations. 

Cffgnitiv^ 

1. Explain the philosophy, objectives and goals of the National 
Association for the Education of Young children (NAEYC) . 

2« Explain the purpose and goals of the National Academy of 
Early child Programs. 

3. Explain the purpose and goals of local NAEYC chapters. 

4. Describe the goals and objectives of the Southern Association 
of Children Under Six (SACUS) . 

5. Describe the goals and objectives of The Children's Defense 
Fund. 

Im4 Identify current issues and legislation relating to early ehildkood 
oars and education. 

Cognitive 

1. Identify and describe current laws which affect early 
childhood care and education. 

2. Explain current early childhood care and education issues. 







ONZT 2t CBllD OROIITB, DEVSIiOPlfSIIT AND LEIkRllZNO 

2.1 DasorllM major oliil.4 dttV«lopnaiit ttaaorios* 

Coonitiva 

1. Compare and contrast naturlst and nuturlst theories of 
development. 

2. Define the interact ionist theory of development and learning 

3. Explain the psychoanalytic theory of development and learning 

4. Identify major child development theorists and their 
contributions to the field of early childhood education. 

5. Evaluate the major learning theories when planning develop- 
mentally appropriate learning experiences for children. 

6. Identify the components and age-related stages of 
Jean Piaget*s developmental learning theory. 

2.2 Praatioe behaviors which promote healthy development in children. 

1. Respond quickly and with tenderness to infants ■ cries or 
calls of distress. 

2. Interact with a baby in a way which is sensitive to infant's 
level of tolerance for physical movement, louder sounds, and 
other changes. 

3. Frequently talk with, sing to, and read to infants. 

4. Respond consistently to infants* needs for food and comfort. 

5. show acceptance of infants* and toddlers* individual feeding 
and sleeping schedules. 

6. Praise children's accomplishments. 

7. Model types of interactions with others for children to 
emulate. 

8. Display a healthy, accepting attitude about the child's body 
and functions while changing and diapering a baby or 
teaching a child to use the toilet. 

9. Display a positive, cheerful attitude while feeding a baby. 
10. Exhibit acceptance of children *s developing preference for 

familiar objects, foods, and people. 



Early Childh<K>d Professions Ii 



1ST 


2ND 


3RD 


4TH 


5TH 


6TH 
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Early Childhood Professions II 



XI. Provide opportunities for 3 year olds to demonstrate and 
practice new]/ developed self help skillb. 

12. Interact with children in a way which fosters self esteem and 
a positive feeling toward learning* 

13. Provide opportunities to extend children's language and 
musical abilities. 

14. Provide opportunities for children to develop fine motor 
skills. 



1ST 


2lfD 


3RD 


4TH 


5TH 


6TH 



















































a. 3 Plan age appropriate learning environneats for children. 

Application 

1. Plan a play activity which promotes positive social and 
emotional development. ' 

2. Plan a developmentally appropriate interest center activity. 

3. Plan a developmentally appropriate learning station activity. 

4. Plan a play yard for a specific age group which promotes 
healthy development. 

2.4 Explain interventions to use when working with special needs ehildrea. 

Cognitive 

1. Explain how to adapt the environment of the child with 
impaired vision. 

2. Explain how to adapt the environment for the child with 
gross motor impairment. 

3. Explain interventions for the hearing impaired. 
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wn f 3f GOZDMiCB AHD QROOP moukOSiiEiiT Early CbildllOOd VrofttasioilS ZX 

3*1 Vr«etio« OMpenattts of sffaotiva oonsuiiioAtion witli pliil4ras. 



1. Respond quickly and directly to children. 

2. Plan individual and snail group activities that provide 
varied opportunities for children to learn communications 
skills. 

3. Listen attentively to individual children. 

4. Encourage children to use communications skills to resolva 
conflict. 



3,2a Identify major guidanoe appreaobea in early ohlldbood adueation. 



1. Identify the major theories that have shapsd guidance 
approaches with young children. 

2. Evaluate the use of modeling in guiding children. 

3. Evaluate the use of behavior modification in guiding 
children. 

4* Evaluate the use of cognitive approaches in guiding 
children. 

5. Evaluate the use of psychoanalytic approaches in guiding 
children. 

6. Compare and contrast discipline and punishment. 

7. Compare and contrast praise and encouragement. 

8. Compare and contrast time-out and re-direction. 

3.2b Practice guidance approaches when working with children. 

cognitive 



1. Observe and evaluate guidance approaches used with children 
in a care/ education setting. 



i 

1 
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1ST 


2ND 


3RD 


4TH 


5TH 


6TH 




















































2. Describe the stages involved in children's understanding 
I of rules. 

, 3* Show respect towards each individual child. 

Application 



!• Use a variety of age-appropriate positive guidance approaches 
to promote self control, independence and high self esteem. 

2. Communicate to children ways to recognize, accept, and 
communicate their feelings. 

3. Use a variety of activities that promote smooth transitions 
from one activity to another. 

4. Conduct activities in a positive, relaxed manner to reduce 
tension and stress. 

5. Model consistent behaviors to promote trust with children. 

6. Plan ways to assist children in their adjustment to child 
care. 



3*3 Preocioe teacher behaviors which faoilitate learning activities. 

Application 

^ 1. Observe program activities and record suggestions for 

changes . 

2. Assist classroom teacher in writing a weekly plan. 

3. Practice encouragement, re-directing, and modeling with 
children in a care/education setting. 

4. Exhibit con!?istency when setting and maintaining limits. 

5. Closely supervise children during a variety of activities. 

6. Demonstrate "withitness" when supervising children during 
activities. 

7. Conduct activities in a positive, relaxed manner. 

8. Ask open-ended questions to stimulate thinking and learning. 

9. Invite children to take the initiative in generating ideas * 
and problem solving. 
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Early childhood Professions ZI 

3*4 Praotios guidABos ftjpproaohss vh«ii working with ohildren vith 
porsistsnt sooi«X «iid/or smotional problsas. 



Application 

1. Observe and record the behaviors of a child who is 
displaying persistent social and/or emotional problems. 

2. Observe i^nd record the behaviors of a teacher and parent 
developing a guidance plan for an individual child. 

3. Practice guidance approaches in the child's individual 
plan when working with that child. 



1ST 


2IID 


3RD 


4TH 


5TH 


6TH 







































UNIT it CORRZCnLim DEVELOPMEliT, CONTEHT, MID XMPLEIfSliTATIOH 

4.1 Evaluate the use of a developmental ly appropriate curriculum with 
young children. 

Cognitive 

1. Evalrate a pre-school or primary setting for the develop- 
mental appropriateness of the daily routine. 

2. Evaluate a pre-school or primary settir;g for the develop- 
mental appropriateness of the indoor learning environment. 

3. Evaluate a pre-school or primary setting for the develop- 
mental appropriateness of the outdoor learning environment. 

4. List appropriate adult/child interactions. 

Application 

1. Observe and record appropriate adult/child interactions in 
a care /education setting for young children. 
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4 .a 9X«a And tsaoh m davaXopBiMitalXy appropriate unit study for young 
ebildron. 



Early Childhood Professions II 



litiY? 
1. 

2. 



3. 
4. 
5. 



Choose a topic for study. 

Develop a unit plan for the topic to include goals, 
objectives, materials, lessons, and evaluations. 
Develop interest centers to support the topic. 
Gather materials for the unit study. 
Evaluate the student outcomes of the unit. 



Application 

1. Teach the unit study. 



4.3 Plan inplamantation of major oontent areas in an early childhood 
setting* 

Cognitive 

1. Plan a daily schedule of activities. 

2. Develop and implement an interest center in a content area 
for a chosen topic. 

3. Plan a developmentally appropriate, teacher-directed activity 
for a chosen topic. 

4. Utilize mult 1 -cultural and anti-bias themes, literature and 
experiences in all curricular areas. 

Application 

1. Teach a developmentally appropriate, teacher activity for a 
chosen topic. 







4.4 Flaa vay« to adapt tha eurrioulm for spaoial naada obildraa. 

Cognitive 



Early Childhood Professions II 



1. Recognize signs of a speoial needs child. 

2. Conduct a case study with a special needs child. 

3. Plan with the teacher a behavioral plan for a special needs 
child. 

4. Plan vith the teacher a curriculum adaptation for a special 
needs child. 

5. Demonstrate appropriate techniques and skills %^en working 
with special needs children. 

1. Observe a conference with the parents of a special needs 
child and record Information. 

OHIT St FIOIILY AND CQNIfUMITy REXATIONS 

5.1 Bvaiuate an early childhood eduoatien prograa for multi-eultural 
and non-sexist theaas. 

Cognitive 

1. Identify the ways a program may be culturally or sexually 
biased. 

Application 

1. Develop a checklist for evaluating literature for cultural or 
sexual bias. 

2. Develop a checklist for evaluating a program for multi- 
cultural and non-sexlst themes. 



ERIC 



109 



2^4 



S«2 



Plan coMiimieatieB strAtAgiftB to atr«B9tli«i p«r«iit/oiiil« omrm 
provider r«l«tioii«liips* 

« 

1. List the different %rays and neans caregivers can conmunicate 
with parents to strengthen relationships between them. 

2. Discuss the purpose of parent conferences. 

3. Describe the components and principles of a parent 
conference. 

4. Plan a parent/guardian progress conference. 

5. Explain the purpose of a home visit. 

6. Describe the principles and objectives of a home visit. 

7. Discuss the purposes of including parents in the classroom. 

8. Plan an activity for a classroom volunteer. 

9. Describe the ways caregivers can communicate with parents/ 
guardians informally. 

10. Explain ways in which early childhood professionals can 

increase parents • /guardians ' knowledge about child develop- 
ment, child development services, and child rearing. 

Applicfttign 

1. Interview early childhood teachers and record information 
on how they involve parents in the child care center or 
classroom. 

S«3 Demonstrate an understanding of the role the Department of Human 
Services in child oare settings. 

Cognitive 

1. Explain the purposes of the Department of Human Services 
agency. 

2. Identify the roles, responsibilities, and duties of the 
agency to child care centers. 



Early Childhood Professions ZX 



1ST 


2ND 


3RD 


47H 


STH 


6TH 
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Early Childhood Professions II 



3. Explain the purpose «of the Minimum standards for Dav Care 
Centers handbook published by OHS. 

8.4 Flan advoeaoy aetivitlea to strengthaii developMentally appropriate 
ohild oare programs in the oosanmity. 

• » 

viwnitlvc 



1. ffrlte a publicity release about an early childhood program 
activity for the local newspaper. 

2. create a public display for use during The Week of the Youno 

3. Plan a community /parent education program at the child care 
center on an aspect of child care/education. 

Application 



1. Assist a community agency in preparing for a children's 
advocacy activity or campaign. 

OHZT 6s SAFETY, BBALTfl, HOTRITION 

6.1 Apply safety rules and procedures in a child oare setting. 

Cognitive 



1. Complete American Red Cross training for a CPR certificate. 

2. Complete American Red Cross training for a Community Health 
certificate. 

3. Follow fire and safety regulations outlined in Texas Depart- 
ment of Human Services Minimum standards f or Day Care 
Centers handbook. 
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Early Childhood Professions IX 



Application 

1. Correct potentially dangerous environmental situations. 

2. Assist in the supervision of children's indoor and outdoor 
activities. 

3. Inplenent two or nore activities which teach children about 
safety. 



1ST 


2H0 


3IID 


4TH 


STM 


6TH 







































••2 Qtiliie health and nutrition practices in a child care setting. 



Cognitive 

1. Identify special considerations in the nutrition of children. 

2. Plan healthy, nutritional snacks and meals for children. 

3. Plan two or more activities which teach children about 
health. 

Application 

1. Assist in housekeeping and maintenance at the child care 
setting. 

2. Assist in maintaining a sanitary environment. 

3. Assist in screening and monitoring children for illness. 

4. Serve tow or more healthy, nutritional snacks and meals 
for children. 

5. Implement two or more activities which teach children 
about health. 




tmZT 7s PROORAM 



Early Childhood Professions IX 



7.1 Xdsntify ths adaiiiistrativa duties of en entry level early 
childhood prefessionaX. 

1. Identify those duties of an entry level early childhood 
professional at a local child care or education facility 
that relate to record keeping and administration. 

Application 

1. Practice the administrative duties of in entry early 

childhood professional ett a child care/educational facility. 

7*2 Assist with Banageaent proeedures and policies. 

ApplicatiQn 

• « 

1. Follow the standard operating procedures at a child care/ 
education center. 

2. Follow the policies at a child care/education center. 

3. Assist in the record keeping at a child development /education 
center. 

7.3 Deaoastrate an underataBding of the Texas Department of Human services 
Minimum standards For Dav Cara cantfyff handbook. 

Cognitive 

1. Describe admission regulations. 

2. Identify enrollment regulations. 

3. Explain requirements for keeping records. 

4. Identify requirements for director qualifications, duties, 
and training. 



1ST 


2ND 


3RD 


4TH 


5TH 


6TH 















3' '2 



113 



3' 3 



Early Childhooil Professions II 



5. Identify requirements for staff qualifications, duties, 
and training. 

6. Explain requirements for space, furnishings, equipment, and 
toilet facilities. 

7. Describe the requirements for providing activities in a child 
care setting. 

8. Explain discipline regulations. 

9. Describe requirements for infant, toddler care. 

10. Explain center guidelines for children who need special care. 

11. Explain requirements for centers offering night care. 

12. Identify water activity regulations. 

13. Explain transportation regulations. 



1ST 


2IID 


3IU> 


4TH 


STH 


6TH 















































































































Ap plication 



1. Develop a checklist in one area of the Texas Department of 
Human Services Minimum Standards For Dav Ca re Centers and 
evaluate a local child care center on compliance in the area, 
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STUDENT EVALUATION 
EARLY CmLDHOOD FROiE^ONS H 

following statements apply to the Early Childhood Professions I 
course. Please indicate your agreement or disagreement by checking 
the appropriate box. The following scale will be used: 

Strongly Strongly 
1 Agree 2. Agree 1 Disagree ^ Disagree 

□ □ □ □ 











a 


1 


1. 


The course presented an overview of 
early childhood professional preparation. 


□ 


• 


□ 


□ 


2. 


The content of the course enabled me to 
meet the competencies. 






□ 


□ 


3. 


The course was well organized. 


□ 


□ 


□ 


1 1 


4. 


The required activities helped me 
to learn. 


□ 


1 1 


□ 


n 


5. 


I was able to complete the required 
activities. 


□ 


□ 


□ 


□ 


6* 


The field experiences allowed me to 
meet the course objectives. 


□ 


□ 


□ 


□ 


7. 


The field experiences demonstrated 
quality child care as defined by NAEYC. 


□ 


1 1 


□ 


□ 


8. 


Transportation to field experiences was 
not a problem. 


□ 




□ 


□ 


9. 


This course allowed adequate time to 
cover the material. 




□ 


□ 


□ 


10. 


The required activities helped me 
to learn. 


n 


□ 


□ 


□ 


11. 


The course was what I expected. 


CZI 




□ 


□ 


12. 


I would recommend this course to a 
friend. 


□ 




□ 


□ 



* 3 'B 



student BvaliiAtiott 

Sarly Cliildlioo4 vrofassions 

pmqm a 



Conmantsi 

Things I liked best about the course. 



Things I liked least about the course. 
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PARENT EVALUATION 
OF 

EARLY CHILDHOOD KIOFESSIONS H 



The following statements apply to the Early Childhood Professions I 
course. We value your opinions as a parent. Please take a few 
minutes to answer tXiese questions by checking the appropriate box. 



Strongly Strongly 
The scale is: X Agree t Agree 1 Disagree i Disagree 

□ □ □ □ 



1. The course provided my child with job 
skills. 

2. The course was well organized. 



3. My child was able to complete the 
required activities. 

4. Transportation to field experiences 
was not a problem. 

5. The textbook and materials were 
appropriate for the course. 

6. I would recommend this course to my 
best friend's child. 



1 


2 


a 


1 


n 




□ 


n 


□ 


□ 


1 1 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



Things I liked best about the course. 



Things I liked least about the course. 
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